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Fall 2007

Dear Educator:

Thank you for your participation in the Louisiana Teacher Assistance and Assessment Program.  Through the involvement of Louisiana educators such as you, the program has been developed, tested, and modified to provide an assessment program that is fair to new teachers and provides direction for continual professional development.

Your role in the Louisiana Teacher Assistance and Assessment Program is a very important one.  Over the years, advisory panels of educators, Field and Pilot Test participants, and consultants specializing in assessment and mentoring processes have all contributed recommendations to improve the materials and the procedures of the program.  Now you are going to put into practice the refined procedures, use the revised materials and instruments, and share your knowledge, training, and skill to supply leadership and support to teachers during their formative first years
 in Louisiana’s public schools.  Furthermore, your experience, knowledge, and training will provide assurance to the state that the teachers you assess have met the assessment standards for certification. Moreover, these new teachers will truly have demonstrated competence in their understanding and use of the Louisiana Components of Effective Teaching, the criteria by which they are assessed.

I wish to express my personal gratitude to each of you.  Your dedicated participation in the Louisiana Teacher Assistance and Assessment Program will contribute to the enhancement of the teaching and learning process in the public school classrooms of Louisiana.

Sincerely,

Paul G. Pastorek
State Superintendent of Education

Louisiana Teacher Assistance and Assessment Program

Assessor Training Manual
Superintendent’s Letter
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Introduction

Chronology of Development and Implementation

	Overview of Action Planned

	School Year
2007-2008
	Ongoing monitoring and evaluation of the Program will be implemented, and strategies to strengthen the Mentoring Program will be explored.



	Overview of Action Taken



	School Year

2006-2007
	LaTAAP via PASS-PORT K-12 was implemented in ten school districts.   Ongoing monitoring of the Program was conducted.



	Summer 2006
	Training for principals and external assessors in the utilization of the PASS-PORT K-12 is conducted in the volunteer districts.

Revisions to the plan for monitoring and evaluation of the LaTAAP are made.

Ongoing Assessor training is held throughout the state, and regional training of trainers for mentors is conducted.



	Spring 2006
	Training materials were revised and developed in preparation for the continued implementation of PASS-PORT K-12.

Regional trainings for district PASS-PORT K-12 trainers for assessors were conducted.

Department provided support for volunteer group one districts during the training of assessors in the utilization of the PASS-PORT K-12.



	Fall 2005
	Regional trainings for district PASS-PORT K-12 trainers for new teachers and mentors were conducted.

Department provided support for volunteer group one districts during the training of new teachers and mentors in the utilization of the PASS-PORT K-12.

In the aftermath of Hurricane Katrina, the State Board of Elementary and Secondary Education (SBESE) approved district waivers for participation in LaTAAP.

The SBESE approved the revision to the LaTAAP assessment standard for certification.  Assessment of New Teachers entering LaTAAP in fall 2006 will be based upon the achievement of a competent two (2) rating in eleven (11) Components of Effective Teaching.



	Summer 2005
	The Louisiana Standards Setting and Teacher Assistance and Assessment Program Advisory (Panel VIII) Panel made the recommendation for revision in the certification standards..

Training materials were revised and developed in preparation for the implementation of PASS-PORT K-12.

Plans for statewide implementation of PASS-PORT K-12 were developed.  District Superintendents were notified and the first group of districts for implementation of PASS-PORT K-12 was identified.



	Spring 2005
	Revised assessment instruments were used.

Standards Setting Pilot was conducted and included a collection of portfolios from a sample of new teachers and the analyses of data from all new teachers assessed. 

The statewide E-folio Pilot via PASS-PORT K-12 was conducted.  

Experienced teachers from out-of-state holding certification from National Board Professional Teaching Standards approved for exclusion from LaTAAP.



	Fall 2004


	Standards Setting Pilot and E-folio Pilot via PASS-PORT K-12 were planned.  

Waivers from the fourth semester of LaTAAP for new teachers moving out-of-state due to family re-employment or military assignment was approved by the State Board of Elementary and Secondary Education.



	Spring 2004
	Analysis of the Fall Electronic Portfolio Pilot occurred, and revisions were prioritized and incorporated into the training materials. 

State Board of Elementary and Secondary Education approved revisions to Bulletin 1943 to include new data collection and pilot assessment standards.  

Effective January 2004, the assessment of new teachers included a portfolio.  



	Fall 2003


	An Electronic Portfolio Pilot for a sample of new teachers who had completed the Louisiana Teacher Assistance and Assessment Program was conducted.

New teachers completed the Teacher Preparation Program Survey via PASS-PORT K-12.




	Summer 2003
	The three-year timeline for phasing the implementation of the portfolio as a data collection tool was developed.

Regional trainings to support the use of PASS-PORT K-12 for data entry were conducted. A task force of educators was convened to review and develop training materials including exemplar portfolios for the teacher of Special Education II. Portfolio Pilots were planned.



	School Year 

2002-2003


	All aspects of the Louisiana Teacher Assistance and Assessment Program were strengthened through improved training, materials, and instrumentation.  Ongoing monitoring and evaluation of the Louisiana Teacher Assistance and Assessment Program continued.

Use of PASS-PORT K-12 to support an electronic portfolio and database for participants in the Louisiana Teacher Assistance and Assessment Program was recommended. Revised instrumentation was developed.



	School Year

2001-2002


	Following the Governor’s Blue Ribbon Recommendations, modifications to the Louisiana Teacher Assistance and Assessment Program were made.  Responding to the recommendations of the Blue Ribbon Commission, the amount of time new teachers are mentored at their schools was expanded to one full year before being assessed.  The structure of the mentoring program was changed from one to two years in order to enhance the quality of interaction between mentors and new teachers, and the assessment process was moved to the second year of employment. 



	School Year

2001-2002


	Exploration of New Teacher Portfolio/Work Samples was recommended, and a Portfolio Consortium met to review and make recommendations for the contents of a new teacher portfolio.

Sample new teacher portfolios were developed.  Principals, mentors, and new teachers participated in the New Teacher Portfolio Pilot.

Data collected from the Portfolio Pilot were analyzed and materials were revised.



	School Year 

2000-2001


	The seventh year of implementation of the Louisiana Teacher Assistance and Assessment Program involved new teachers of regular and special education students.



	School Year 

2000-2001


	All aspects of the Louisiana Teacher Assistance and Assessment Program were strengthened through improved training, materials, and instrumentation.  Ongoing monitoring and evaluation of the Louisiana Teacher Assistance and Assessment Program was conducted.



	Summer 2000
	Assessor training sessions were held throughout the state.



	School Year

1999-2000


	A group of special and early childhood educators met to determine the applicability of the new data collection procedures to the special education and early childhood settings. Continued monitoring and assessment of the Program took place. Update training for assessors and mentors was planned.




	Summer 1999
	Revisions were made to the assessor training materials, data collection procedures, and instrumentation. 



	School Year

1998-99
	Full implementation of the revised Louisiana Teacher Assistance and Assessment Program and ongoing monitoring of the system were conducted.  The development and piloting of revised assessment instruments and procedures including the revisions to the Louisiana Components of Effective Teaching took place.



	June-August 1998


	Statewide training of experienced teachers as mentors was conducted.  Assessor training sessions were held throughout the state, and assessors were updated regarding program changes.




	School Year 

1997-98


	Continued monitoring and assessment of the Program took place.  Panel VIII, Louisiana Standards Setting Advisory Panel, held a series of meetings to plan recommendations for refining areas of the Louisiana Teacher Assistance and Assessment Program.  These recommendations included the exemption criteria for experienced teachers from out-of-state, the structure of the assessment team, revisions to the mentoring component, and the revisions to the Louisiana Components of Effective Teaching.  Specific recommendations for the selection of experienced teacher mentors were drafted.  Dr. Russell French, University of Tennessee, and Dr. George Malo, the Tennessee Board of Regents, facilitated the work of the Panel.  In April, the SBESE approved these recommendations and the updated Bulletin 1943: Policies and Procedures for Louisiana Teacher Assistance and Assessment, Revised 1998.




	School Year 

1997-98


	The mentoring component for the Louisiana Teacher Assistance and Assessment Program was developed and piloted.  Data from the program were collected, focus groups of new teachers and mentors were held, and revisions were made.  Training of mentor trainers was held.  Revisions were also made to the assessor training materials and to the training structure, and training for assessor trainers was held.



	Summer 1997


	Act 838–the proposed legislation providing for the recommended revisions to the Louisiana Teacher Assessment program effective August 1, 1998–was passed by the Regular Session of the 1997 Louisiana Legislature and signed into law by Governor Mike Foster.

Act 838 included the renaming of the Program to the Louisiana Teacher Assistance and Assessment program.  Out-of-state experienced teachers moving to Louisiana from another state who are able to provide appropriate evaluation results from their immediate previous teaching assignment shall be exempt from the Louisiana Teacher Assistance and Assessment Program.

The periods of the Program were revised from the Support Semester to the Assistance Period and the Assessment Semester to the Assessment Period. During the Assistance Period, each new teacher shall be assigned a mentor teacher.

During the Assessment Period, the Assessment Team shall consist of two trained assessors, the principal and an assessor external to the school; the external assessor shall be selected from experienced teachers, college faculty, central office administrators, retired educators, and other educators as deemed appropriate.




	School Year

1996-97


	The third year of implementation of the Louisiana Teacher Assessment Program involved all categories of teachers described above.  Monitoring and assessment of the program were conducted.  The Louisiana Teacher Assessment Program, Follow-up Study Fall 1996: Final Report was presented to the SBESE.




	School Year

1996-97


	Panel VIII, Louisiana Standards Setting Advisory Panel, held a series of meetings to plan recommendations for revising the legislation affecting the Louisiana Teacher Assessment program.  These recommendations included the categories of teacher to be assessed, the structure of the support/assessment team, the addition of a mentoring component, and possible revisions of the Louisiana Components of Effective Teaching.  Dr. Russell French of the University of Tennessee facilitated the work of the Panel. A committee of Louisiana educators currently involved in local mentoring programs met to present information about their programs and to make recommendations about effective mentoring practices.



	School Year

1995-96
	The second year of the implementation of the Louisiana Teacher Assessment Program involved the following categories of new teachers who were employed for the first time in Louisiana public schools: holders of a Type C or a Type C Basic Certificate; teachers employed under a 665 status; teachers with prior out-of-state teaching experience; teachers moving from Louisiana nonpublic to public schools; teachers employed under TTA, TEP, or EP only; and holders of a C or C Basic Certificate who were employed under a TTA.



	Fall 1995
	Pilot testing of the applicability of the revised assessment system for Special Education II teachers was completed.



	Spring 1995


	A Preliminary Field Test of the Special Education Group II teachers was conducted.

Pilot testing of the applicability of the present assessment system of teachers holding temporary authorization (e.g., TTA, 665), new teachers from out-of-state, and teachers moving for the first time from nonpublic to Louisiana public schools was completed.

R.S. 17:3882(6)(a), Act 60 of the Regular Session of the 1995 Louisiana Legislature deleted librarians, counselors, assessment teachers, and speech therapists from the Louisiana Teacher Assessment Program.




	December 1994
	Revised descriptions of the Louisiana Components of Effective Teaching for Special Education Group II teachers were distributed statewide for review and approval by teachers who would be subject to them.



	October-

November 1994
	A committee of special education teachers and administrators met to revise the language of the Louisiana Components of Effective Teaching, assessment instruments, data collection procedures, and training manuals to fit the needs of special education settings, particularly those where severely and profoundly handicapped learners are being educated.  Dr. Russell French of the University of Tennessee facilitated the work of the committee.



	School Year
1994-95
	Year One implementation of the Louisiana Teacher Assessment Program for new teachers holding Type C certificates and for those teachers holding Type C certificates, but who were employed under a TTA for the first time in Louisiana public schools, was carried out.



	June 1994
	Panel VIII, Louisiana Standards Setting Advisory Panel, met; composed of twenty-two members, including twelve teachers, five principals, and one superintendent. It was charged to make recommendations to the SBESE concerning policies and procedures for the implementation of the Louisiana Teacher Assessment Program and the assessment standards that new teachers must meet for certification purposes.



	
	The proposed legislation establishing the Louisiana Teacher Assessment Program was passed by the Third Extraordinary Session of the 1994 Louisiana Legislature and signed into law by Governor Edwin W. Edwards.



	April 1994
	The SBESE approved Bulletin 1943: Policies and Procedures for Louisiana Teacher Assessment and the assessment standards recommended by Panel VIII.



	March 1994
	The State Board of Elementary and Secondary Education (SBESE) approved the revised and modified structure of the Louisiana Teacher Assessment Program in preparation for full implementation.



	February 1994
	Panels IV, V, VI, and VII met to review materials, data, and results of the Fall Semester phase of the 1993-94 Pilot Test to make recommendations to include in refining the program for full implementation in school year 1994-95.



	School Year

1993-94
	A full-scale Pilot Test was instituted.  Assessor training and assessment of interns took place, using the modified instruments recommended by the Joint Panel of June 1993 and the participants in the Spring 1993 Field Test.  Data from LTAI-I surveys and from teacher and assessor interviews were collected.




Historical Perspectives

Introduction to the History of Panel Members

The State Board of Elementary and Secondary Education authorized, and the State Superintendent of Education convened, seven advisory panels composed of Louisiana Educators to make recommendations for the development of the Louisiana Teacher Assistance and Assessment Program.  Each panel had a specific charge to be completed during the process.   As a result of the panels' work and their recommendations about data from the Spring 1993 Field Test, the 1993-94 Pilot Test, the 1997-98 Mentor Pilot Test, and the Spring 1999 Pilot Test, revisions to the training materials, the assessment instruments and procedures, and implementation policies were made.

Included in this section is a roster of those dedicated Louisiana educators who served on the panels.  As the Louisiana Teacher Assistance and Assessment Program is implemented, these educators should be recognized for their hard work and pioneering efforts.  The identifying information about the panel members reflects their status at the time of panel participation.

During Fall 1994, a Special Education Committee, consisting of teachers and administrators from throughout Louisiana, met with consultants specializing in assessment processes to make recommendations for assessment procedures relating to Special Education (Group 2).  The 1994-95 assessor training manual was reviewed by the committee and modifications were made in order to develop an assessment process suitable for this special education new teacher category.  The assessment manual is a direct result of the modifications and revisions made by this panel.  The members of this Committee are to be commended for the time and effort they have given to the assessment program.  This Special Education Committee is listed after the various panels.

PANEL I  Louisiana Components of Effective Teaching

Representing:  Associated Professional Educators of Louisiana
Ruth Petry





Sharon Roth

Crowley Middle School



Pupil Appraisal Services

Acadia Parish





Ouachita Parish

Representing:   Education Renaissance Group
Jeanne Burns

Southeastern Louisiana University

Representing:  Louisiana Association of Colleges for Teacher Education
Bea Baldwin





JoAnn Dauzat

Southeastern Louisiana University


Louisiana Tech University

Phyllis Cuevas




George Rice

McNeese State University



Northeast Louisiana University

Representing:  Louisiana Association of Educators
Dennis Black





Jackie Jones

Delhi Junior High School



Belle Place Middle School

Richland Parish




Iberia Parish

Sylvia Carter





Janet Albarado Kirshner

Herndon Magnet School



Claiborne Elementary School

Caddo Parish





East Baton Rouge Parish

Naomi Coyle





Roy LaFleur

J.E. Harper Elementary School


Metropolitan Developmental Center

Webster Parish




Plaquemines Parish

Kathleen Guin





Mallany Ryan

Winnfield Intermediate School


John F. Kennedy Elementary School

Winn Parish





Calcasieu Parish

Joyce Haynes





Mary Washington

Lawtell Elementary School



Northside High School

St. Landry Parish




Lafayette Parish

Representing:  Louisiana Association of Principals
Cynthia L. Bobbitt




Aubrey E. Sanders, Jr.

Walter Abney Elementary School


Alexandria Senior High School

St. Tammany Parish




Rapides Parish

Harry Ingalls





Karen J. Spears

Baker High School




Franklinton Elementary School

East Baton Rouge Parish



Washington Parish

Andrea L. Martin




Laura N. Toups-Muller

Winnfield Kindergarten School


Miller Wall Elementary School

Winn Parish





Jefferson Parish

J. Curley Mouton




Lloyd Vautrot

Sugarland Elementary School


Mimosa Park Elementary School

Iberia Parish





St. Charles Parish

Representing:  Louisiana Association of School Superintendents

Karen P. Poirrier

St. James Parish

Representing:  Louisiana Federation of Teachers

Nicki Anzelmo-Skelton

           

Patricia Eberhardt

Westdale Elementary  School                         
Hammond High School

East Baton Rouge Parish
                 

Tangipahoa Parish

Karen Barker                   



Martha E. LeBlanc

Martha Vinyard Elementary School


Park Ridge Elementary School

Tangipahoa Parish




East Baton Rouge Parish

Rick Callaway





Cathy Lutz

John Ehret High School



Lucille Cherbonnier Elementary School

Jefferson Parish




Jefferson Parish

Edwina DuCre'




Deborah Novosel

Little Oak Elementary School



Mandeville Junior High School

St. Tammany Parish




St. Tammany Parish

Leola Ruffin

West Jefferson High School

Jefferson Parish

Representing:  Regional Service Centers
Judy Armstrong

Region II Service Center

PANEL III  Louisiana Professional Development Program

Representing:  Associated Professional Educators of Louisiana

Ruth Petry





Mary Posey

Crowley Middle School



Freshwater Elementary School

Acadia Parish





Livingston Parish

Sharon Roth

Pupil Appraisal Services

Ouachita Parish

Representing:  Louisiana Association of Colleges for Teacher Education

Bob N. Cage





JoAnn Dauzat

Northeast Louisiana University


Louisiana Tech University

Representing:  Louisiana Association of Educators
Naomi Coyle





Mary Washington

J.E. Harper Elementary School


Northside High School

Webster Parish




Lafayette Parish 

Amelia Yakupzack

Welch-Roanoke Junior High School

Jefferson Davis Parish

Representing:  Louisiana Association of Principals
Hayward Steele




Martha Wynn

DeRidder Junior High School 


M.R. Weaver Elementary School

Beauregard Parish 




Natchitoches Parish

Representing:  Louisiana Association of School Superintendents

Karen P.  Poirrier

St. James Parish

Representing:  Louisiana Federation of Teachers

           
Nicki Anzelmo-Skelton



Louise Foster

Westdale Elementary  School


Park Forest Middle School

East Baton Rouge Parish



East Baton Rouge Parish

Leola Ruffin

West Jefferson High School

Jefferson Parish

Representing:  Regional Service Centers
Judy Armstrong




Glenda Newman

Region II Service Center



Region II Service  Center

PANEL IV Louisiana Teacher Appraisal Instrument

Representing:  Associated Professional Educators of Louisiana
Clara Anders





Betty Morris

Beechwood Elementary School


Cherokee Elementary School

East Baton Rouge Parish



Rapides Parish

Carla Aycock





Ruth Petry

Alfred M. Barbe High School



Crowley Middle School

Calcasieu Parish




Acadia Parish

Betty Lawrence




Marion Punch

South Highlands Elementary Magnet School

Scott Middle School

Caddo Parish





Lafayette Parish

Terry Romero

Dolby Elementary School

Calcasieu Parish

Representing:  Louisiana Association of Colleges for Teacher Education
James M. Brown




Randy Moffett

McNeese State University



Southeastern Louisiana University

Bob N. Cage





George Rice

Northeast Louisiana University


Northeast Louisiana University

Representing:  Louisiana Association of Educators
Naomi Coyle





Selena Hickerson

J.E. Harper Elementary School


Borgnemouth Elementary School

Webster Parish




St. Bernard Parish


Kathleen Guin





Janet Albarado Kirshner

Winnfield Intermediate School


Claiborne Elementary School

Winn Parish





East Baton Rouge Parish

Joyce Haynes





Mallany Ryan

Lawtell Elementary School



John F. Kennedy Elementary School

St. Landry Parish




Calcasieu Parish

Amelia Yakupzack

Welch-Roanoke Junior High School

Jefferson Davis Parish

Representing:  Louisiana Association of Principals
Ann R. Clark





Andrea L. Martin

Northwestern Middle School



Winnfield Kindergarten School

East Baton Rouge Parish



Winn Parish

Aubrey E. Sanders, Jr.

Alexandria Senior High School

Rapides Parish

Representing:  Louisiana Association of School Superintendents
Daniel D. Daste

St. Bernard Parish

Representing:  Louisiana Federation of Teachers

Rollie Coleman



Cathy Lutz

Covington High School                                 
Lucille Cherbonnier Elementary School

St. Tammany Parish



Jefferson Parish

Bobbie Cox




Reginald Morrison

Northwestern Elementary School

McKinley Middle Magnet School

East Baton Rouge Parish


East Baton Rouge Parish

Edwina DuCre'



Leola Ruffin

Little Oak Elementary School


West Jefferson High School

St. Tammany Parish



Jefferson Parish

Carnell Washington

Baton Rouge High School

East Baton Rouge Parish

Representing:  Louisiana School Supervisors Association

Myrna Cooley




Maria Maggio

Beauregard Parish



Monroe City Schools

Representing:  Regional Service Centers
Judy Armstrong



Patricia Johnson

Region II Service Center


Region VII Service Center

Peggie Davis




Glenda Newman

Region VI Service Center


Region II Service Center


Michelle Thomas

Region IV Service Center  

Representing:  Other Teacher Participants

Sue Buford




Mary Lou Maples

Polk Elementary School


Lessie Moore Elementary School

East Baton Rouge Parish


Rapides  Parish

Essie Flanagan



Dana Mosby

Natchitoches Junior High School

Dutchtown Middle School

Natchitoches Parish



Ascension Parish

JoAnn Knighton



Sherlyn Powell

Natchitoches Central High School

Rayville Elementary School

Natchitoches Parish



Richland Parish

Melvin Landry




Collette Riha

C.E. Byrd High School


Park Forest Middle School

Caddo Parish




East Baton Rouge Parish

Johnny Mance




Diane Williams

Farmerville High School


West Feliciana High School

Union Parish




West Feliciana Parish

Clytie Zeno

Central Lafourche High School

Lafourche Parish

PANEL V  Louisiana Teacher Appraisal Training
Representing:  Associated Professional Educators of Louisiana
Judy Keigley




Sandra Pruitt

Ross Elementary School


North Crowley Elementary School

Acadia Parish




Acadia Parish

Representing:  Louisiana Association of Colleges for Teacher Education
Ronald J. Byrd

Louisiana State University - Shreveport

Representing:  Louisiana Association of Educators

Naomi Coyle




Joyce Haynes

J.E. Harper Elementary School

Lawtell Elementary School

Webster Parish



St. Landry Parish

Representing:  Louisiana Association of Principals
Sandra Wilson

E.D. White Elementary  School

Orleans Parish

Representing:  Louisiana Association of School Executives
Richard Borne

Lafourche Parish

Representing:  Louisiana Association of School Superintendents
Bobby C. Stringer

Acadia Parish

Representing:  Louisiana Council of Deans of Arts, Sciences and Humanities
David Watts

Southeastern Louisiana University

Representing:  Louisiana Federation of Teachers


Alice Efferson




Grace Lomba

Bellingrath Hills Elementary School

Lawless High School

East Baton Rouge Parish


Orleans Parish

Representing:  Louisiana Parent-Teacher Association

Clarence Zahn

Champ Cooper  Elementary School

Tangipahoa Parish

Representing:  Louisiana School Boards Association

P. Edward Cancienne, Jr.

Assumption Parish

Representing:  Louisiana School Supervisors Association

Maria Maggio

Monroe City Schools

Representing:  Regional Service Centers
Shelby Clift





Teresa Foreman

Region I Service Center



Region VIII Service Center

PANEL VI  Louisiana Teacher Appraisal Field Testing

Representing:  Associated Professional Educators of Louisiana
Delores Katzenmeyer




Carol McKeithen

Pine Ridge School




Sterlington High School

Livingston Parish




Ouachita Parish

Representing:  Louisiana Association of Colleges for Teacher Education
Sandra McCalla

Northwestern State University

Representing:  Louisiana Association of Educators
Dennis Black





Mallany Ryan

Delhi Junior High School



John F. Kennedy Elementary School

Richland Parish




Calcasieu Parish

Representing:  Louisiana Association of Principals
Russell Erikson

Loreauville High School

Iberia Parish

Representing:  Louisiana Association of School Executives
Linda A. Ydarraga

Cedarcrest Southmoor Elementary School

East Baton Rouge Parish

Representing:  Louisiana Association of School Superintendents
Sammy Hinson

Vernon Parish Schools

Representing:  Louisiana Council of Deans of Arts, Sciences and Humanities

David Watts

Southeastern Louisiana University

Representing:  Louisiana Federation of Teachers
Cathy Lutz





Lydia McGee

Lucille Cherbonnier Elementary School

Glen Oaks Park Elementary School

Jefferson Parish




East Baton Rouge Parish

Representing:  Louisiana Parent-Teacher Association
Eliska Mosley

Champ Cooper Elementary School

Tangipahoa Parish

Representing:  Regional Service Centers
Wanda Caldarera




Kim Hypolite

Region V Service Center



Region I Service Center

Barbara Thibodaux

Region III Service Center

PANEL VII  Louisiana Pilot Test

Representing:  Associated Professional Educators of Louisiana

Phyllis Ledet





Ruth Petry

L.J. Alleman Middle School



Crowley Middle School

Lafayette Parish




Acadia Parish

Representing:  Louisiana Association of Colleges for Teacher Education
Randy Moffett

Southeastern Louisiana University

Representing:  Louisiana Association of Educators
Naomi Coyle





Selena Hickerson

J.E. Harper Elementary School


Borgnemouth Elementary School

Webster Parish




St. Bernard Parish

Representing:  Louisiana Association of Principals
Jerry Boudreaux



Andrea L. Martin

Zachary High School



Winnfield Kindergarten School

East Baton Rouge Parish


Winn Parish

Representing:  Louisiana Association of School Executives

Annette Mire

East Baton Rouge Parish

Representing:  Louisiana Association of School Superintendents
Jacquelyn Shipp

Franklin Parish

Representing:  Louisiana Council of Deans of Arts, Sciences and Humanities
James N. Beck

McNeese State University

Representing:  Louisiana Federation of Teachers
Grace Lomba


Brenda Mitchell

Lawless High School

Teachers Center for Professional Growth and Development

Orleans Parish

Representing:  Louisiana Parent-Teacher Association
Beverly Trahan

Gulf States Entergy

Representing:  Louisiana School Boards Association
Maxine R. Dixon

Tangipahoa Parish

Representing:  Louisiana School Supervisors Association
Maria Maggio

Monroe City Schools

Representing:  Regional Service Center
Don Bourgeois


Cynthia Chozen

Region IV Service Center

Region V Service Center

PANEL VIII  Louisiana Standards Setting

Representing:  Associated Professional Educators of Louisiana
Norma J. Berry




Norma Lester

Ouachita Parish High School



North Lewis Elementary School

Ouachita Parish




Iberia Parish

Deborah Ducote




Donald Toppett

Richardson Alternative Middle School

Benton Elementary School

Ouachita Parish




Bossier Parish

Representing:  Louisiana Association of Colleges for Teacher Education
Theodore M. Phillips

University of Southwestern Louisiana

Representing:  Louisiana Association of Educators
Joyce Haynes





Janet Albarado Kirshner

Lawtell Elementary School



Claiborne Elementary School

St. Landry Parish




East Baton Rouge Parish

Linda Kelly





Mike Mire

Claiborne Elementary School



Northside Junior High School

East Baton Rouge Parish 



Jefferson Davis Parish

Representing:  Louisiana Association of Principals
Robert L. Adamson




Doswal C. Machen

Judice Middle School




Airline High School

Lafayette Parish




Bossier Parish

Gloria Hall





Louise Olsen 

Zachary High School




Etienne Debore Elementary School

East Baton Rouge Parish



Orleans Parish

Marjorie E. Smith

Greenville Elementary School

East Baton Rouge Parish

Representing:  Louisiana Association of School Executives

Gregory Grimes

West Baton Rouge Parish

Representing:  Louisiana Association of School Superintendents
P. Edward Cancienne, Jr.

Assumption Parish Schools

Representing:  Louisiana Council of Deans of Arts, Sciences and Humanities

James N. Beck

McNeese State University

Representing:  Louisiana Federation of Teachers
Claudia B. Henderson




Bonnie McKenna

Harding Elementary School



McDonogh #15 Magnet School

East Baton Rouge Parish



Orleans Parish 

Lynn Lewis





Leola Ruffin

Mildred Osborne School



West Jefferson High School

Orleans Parish




Jefferson Parish

Representing:  Louisiana Parent-Teacher Association

Beverly Trahan

Gulf States Entergy

Representing:  Louisiana School Boards Association
Bringier H. Barker

Washington Parish Schools

Representing:  Regional Service Centers
Michelle Thomas




Olive Ann Willis

Region IV Service Center



Region VI Service Center

Special Education Committee

Toni Bennett





Judy Loftin

Region IV





Monroe City Schools

Julia Carnes





Gail Melville

Livingston Parish




Southeastern Louisiana University

Gail Crucy





Nanette Olivier

St. Charles Parish




Louisiana Department of Education

Mary Anne Gentry




Tom Palczynski

Calcasieu Parish




Caddo Parish

William Jones





Helen Roberie

Rapides Parish




Ascension Parish

Kenneth Williams

Central Street Hospital

Special School District #1

Portfolio Development Committee

Walter Brown





Cheryl Hackney

Fair Park High School




Shreve Island Elementary School

Caddo Parish School Board



Caddo Parish School Board

Martha Mullins





Cynthia Connell

Shreve Island Elementary School


Benjamin Franklin Elementary School
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2. Overview

The Louisiana Teacher Assistance and Assessment Program

The Louisiana Teacher Assistance and Assessment Program is a uniform statewide program of assistance and assessment for new teachers entering service for the first time in a Louisiana public school system.  Each new teacher during the first semester and throughout the first two years of employment is provided a mentor who will lead professional development activities designed to enhance teacher competencies found to be essential to student learning.  During the third (assessment) semester of employment, the new teacher will also be assigned an assessment team consisting of the principal or principal’s designee and an assessor from outside the building (external assessor).  Data are collected by this assessment team as the basis for recommendations to the Louisiana Department of Education (LDE) and the State Board of Elementary and Secondary Education (SBESE) regarding the teacher's certification. During the third semester, the mentor teacher will continue to provide a program of encouragement, support, and professional development.  The mentor has no role or responsibility in the assessment process or the certification recommendation.
The Assistance Period
Although the assessors will provide some assistance to the new teacher during the assessment semester, it is the two-year mentoring process that constitutes the Assistance Period (also referred to as The Louisiana Mentor Program).  The mentoring program is designed to help the new teacher become a competent, confident professional in the classroom as quickly as possible and to assist the new teacher in meeting the performance standards established as a criterion for certification.  

At the beginning of the teacher's first year of experience in a Louisiana public school classroom, he/she is assigned a mentor teacher by the building principal or school system.  That mentor provides a variety of support and technical assistance throughout the first two years.  The mentoring process is not open-ended.  Responsibilities defined for each mentor role tie directly to the Louisiana Components of Effective Teaching.  The mentor is not an assessor, but uses the same data collection instruments or forms and procedures as assessors use to help the new teacher analyze instruction and improve instructional performance. In addition, the mentor will also use other processes and procedures in assisting the new teacher.  Specific information about the mentoring process used in the two-year assistance period will be provided through a mentor training program to experienced teachers who will act as mentors.

The principal plays an active role in the mentoring program by ensuring that the mentor and new teacher are afforded opportunities that facilitate the mentoring process.  The principal also assists in the professional growth of the new teacher as discussed in the next paragraph.

One important activity during the first year of the assistance period is the formulation of a formal Professional Growth Plan for the new teacher.  This plan(a collaborative effort by the mentor, the principal, and the new teacher(is formulated after both the mentor and principal have conducted advisory classroom observations.  These advisory observations parallel those that will be conducted by assessors during the third (assessment) semester.  This Professional Growth Plan will become an important entry within the new teacher’s portfolio.

Uses of the Assessment System
The assessment system of the Louisiana Teacher Assistance and Assessment Program has two basic uses:  1) to develop information about the new teacher’s competence that can be used to structure instructional improvement activities and 2) to develop information upon which sound decisions about the new teacher’s qualifications for certification can be based.  To serve these purposes, the assessment system is used in an advisory manner by the mentor and the principal during the second semester of a teacher’s employment to develop a profile of strengths and needs that is then used to assist the new teacher in his/her professional development.  During the third semester of the new teacher’s employment, the system is used to collect data that are then used by the assessment team to recommend either certification or continuation in the assistance and assessment program.

If a new teacher is recommended to continue in the assistance and assessment program, assistance and assessment are continued in accordance with the pattern used in the third semester.  A new teacher who does not demonstrate competence by the end of the fourth semester will be denied regular certification and will have to leave teaching in Louisiana public schools for at least two years.

Components of the Assessment System
The assessment system of the Louisiana Teacher Assistance and Assessment Program uses two primary data collection methods: classroom observation and portfolio.  The classroom observation and portfolio processes employ instruments and procedures designed to collect data directly related to the Louisiana Components of Effective Teaching.

The Louisiana Components of Effective Teaching is a three-tiered structure of skills and knowledge defined by Louisiana teachers, school administrators, and teacher educators as essential to effective instruction; i.e., instruction that results in high student achievement:
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The top level of the hierarchy of skills and knowledge is the Domain level.  Domains are composed of and defined by one or more Components.  In turn, Components are composed of and defined by Attributes.  Together, these three levels of teaching skill and knowledge form the Assessment Criteria—the practices and behaviors that are measured and evaluated.

Since all measurement requires data collection instruments and procedures, there are Classroom Observation forms, portfolio entry forms, and standardized procedures for using them statewide.  A third form, the Postobservation Conference Record, is not used to collect additional data, but to give the new teacher being assessed valuable feedback about performance that can be used to celebrate his/her success and to structure improvement activities after each classroom visit.  A fourth form, the Team Summary Report, provides the results of the assessment process by summarizing performance across all Attributes and Components of the assessment system.  The Team Summary Report is a form used to assemble Component ratings and other information critical to certification decisions.  A fifth form, the Professional Growth Plan (PGP), is used to assist in targeting specific improvement objectives and activities; i.e., a blueprint for improvement from one semester and/or year to the next.  

Composition of the Assessment Teams
The new teacher will be assigned a team of two highly qualified, experienced educators who will each conduct a minimum of one visit to the teacher's classroom during the third semester of employment.  The structure of these visits is discussed in the Section entitled, “Sequence and Schedule of the Assessment Process.”  One team member will be the teacher’s immediate supervisor (usually the principal or principal's designee).  The second team member will be an educator external to the building (experienced teacher employed in the school system but not in the new teacher’s school, college/university faculty member, retired educator, central office administrator, or other educator as deemed appropriate).  Under certain circumstances, the principal/designee may request that a third external assessor be appointed to the team.  

Synthesis and Uses of Assessment Data
Specific items or questions within each data source pertain to every Attribute, Component, or Domain within the Assessment Criteria.  Responses to each item create one or more ratings.  The scores for all Attributes within a Component are combined to create a single Component score.  Component ratings are then used to determine qualification for certification.  Both Attribute and Component ratings are used to determine the teacher’s areas of competence and areas in which improvement can or should be made.

A Look Ahead

Other sections of this assessor manual describe and explain in detail every form and procedure used in the Louisiana Teacher Assistance and Assessment Program.  This manual is the basis for all assessor training, and it is to be used by all assessors in implementing the program.  It, together with the assessor training program and the SBESE's Bulletin 1943: Policies and Procedures for Louisiana Teacher Assessment, ensure that all new teachers across the state will be assessed in the same way, regardless of the assessors assigned to them.

Beliefs and Principles

Assessment of programs and practices is essential to any ongoing effort to improve any profession.  Assessment is not apart from but a part of the educational process.  However, sound assessment practices must be based on a set of beliefs and principles that are congruent with the outcomes desired.

Stated below are the fundamental beliefs about the Louisiana Teacher Assistance and Assessment Program, the new teachers, the mentors, the assessors, the assistance and assessment processes, and all of the forms used as assessment instruments.  It is hoped that they are reflective of what educators across Louisiana believe and desire to accomplish, just as they are reflective of the beliefs and goals of the many educators who have contributed to the development of this assessment system.

The Program

1.
The primary goal of the assistance and assessment program is the improvement of teaching and learning.

2.
An equally important goal is to ensure that teachers certified in Louisiana are competent professionals.

3.
A sound personnel assessment program focuses on performance as well as on credentials.

4.
To be useful, the Louisiana Teacher Assistance and Assessment Program must be coupled with a strong professional development program, tailored to the needs of each teacher.

5.
To be useful, the Louisiana Teacher Assistance and Assessment Program must be coupled with strong programs of student assessment and program assessment.

The Teacher

1.
Teachers want to be competent professionals.

2.
All teachers can improve performance.

3.
All new teachers want and need the advice and assistance of competent, experienced colleagues.

4.
It is possible to assess differences in levels of quality of teacher performance.

The Mentor

1.
Those who serve as mentors to Louisiana's new teachers must themselves be competent, caring teachers.

2. Rigorous and comprehensive training as mentors and assessors is essential for the mentor.

3. The mentor must have excellent communication and interpersonal skills and must be fair, objective, honest, and ethical.

The Assessor

1.
Rigorous and comprehensive training is essential for the assessor.

2.
The assessor must have a commitment to improving education and to assisting others to improve.

3.
The assessor must be fair, objective, honest, and ethical.

The Process
1.
The assistance and assessment processes should encourage diversity in professional teaching behavior.

2.
Multiple data sources and data collection procedures are necessary to obtain a reliable picture of professional practice and behavior.

3.
Effectiveness of educational practices and teacher behavior must be assessed in light of learner characteristics and needs.  School and/or school system characteristics, needs, and organizational structures will also be considered.

4.
The assessment process should focus on the identification of patterns of behavior.

5.
The assistance process should focus on improvement of teaching performance as defined by the Louisiana Components of Effective Teaching.

The Assessment Forms
1.
No single assessment instrument or form is adequate for assessing teacher performance.

2.
Assessment instruments or forms must be developed from the criteria upon which teachers are to be assessed.

3.
All professional educators in the school system must understand the instruments or forms.

4.
Instruments or forms must assess the knowledge and skills considered important to effective teaching.

Codes of Ethics

Assessors and Mentors

1.
Assessors and mentors shall conduct themselves in a professional manner at all times during the assistance and assessment processes.

2.
Assessors shall not communicate, either directly or indirectly, regarding any issue concerning the assessment process or the new teacher’s personal qualifications, with any person except the new teacher's assessment team members, appropriate administrators of the LEA, and/or State Department of Education representatives to whom assessment results are reported.

3.
The mentor shall maintain confidentiality regarding contacts and communications with new teachers unless such confidentiality will bring into question the safety and well-being of students.  It is unlawful for any employee to withhold any information/knowledge regarding unlawful, unethical, and/or immoral activities involving students.

4.
Assessors and mentors shall not knowingly misrepresent the qualifications or performance of a new teacher.

5.
Assessors and mentors shall not knowingly make false statements about a new teacher.

6.
Assessors and mentors shall not make malicious statements about a new teacher.

7.
Assessors and mentors shall not accept any gratuity, gift, or favor that might impair or influence the assistance and assessment processes.

8. 
Mentors shall not act as mentors for their own immediate families, including aunts, uncles, nieces, nephews, and in-laws.

9.
Assessors shall not participate in assessment teams for their own immediate families, including aunts, uncles, nieces, nephews, and in-laws.

10.
Assessors shall try to optimize the assessment process and develop appropriate rapport with the new teachers to whom they are assigned.

New Teachers

1.
New teachers shall conduct themselves in a professional manner at all times during the assistance and assessment processes.

2.
New teachers shall not knowingly misrepresent the qualifications or performance of a mentor or assessor.

3.
New teachers shall not knowingly make false statements about a mentor or assessor.

4.
New teachers shall not make malicious statements about a mentor or assessor.

5. New teachers shall try to optimize the assistance and assessment processes and develop appropriate rapport with the mentors or assessors.

3.
 Data Sources

There are two basic sources of information for the assessment process:  (1) information obtained from the new teacher through the development of a portfolio and  (2) Classroom Observation done by a trained assessor who is part of the assessment team.  In the portfolio, the new teacher provides information about planning, instruction, professional development, and school improvement. In the Classroom Observation, the new teacher demonstrates competency in management and instruction. During the Postobservation Conference, the assessor discusses the results of the visit with the teacher, including commendations and suggestions for improvement.  The following two pages provide data source sheets that show where the assessor obtains information for the Components and Attributes during the assessment cycle.

On the data source sheets, Portfolio refers to the collection of documents that tell the story of teaching as it develops over a period of time.  The documents become evidence that reflect the teacher’s understanding of content knowledge and his/her ability to effectively teach.  The portfolio is a way to document not only what the teacher and students say and do, but it is also a reflection of the teacher’s thinking, decision-making, and professional development.  The other data source, indicated by Observation, is the Classroom Observation.  

As one examines the data source sheet, he/she should refer first to the Attribute level.  The Attributes are the specific behaviors that describe the Components, which in turn describe the Domains.  For the Planning Domain, Attributes are indicated as IAI, IA2, etc.  The “Source” column indicates that information will be obtained through an analysis of the portfolio.  The absence of Observation as a source of data indicates that the Classroom Observation is not the data source for this information.  For the Attributes under the Management Domain, all information is obtained through the Classroom Observation.  For the Attributes under the Instruction Domain, all Attributes except IIIB1, IIID2, IIID3, and IIID4 are assessed during the Classroom Observation.  Also note that Attributes IIIA5 and IIID1 use both sources of information—the Portfolio and the Classroom Observation—to gather information for assessment.   All of the Attributes in Domains IV and V are assessed in the portfolio.

Louisiana Components of Effective Teaching

Domains, Components, and Attributes
	DOMAIN I:  PLANNING




	Source

	   Component A:  The teacher plans effectively for instruction.
	

	
	

	
1AI. Specifies learner outcomes in clear, concise objectives
	
Portfolio

	
	

	
IA2. Includes activity/activities that develop objectives
	
Portfolio

	

	

	
IA3. Identifies and plans for individual differences
	
Portfolio

	
	

	
IA4. Identifies materials, other than standard classroom materials, as needed for lesson
	
Portfolio

	
	

	
IA5. States method(s) of evaluation to measure learner outcomes
	
Portfolio

	
	

	
*IA6. Develops an Individualized Education Program (IEP) and/or   Individualized Family Service Plan (IFSP)
	
Portfolio

	

*(Special Education New Teachers Only)
	

	
	

	DOMAIN II:  MANAGEMENT
	

	
	

	   Component A:  The teacher maintains an environment conducive to learning.
	

	
	

	
IIA1. Organizes available space, materials, and/or equipment to facilitate learning
	
Observation

	
	

	
IIA2. Promotes a positive learning climate
	
Observation

	
	

	   Component B:  The teacher maximizes the amount of time available for instruction.
	

	
	

	
IIB1. Manages routines and transitions in a timely manner
	
Observation

	
	

	
IIB2. Manages and/or adjusts allotted time for activities planned
	
Observation

	
	

	   Component C:
The teacher manages learner behavior to provide productive learning opportunities.
	

	
	

	
IIC1. Establishes expectations for learner behavior
	
Observation

	
	

	
IIC2. Uses monitoring techniques to facilitate learning
	
Observation


DOMAIN III:  INSTRUCTION


	
	Source


	   Component A:  The teacher delivers instruction effectively.
	

	
	

	
IIIA1. Uses technique(s) which develop(s) lesson objective(s)
	
Observation

	
	

	
IIIA2. Sequences lesson to promote learning
	
Observation

	
	

	
IIIA3. Uses available teaching material(s) to achieve lesson objective(s)
	
Observation

	
	

	
IIIA4. Adjusts lesson when appropriate
	
Observation

	
	

	IIIA5. The teacher integrates technology into instruction
	Portfolio & Observation

	   Component B:  The teacher presents appropriate content.
	

	
	

	
IIIB1. Presents content at a developmentally appropriate level
	
Portfolio

	

	

	
IIIB2. Presents accurate subject matter
	
Observation

	
	

	
IIIB3. Relates relevant examples, unexpected situations, or current events to the content
	
Observation

	
	

	   Component C:  The teacher provides opportunities for student involvement in the learning process.
	

	
	

	
IIIC1. Accommodates individual differences
	Observation

	
	

	
IIIC2. Demonstrates ability to communicate effectively with students
	Observation

	
	

	
IIIC3. Stimulates and encourages higher order thinking at the appropriate 


developmental levels
	Observation

	
	

	
IIIC4. Encourages student participation
	Observation

	
	

	   Component D:  The teacher demonstrates ability to assess and facilitate student academic growth.
	

	
	

	
IIID1. Consistently monitors ongoing performance of students
	Portfolio & Observation

	
	

	
IIID2. Uses appropriate and effective assessment techniques
	Portfolio

	
	

	
IIID3. Provides timely feedback to students 
	Portfolio

	
	

	IIID4. Produces evidence of student academic growth under his/her instruction
	Portfolio

	DOMAIN IV:  PROFESSIONAL DEVELOPMENT
	Source

	
	

	Component B.  The new teacher plans for professional self-development.
	

	IVB1. Identifies areas of instruction that need strengthening, develops with mentor or principal a plan for improvement, and works to complete the plan

IVB2. Seeks ideas and strategies from resources (i.e., books, professional journals, websites, etc.) or colleagues that will improve teaching and learning and employs them 
	Portfolio

Portfolio

	
	

	DOMAIN V:  SCHOOL IMPROVEMENT
	

	
	

	Component A.  The teacher takes an active role in building-level decision making.

VA1. Participates in grade level and subject area curriculum planning and evaluation
	Portfolio

	VA2. Serves on tasks force(s) and/or committees
	Portfolio

	VA3. Implements school improvement plan at the classroom level
	Portfolio

	
	

	Component B.  The teacher creates partnerships with parents/caregivers and colleagues.

VB1. Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning
	Portfolio

	VB2. Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom
	Portfolio



	VB3. Seeks community involvement in instructional program 
	Portfolio

	
	


4.
Assessment Team Members and Selection Process
The requirements for selection as a member of a new teacher assessment team are outlined below.


A.
Immediate Supervisor
· Usually the new teacher’s principal or principal's designee.  In some unique situations, the immediate supervisor may be a director of vocational education, special education supervisor, or person in another position to whom the new teacher directly reports.

· Qualified to serve as an assessor by virtue of having completed the Assessor Training Program and having met all requirements thereof.


B.
External Assessor

The external assessor can be appointed from the ranks of five specific groups of educators who are qualified to serve as an assessor by virtue of having completed the assessor training program and having met all requirements thereof:

(
Faculty members in colleges/departments of education and other colleges/departments who have training, experience, and teaching assignments in pedagogy and teacher education.

(
Experienced teachers currently employed within the Local Education Agency (LEA), but outside the new teacher’s school, who

· have a minimum of three years of experience (five years suggested);

· possess training and experience in the content fields/grade levels taught by the new teacher;

Note:  It will not always be possible to obtain for the team a teacher who is currently serving at exactly the same grade level.  Therefore, this requirement is interpreted to mean that a teacher assigned to a new kindergarten teacher shall have training or experience at this level and shall be teaching currently in grades Pre-K through 2.  Teachers in grades 3 through 5 shall be eligible to serve as assessors for new teachers in those grades.  Teachers representing appropriate content areas in grades 5 through 8 can be assigned to teams for new teachers serving at any of those grade levels.  Teachers in grades 9 through 12 can be assigned to teams in their content field(s) at any of those grade levels.  Teachers who serve as assessors of new special education teachers should have experience within the special education area.

· ideally, possess a master’s degree;

· are qualified to serve as an assessor by virtue of exemplary teaching practice;

· have been nominated to serve as an assessor by the faculty of the school in which they teach;

· are qualified to serve as an assessor by virtue of having completed the assessor training program and having met all requirements thereof; 

· have been selected by agreement of the principals of the two schools (assessor’s school, new teacher’s school) from the pool of nominees presented and trained; and

· an experienced teacher should not be asked to serve as an assessor for more than two new teachers in a given year, unless the LEA makes provisions for that teacher to be released from an appropriate portion of his/her other responsibilities or unless extenuating circumstances prevail.  The teacher has the option of refusing to take on the additional responsibilities.

Note:  A full-time experienced teacher who is also serving as a mentor to two new teachers cannot serve on more than one assessor team.

(
Central office administrators (e.g., supervisors, directors of curriculum) with appropriate educational background and experience who are employed by the new teacher's LEA.

(
Retired teachers, administrators, or higher education faculty members nominated by teachers and administrators within the LEA.  (It is suggested that these individuals be retired no more than five years prior to their serving as an assessor.)

(
Other educators, as deemed appropriate.

Assessment Procedures

During the assessment semester, the two-person assessment teams will carry out the processes listed below.

· Each assessor shall visit the new teacher and conduct an informal conference prior to an Observation and a Postobservation Conference, in that order.

· The informal conference may be conducted on the day of or one day prior to the scheduled Observation, if that procedure is agreeable to both the assessor and the new teacher.

· The Postobservation Conference shall be held within forty-eight hours following the completion of the Observation.  However, it can be held on the same day that the Observation is conducted, if that procedure is agreeable to both the assessor and the new teacher.

· An assessor should complete all visitation responsibilities (informal conference, Observation, Postobservation Conference) with one teacher before beginning the assessment of another teacher.

· During each Postobservation Conference, the assessor and the new teacher will formulate improvement plans in accordance with the assessment data available. Professional development is a continuous process that should not be delayed until all visits for assessment have been completed.

· At the conclusion of each Postobservation Conference, the new teacher shall be provided a copy of the Postobservation Conference Record.  Copies of the Observation shall also be provided, if the teacher requests it.

· The new teacher submits a completed Portfolio during the Assessment Semester.  Each member of the Assessment Team shall score the Portfolio independently.

· At the end of the semester, after both members of the assessment team have completed their work, they shall compare and combine their findings.  The assessment team will combine assessor Component ratings into team Component ratings in order to determine whether the teacher being assessed has met the assessment standards for certification.  The combined team Component ratings are derived through a consensus process.  In the event the two members of the assessment team are in disagreement over the certification recommendation and the disagreement cannot be resolved, the principal/designee shall, within two working days after the assessment team consensus meeting, notify the LEA contact person of the impasse.  Within five working days of this notification, the LEA contact person shall appoint a third assessor external to the school, who will conduct a third visit and score the Portfolio before participating in the certification decision.

· The assessment ratings, the resultant recommendations pertaining to the assessment standards for certification, and identified instructional strengths and needs of the teacher will be shared at the Summary Conference.  At this conference, the assessment team will share its consensus findings with the teacher being assessed and will prepare a comprehensive Professional Growth Plan with the new teacher.  All members of the assessment team shall be present for this conference with the new teacher.

· At the conclusion of the Summary Conference, the new teacher shall be provided copies of the Team Summary Report and the Professional Growth Plan.  If the teacher desires copies of Observation records not previously received, these records can also be requested at this time.

· At the conclusion of the assessment process, assessment teams shall submit all completed assessment forms and instruments required by the Louisiana Department of Education (LDE). 

· The new teacher may submit a response to the assessment as represented in the Team Summary Report and supporting assessment records.  

· Confidentiality of assessment results shall be maintained, as prescribed by law.

Addition of Third Assessor

In the event the two members of the assessment team are in disagreement over the certification recommendation and the disagreement cannot be resolved, the principal/designee shall notify the LEA contact person to appoint a third assessor external to the school to serve as a member of the assessment team.  This third assessor shall meet all the requirements of the external assessor as outlined above.  It is important that the assessors adhere to the Louisiana Teacher Assistance and Assessment Program Calendar of Activities so that, if a third assessor is needed, this person will be able to complete his/her visit before classes end for the semester.  The third assessor shall follow the same assessment procedures as described above.  After the completion of the third assessor’s work (informal conference, observation, and portfolio scoring), the three-member team shall compare and combine their findings.  The combined Component ratings will determine the certification recommendation.  All three team members shall participate in the Team Summary Conference.

5.
Sequence and Schedule of Assistance and Assessment Process

Fall Semester and Spring Semester Entry

Below is an annotated list of activities to be completed during the Louisiana Teacher Assistance and Assessment Program.  Timelines for completing each activity and designations of persons responsible for completion are also listed.  Specific dates are provided in the Louisiana Teacher Assistance and Assessment Program Calendar of Activities.  The mentoring activities that occur during the assistance period are conducted during the first two years (i.e., four semesters).  The assessment of the new teacher for determining a certification recommendation occurs during the third and possibly fourth semesters.

	ACTIVITY
	RESPONSIBILITY
	FALL ENTRY
	SPRING ENTRY

	1.
Mentors are assigned.


The principal assigns an experienced teacher to act as a mentor to the new teacher.  The mentoring process is a two-year process.  The mentor cannot serve on the assessment team for that new teacher.

2.
Orientation of new teachers

The principal and mentor ensure that new teachers attend an orientation to the Louisiana Teacher Assistance and Assessment Program. Orientation manuals will be provided for the new teachers.

3.
First and second semester mentoring activities

The mentor conducts activities as outlined in the assistance program.  A Professional Growth Plan (PGP) is also formulated for the new teacher by the principal, mentor, and new teacher.  This PGP will become an important entry within the new teacher’s portfolio.


	LDE, LEA

LEA

Mentor and Building Principal


	By Sept.

Mid Sept.

Aug.-May


	Early Jan.

Mid Jan.

Jan.-Dec.




	ACTIVITY
	RESPONSIBILITY
	FALL ENTRY
	SPRING ENTRY

	4.
Third semester mentoring activities
The mentor conducts activities as outlined in Assistance program.


	Mentor
	Aug. - Dec.
	Jan. - May

	5.
Assignment of assessment team


A two-person team that meets the requirements of State mandates is assigned to each new teacher.

6.
Assessment team meets to plan schedule.


It will be necessary for teams to target visitation days, a time for the scoring of the portfolio, a time for synthesis of data, and a time for the Teacher Summary Conference.

7.
Assessment team notifies new teacher of visitation schedule.


The building principal (or designee) shares the team’s proposed schedule with the new teacher.  If adjustments are warranted, based on the needs and instructional schedule of the new teacher, the principal negotiates these changes.

8.
Assessor A conducts first assessment visit.


Each visit includes the following activities that must be conducted in the same order by each assessor. Informal conference, Observation, Postobservation Conference, and portfolio scoring.


	LDE, LEA

Assessment Team

Building Principal (or designee)

Assessor A


	Mid Sept.

Late Sept.

Late Sept.

Mid Oct.
	Mid Jan.

Late Jan.

Late Jan.

Mid-Late Feb.



	Note:  The informal conference may be conducted the day of or one day prior to the Observation, if that procedure is agreeable to both assessor and new teacher.  The Postobservation Conference may be held on the same day as the Observation, or it must be scheduled within 48 (two working days) hours.  The assessor must conduct the conference prior to assessing another new teacher.


	ACTIVITY
	RESPONSIBILITY
	FALL ENTRY
	SPRING ENTRY

	
	
	
	

	9.
Assessor B conducts second assessment visit.


The activities and their order in the second visit are the same as they were in the first.  However, it is recommended that the Observation be scheduled at a different time of day to ensure that a different class or subject is observed.


	Assessor B
	Mid-Late

Oct.
	Early-Mid

Mar.

	Note:  The new teacher will be requested to demonstrate different instructional methodologies across the two visits.  He/she may wish to consider this in negotiating dates and times for observations.



	10.
Assessment team meets to synthesize data, complete the Team Summary Report, and plan the Teacher Summary Conference.


Team members will develop overall Component ratings using a consensus process and will complete the Team Summary Report with the certification recommendation.  The team will also discuss areas to be targeted in the formal PGP.


	Assessment Team


	Early Nov.
	Late Mar.

	Note:  In the event the two members of the assessment team cannot resolve a disagreement over the certification recommendation, the principal/designee shall notify (within two days) the LEA contact person to appoint a third assessor external to the school to serve as a member of the assessment team.  This third assessor shall meet all the requirements of the external assessor and shall conduct a third visit.  The third assessor shall follow the same assessment procedures as described above.  After the completion of the third assessor’s work (informal conference, observation, and portfolio scoring), the three-member team shall compare and combine their findings.  The combined Component ratings will determine the certification recommendation.  All three team members shall participate in the Teacher Summary Conference. 

	11.
Assessment team conducts Teacher Summary Conference.


The team will share its certification recommendation and rationales with the new teacher.  All team members and the new teacher must attend this conference.  A formal PGP will also be developed with the new teacher.


	Assessment Team, New Teacher


	
	

	Note:  If a third assessor is needed, the dates for completion of this conference will be moved by three weeks.



	12. Assessment team leader submits all Assessment Semester instruments, ratings, notes, and plans required by the LDE.


	Building Principal, LEA Contact Person
	Early Dec.
	Early May

	Note:  If a third assessor is needed, the dates for completion of this conference will be moved by three weeks.

	
	
	
	

	
	
	
	


NEW TEACHER ASSESSMENT PROCESS




6.
Assessment Criteria

The criteria for the assessment of both new and experienced teachers—Louisiana Components of Effective Teaching—have been developed from the professional knowledge base on teaching and “craft knowledge” acquired by experienced educators.  Panel I reviewed the professional knowledge base on teaching by examining research-based teacher assessment and evaluation documents from eight states.  In addition, other experts on personnel evaluation were consulted, and recommendations were received from out-of-state and in-state review teams.  Panel I also used the position paper of the Teacher Evaluation Advisory Commission to develop the criteria.

In the Louisiana Components of Effective Teaching, a Domain is defined as a major area of teaching responsibilities.  A Component is a critical function within a Domain.  An Attribute is a behavior that relates to and helps to define a Component.  The Domains, Components, and Attributes form a hierarchy that represents skills and knowledge of effective teaching.  The Domain level is at the top of the hierarchy while the Components form the second level and the Attributes the third level.  Domains are broad, difficult to measure areas such as planning, management, instruction, professional development, and school improvement.  The purpose of the Components and Attributes is to provide additional information to define the Domain.  At the Component level, the function and/or skill is described in more detail, and a clearer understanding is developed about what is to be measured.  The Attributes contain explicit descriptions of practices and behaviors contained in each Component.

Panels I and VIII studied the Attribute statements carefully and defined specific criteria that the statements must meet.  The requirements for the Attribute statements included items such as  (a) acceptance by members of the profession, (b) credibility to the public, (c) basis in research (informal and formal) on effective teaching and learning, and (d) reflection on real and practical teaching situations.  In addition, Panels I and VIII approved the Louisiana Components of Effective Teaching by defining the following criteria:

· The set of Components represents a realistic description of the primary work of teachers.

· The set reflects the behaviors and activities necessary and sufficient for effective teaching performance.

· The set has face value for the majority of teachers.

· The set reflects the critical body of research-validated information and knowledge on effective teaching.

· The set reflects teacher knowledge, skills, and attitudes that are observable and measurable.

The following section contains the Louisiana Components of Effective Teaching.  These are listed first by the major Domain—planning, management, instruction, professional development, and school improvement.  A descriptive paragraph is included for each Domain, and then the Components and Attributes are listed.  

Louisiana Components of Effective Teaching

Domain I:  Planning
Planning is an important aspect of the teaching/learning process.  An important part of the Assessment is the new teacher portfolio.  Planning is assessed as part of Entry A - The Teacher Work Sample. 

Component A:  The teacher plans effectively for instruction.
Attributes:
IA1. 
Specifies learner outcomes in clear, concise objectives

It is not necessary to specify different objectives for each child or groups of children. 

IA2. 
Includes activity/activities that develop objectives

A required number of activities is not specified because this decision must be made by the teacher.

IA3.
Identifies and plans for individual differences

It is not necessary to specifically describe ways individual differences are to be met in written plans.  This will be discussed in the informal interview.

IA4.
Identifies materials, other than standard classroom materials, as needed for lesson

Standard classroom materials include such things as textbooks, chalkboard, pencils, paper, etc.

IA5.
States method(s) of evaluation to measure learner outcomes

Evaluation may be formal or informal.

*IA6. 
Develops an Individualized Education Program (IEP), and/or Individualized Family Service Plan (IFSP) as needed for the lesson

The Individualized Education Program (IEP), and/or Individualized Family Service Plan  (IFSP) will meet state guidelines.


*For special education teachers only.  

Domain II:  Management
Management is the organization of the learning environment and maintenance of student behavior.  Focus should be placed on teacher behavior.  Management is assessed in the Classroom Observation.

Component A:  The teacher maintains an environment conducive to learning.
Attributes:
IIA1.
Organizes available space, materials, and/or equipment to facilitate learning

IIA2.
Promotes a positive learning climate

Component B:  The teacher maximizes the amount of time available for instruction.
Attributes:

IIB1.
Manages routines and transitions in a timely manner


IIB2.
Manages and/or adjusts allotted time for activities planned

Component C:  The teacher manages learner behavior to provide productive learning opportunities.

Attributes:
IIC1.
Establishes expectations for learner behavior

IIC2.
Uses monitoring techniques to facilitate learning

This may include reinforcing positive behavior, redirecting disruptive behavior, as well as other methods.

Domain III: Instruction

The teacher, as the knowledgeable professional, is the person best suited to determine effective instruction for his/her classroom.  Domain III is measured in both the new teacher portfolio and the classroom observation.

Component A:  The teacher delivers instruction effectively.
Attributes:
IIIA1.
Uses technique(s) which develop(s) lesson objective(s)

Technique(s) may include teacher-directed activity/activities or student-centered activity/activities.

IIIA2.
Sequences lesson to promote learning

Sequencing means that the teacher initiates, develops, and closes the lesson with continuity.

IIIA3.
Uses available teaching material(s) to achieve lesson objective(s)

IIIA4.
Adjusts lesson when appropriate

IIIA5.
The teacher integrates technology into instruction

Component B:  The teacher presents appropriate content.

Attributes:
IIIB1.
Presents content at a developmentally appropriate level

The teacher is knowledgeable of the content and relates it to the abilities and interests of the students.

IIIB2.
Presents accurate subject matter

IIIB3.
Relates relevant examples, unexpected situations, or current events to the content

Component C:  The teacher provides opportunities for student involvement in the learning process.

Attributes:
IIIC1.
Accommodates individual differences

The teacher recognizes that students perform at different levels and provides opportunities for them to become involved.  There are many ways of accommodating individual differences among children.  Some of these are not always evidenced in observations, but in the planning.  It may be necessary for the observer to ask the teacher for clarification of this in the Informal Conference.

IIIC2.
Demonstrates ability to communicate effectively with students

IIIC3.
Stimulates and encourages higher-order thinking at the appropriate developmental levels

IIIC4. 
Encourages student participation

Component D:  The teacher demonstrates ability to assess and facilitate student academic growth.



Attributes:



IIID1.
Consistently monitors ongoing performance of students




IIID2.
Uses appropriate and effective assessment techniques

Assessing student performance may include formal and/or informal assessment procedures as well as formative and summative.  Feedback may be verbal or non-verbal.




IIID3.
Provides timely feedback to students 




IIID4.
Produces evidence of student academic growth under his/her 
instruction

Domain IV:  Professional Development 
Professional Development is assessed as entry B in the New Teacher Portfolio. The Professional Growth Plan will provide the data to measure the new teacher’s professional development activities.

Component A:  The experienced teacher plans for professional self-development.

These recommended activities are not limited to, but may include, being a mentor teacher; developing curriculum; delivering inservices; serving on textbook committees; developing teaching materials; promoting positive public relations; reading professional literature; conducting research; evaluating programs; and participating in workshops, conferences, professional organizations, school-based activities, classroom observation of peers, and parent/teacher organizations, etc.  These activities shall be monitored on the local level.

Note:  Component A specifications apply only to experienced teachers (those who have met certification requirements).  Component B specifications, on the next page, apply only to new teachers (those who are in their first two years of teaching in the public school system of Louisiana and have not yet met all requirements for full certification).

Component B:  The new teacher plans for professional self-development.


Attributes:

IVB1.
Identifies areas of instruction that need strengthening and develops with mentor and/or principal a plan for improvement and works to complete the plan

IVB2.
Seeks ideas and strategies from resources (i.e., books, professional jour-nals, websites, etc.) or colleagues that will improve teaching and learning and employs them

The intent of Component B is that the new teacher will concentrate on necessary improvements in Domains I, II, III, and/or V as agreed upon with his/her mentor and principal (during first semester of assistance period) and the members of the assessment team (during the assessment semester).  The following procedures will be used in the assessment to ensure that new teachers will become competent in basic instructional skills:

· During the new teacher's second semester of teaching (assistance period), the principal, mentor, and the teacher will create a professional growth plan focused on the teacher's weaker Components and Attributes as defined through the mentoring process.  The completed plan must be submitted as part of the new teacher portfolio.  

· At the end of the teacher's third semester of teaching (assessment semester), professional development planning will be characterized in one of two ways:


1)
If the new teacher is not recommended for certification, the second semester's Professional Growth Plan should be modified or a new plan developed to address improvement needs.


2)
If the new teacher is recommended for certification, but there are still Attributes receiving "1" ratings or there are Components and Attributes receiving "low 2" ratings, these Components and Attributes should be included in the teacher's Professional Growth Plan.  This Plan will serve as the bridge into local evaluation, to which the teacher will be subject the following year.  If the team finds all Component and Attribute ratings to be strong "2's," a plan must still be developed.

Domain V: School Improvement
Domain V is measured in the new teacher portfolio.

Component A:  The teacher takes an active role in building-level decision making.



Attributes:
VA1.
Participates in grade level and subject area curriculum planning and evaluation


VA2.
Serves on task force(s) and/or committees


VA3.
Implements school improvement plan at the classroom level


Component B:  The teacher creates partnerships with parents/caregivers  


and colleagues.



Attributes:
VB1.
Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning

VB2.
Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom

VB3.
Seeks community involvement in instructional program

7.     Rating Scale and Standards
The Louisiana Teacher Assistance and Assessment Program uses a 2-point (dichotomous) rating scale in assessing teachers.  During the assessment process, individual assessors rate each Attribute and combine these ratings into Component ratings.  When the team meets at the end of the assessment semester to complete the Team Summary Report, these Component ratings will be combined to form consensus Component ratings.  During the Team Summary Conference, the Component and Attribute ratings will be used to guide formulation of a new or revised Professional Growth Plan.  A certification recommendation will also be made based upon the Component ratings.

The Two-Point Rating Scale

The 2-point rating scale is used in all instruments and in determining ratings on all Components and Attributes during each individual assessment visit.  In every case, the two points are defined in the same way:


2
COMPETENT
Performance in this Component/Attribute meets established standards.  Improvement can be made, but current practices are clearly acceptable.


1
NEEDS IMPROVEMENT
Performance in this Component/Attribute is sometimes inadequate/unacceptable. Improvement is required.


*NO
NOT OBSERVED
Typically, when the rating scale applied in various forms or instruments to specific Components and Attributes, each scale point is behaviorally anchored: i.e., definitions of practices or behaviors required to achieve that rating have been developed. 

Note:  There are two Attributes (IIIA4 and IIIA5) in the classroom observation in which a 2-point scale may not be appropriate if performance is not observed.  In these instances, no rating can be awarded and an NO (not observed) will be used.  

Since a dichotomous rating scale is being applied to the data collected, the assessor must give much thought to the quality of performance in order to determine areas needing the most professional development.  In essence, assessors must ask questions, “Is this a high two or a low two?”  “Does the performance indicate the need for a little professional development or a great deal of development?”

When individual assessors develop ratings for Attributes and Components, the procedure works as described below:

· To develop ratings for an Attribute, the assessor analyzes patterns within the data and determines the Attribute rating most representative of those patterns, taking all practices and behaviors into account (holistic approach).

· To form Component ratings, the assessor analyzes the pattern of Attribute ratings for that Component and determines the Component rating most representative of the pattern, taking all practices and behaviors into account (holistic approach).

· When the assessment team combines ratings at the Component level, they will use a consensus process to create a team rating.



Note:  In the event the two members of the assessment team are in disagreement over the certification recommendation and the disagreement cannot be resolved, the principal/designee shall notify the Local Education Agency contact person to appoint a third assessor external to the school to serve as a member of the assessment team.  This third assessor will conduct an assessment visit and rate each Attribute combining these ratings into Component ratings.  When this three-member assessment team combines ratings at the Component level, the statistical mode of the Component ratings will be used to create a team Component rating.

Assessment Standards for Certification

The assessment standard for certification recommended by a standard setting panel convened by the Louisiana Department of Education in June 1994 and adopted by SBESE in the same month and subsequently revised is 


achievement of a “competent” (2) rating on each of the eleven Components of the Louisiana Components of Effective Teaching. *

*Note:  The revised assessment standard is effective for new teachers entering the first semester of LaTAAP in fall 2006.  The assessment standard for teachers participating in LaTAAP prior to fall 2006, is the achievement of a “competent” (2) rating on the eight (8) components in Planning, Management, and Instruction.
A teacher who does not meet this standard during the third semester of employment in Louisiana public schools may be re-employed by the local school system for a fourth semester, during which time, the teacher shall again participate in the Louisiana Teacher Assistance and Assessment Program.  This second assessment semester shall be treated as a second opportunity to meet the assessment standards for certification.  No data or ratings from the first assessment process shall be used in determination of the teacher’s ratings during this attempt.  Only the information from the Professional Growth Plan will be used during the fourth semester to assist the teacher.

Failure to meet the assessment standards for certification during the fourth semester shall necessitate the teacher’s leaving teaching in Louisiana public schools for a period of at least two years.  During this period, the individual should complete the Professional Growth Plan formulated with the assessment team at the conclusion of the second assessment (fourth semester).

The teacher must apply for reentry into the Louisiana Teacher Assistance and Assessment Program after absence from teaching due to failure to meet the assessment standards for certification.  The teacher must document to the employing school system and the LDE that the last Professional Growth Plan outlined by/with the previous assessment team has been completed to the extent possible.

Local school systems that continue to employ teachers who have been denied regular certification due to failure to meet the assessment standards for certification shall be subject to loss of State funding. Nothing in this assessment program supersedes or changes additional previously established requirements for certification: e.g., passing scores on the National Teacher Examination/Praxis, completion of required college/university coursework and degrees.

8.     Informal Conference

The informal conference is a discussion between the assessor or mentor and the new teacher which occurs prior to the classroom observation. The purpose is to share information about the lesson/classroom to be observed. The informal conference is structured so that all new teachers are asked the same basic questions in the same order. Every classroom observation will be accompanied by an informal conference.  Therefore, there will be at least two informal conferences conducted during the assessment period.
Preparation for the Informal Conference

The only preparation needed for the informal conference is good planning by the new teacher.  Effective planning does not stop with preparation for today’s lesson.  Effective planning involves planning for instruction that will produce student achievement.  An effective teacher must consider the sequencing of activities within a lesson, the sequencing of lessons within a unit, and the sequencing of units or topics over the semester or year to produce desired learning.  Effective planning involves the development of clear objectives, outcomes, and benchmarks against which learning can be measured.  It also involves careful allocation of time and resources.  Effective practice begins with effective planning.

The five questions to be asked in the informal conference are found on the first page of the Scripted Observation Instrument System. Prior to the informal conference, the new teacher should review the questions carefully and pull together information that can be used in answering each one. The assessor may probe the respondent’s answers to these questions in order to understand more completely the lesson scheduled for observation.  The sixth item, Optional Comments, provides the new teacher an opportunity to share additional information that he/she considers pertinent to the classroom observation. The Informal Conference questions are not rated by the assessors.

	Informal Conference Questions

	1. What objective(s) have you chosen for this lesson?

2. What student and teacher activities are planned to accomplish the objective(s)?

3. How will the student activities be modified to accommodate for the individual differences among your students?

4. How and when will the objective(s) be measured?

5. Are there any special conditions?

6. Optional comments.




Using the Lesson Plan in the Informal Conference
The new teacher being assessed is expected to take to the informal conference a copy of the written plan for the lesson to be observed.  There is no specific format required for the plan.  It may be in whatever format the local school district requires.  It will be useful to both the assessor and the new teacher if objectives, activities, individual differences among learners, and student assessment methods are easily identifiable and clearly labeled in the plan.  Note:  New teachers of special education students are required to have lesson plans that relate to the IEPs and/or IFSPs.

Scheduling and Conducting the Informal Conference

Procedures for conducting the informal conference include:

1. The Informal Conference may be conducted on the day of or one day prior to the scheduled Observation, if that procedure is agreeable to the new teacher. Approximately fifteen minutes of uninterrupted time should be made available to conduct the informal conference. It is the responsibility of the assessor to schedule the informal conference with the new teacher. (An external assessor or a principal's designee may need to request the assistance of the principal in finding a time in the new teacher's schedule.)

2.
The assessor should spend a few minutes at the start of the informal conference reviewing the lesson plan provided by the new teacher.


3.
In the informal conference, the assessor will ask the questions on the first page of the Scripted Observation Instrument System, ask probing questions, and take anecdotal notes on the form.

Critical Definitions

Both assessors and new teachers must have a common understanding of the terms and practices that are the focus of the informal conference.  Therefore, they are defined below:


1.
Activities are those things the students and/or the new teacher will be doing during the lesson.  Activities are expected to produce outcomes; they are not outcomes in and of themselves.  It is expected that new teachers will not only select activities appropriate to their lesson objectives, but also will plan a sequence of activities likely to produce the desired learning outcomes.


2.
Assessment of ongoing performance refers to measuring and evaluating student outcomes or progress toward established goals and objectives.


3.
Assessment results are the data gained about a student’s performance.  New teachers usually use results to report student progress to those who need to know, to modify what they teach, and to modify how they teach. 


4.
Individual differences are defined as differences in ability, achievement, interests, maturity, attitudes, sociability, motivation, special needs, and learning styles.  The new teacher is expected to identify individual differences to be addressed and explain the means used in this lesson to address them and to demonstrate accommodation of differences in the lesson. For the special education new teacher, individual differences must relate to the Individualized Education Programs (IEPs) or Individualized Family Service Plan (IFSPs) developed for each student.


5.
Measurement methods include paper/pencil tests and a variety of other traditional and non-traditional assessment techniques.  Paper/pencil assessments are not the only, or even the most appropriate, measurements for all learning.


6.
Objectives are defined as those specific, measurable outcomes expected of the learners at the conclusion of the lesson.  Objectives should identify either knowledge to be gained or skills to be acquired.  Note: The response of a special education teacher may include changes in behaviors or attitudes.

7.
Special conditions may not always be present.  However, there are many special conditions– such as mainstreamed learners, students with special problems, classroom physical conditions, new teacher's personal or health problems– that might have an impact on what takes place during the lesson(s) to be observed.

Completing the Demographic Information

As much as possible, the demographic information requested should be completed before the informal conference.  The assessor must complete all blanks and boxes presented on this page.  


Teacher Name and SSN:  The assessor must print/enter the teacher’s name and social security number in the blanks provided. 


Assessor Name and SSN:  The assessor must print/enter his/her name and social security number in the blanks provided.

School District:  The assessor must print/enter the name of the school district/parish in the blank provided.


School:  The assessor must print/enter the name of the school in the blank provided.


Date:  The assessor must print/enter the month, day, and year of the Classroom Observation.


Grade:  The assessor must print/enter the grade level(s) that will be taught during the upcoming Observation.

 Subject:  The assessor must print/enter the topic or content that is expected to be taught 

 during the upcoming Observation.

Observation Time:  The assessor must enter the time the lesson begins and the time the lesson ends.

9.
Classroom Observation

Classrooms are complex, busy places.  Observing teachers and learners and trying to record what is happening can be very difficult, draining work.  However, there are certain practices and behaviors that normally take place in the classrooms of effective teachers.  Some of these behaviors and practices have been proven to facilitate student learning; some have been shown to relate to constructive classroom management; and others are widely acknowledged as effective classroom practices.

The Louisiana Components of Effective Teaching delineate the practices considered by Louisiana teachers and administrators and the State Board of Education to be effective teaching practices; i.e., practices which will produce student learning.  Many of those practices (but not all) are observable during classroom instruction.  They have been used as the basis for the Scripted Observation Instrument System.

In using the Scripted Observation Instrument System, the assessor carries out two functions.  First, he/she records what the new teacher and students say and do which is relevant to the performance Attributes measured in the Observation.  Comments and direct quotes are written into the record without judgment, evaluation, or prescription.  The assessor’s second function is to analyze and synthesize the data recorded into a set of summary ratings that can be used to a) guide discussion with the new teacher about future professional growth and b) determine the new teacher’s competence for certification during the Assessment Semester.  In addition to conducting the observation and analyzing the information generated, the assessor is required to collect information from the new teacher being observed and to conduct a Postobservation Conference to share and discuss what he/she (the assessor) has seen and heard.  Together these activities (Informal Conference, Observation, Postobservation Conference) constitute the observational component of the Louisiana Teacher Assistance and Assessment Program. 

Note: An assessor should complete all responsibilities (Informal Conference, Observation, and Postobservation Conference) with one new teacher before beginning the assessment of another new teacher.
Defining the Classroom Observation

Classroom observation and the collection of data (scripting) must be similar in all classrooms (elementary and secondary, special and gifted, math and science, etc.).  In schools where there are designated class periods (usually middle and secondary schools), the assessor is to script from the time class begins until the class period ends.  In elementary classrooms or other settings where lessons are usually shorter in duration, the assessor is to record for a minimum of thirty (30) minutes, even if two or more different “lessons” take place in that time.  Fairness to the new teacher being observed requires that approximately the same amount of time be used as a basis for data collection in all classrooms.  For purposes of this assessment system, a lesson is defined as all the instruction and related activities that focus on a particular topic, concept, or skill during one day in one class (e.g., a mathematics lesson, an English lesson).

Blocks may contain a series of different types of activities or “mini-lessons.”  It is important to observe beginnings (introductory activities), middles (basic lesson presentation), and ends (closures) of lessons.  Some types of teacher behaviors occur only in these functional segments or a lesson, particularly at the secondary level.  Assessors should determine and discuss how to structure the observation to meet time requirements to develop a good, fair picture of the teacher’s behavior as defined by the Components of Effective Teaching.  Following are some guidelines for observation in block scheduled classrooms.

· The assessors must capture introductory behaviors, presentational behaviors (teacher instruction or group process), and closure behaviors on the part of the teacher.

·  If the new teacher plans to use the block to conduct several “mini-lessons,” observation of one or more of those “mini-lessons” can be conducted, as long as there are thirty (30) minutes or more of recorded observation data.  The mini-lesson(s) observed might come during the first part of the block, or the last part of the block.  

· The assessors may elect to stay for the entire block (85, 90, 120, etc. minutes).  During the informal conference, the new teacher being observed should alert the assessor to the likelihood of more than one lesson and provide appropriate information about all lessons that will be seen.

Scripted Observation Instrument System:  Demographic Information

Demographic information requested on the first page of the Scripted Observation Instrument System should be completed before the lesson/observation begins.  At the conclusion of each observation, the assessor will enter the time the lesson began and ended. Two Scripted Observation Instrument Systems for each new teacher will be completed during the Assessment Semester.  Note:  A third Scripted Observation Instrument System will be completed in the event a third assessor is assigned to the assessment team.  

Scripted Observation Instrument System: Observation Scripting Form

The next pages of the Scripted Observation Instrument System are used to collect data during the observation.  These lined pages have two columns to the left side of the sheets, and boxes at the bottom for optional use.  Prior to the observation, the assessor should duplicate a number of scripting pages to ensure enough space to record data during the observation.  The assessor must then enter the new teacher’s name and page number at the top of the Scripting Forms.

The process used for recording data in the classroom is called modified scripting.  It is important that the assessor record all that he/she hears and sees that pertains to the assessment criteria (the Louisiana Components of Effective Teaching).  When something takes place in the classroom that clearly is not related to the Components, it need not be recorded.   However, if an assessor is not sure whether what is happening is important, the ground rule is “Write it down and decide on the importance later.”  All scripted information must be handwritten and legible.

When scripting the Observation, the assessor is to record pertinent information continually from the time the lesson begins until it ends.  If a new teacher completes one lesson or set of activities and moves to another during an observation, the assessor should clearly note the change/shift in the lesson, and continue to record information on consecutive scripting pages.  It is important to know where in the lesson the recorded behaviors took place.  Some types of teacher behavior occur only at beginnings or ends of lessons.  Further, the assessor often will want to show the new teacher exactly what took place at a particular point in the lesson when he/she conducts the Postobservation Conference.

During the Observation, the assessor must use the column labeled “Time” to periodically document the pacing of the lesson (9:05, 1:15, etc.).  The assessors must record the beginning, transitional, and ending times.  This record offers a means of maintaining a chronological perspective and another point of reference for finding specific items/behaviors in the script.  In addition, the recording of time enables the assessor to determine the length of the lesson and the length of time he/she has been observing.

The lines on the form are numbered so that the assessor will be able to refer to specific pages and lines when entering supporting scripted references for attributes. The assessor should decide what Attribute the information on a particular line (or lines) addresses and whether the information constitutes a positive (+) or a negative (-) teaching behavior. 

The column labeled “Attribute Coding” is for use after the observation is completed when the assessor is analyzing and synthesizing data pertinent to each Attribute that was observed.  Entries in this column will simply be identification numbers such as “+IIA2” or “-IIIC4.”

Optional Observation Supplement

An optional Observation Supplement has been placed at the bottom of each scripting form (page).  It contains designated spaces for four kinds of quantitative observation data that are often useful in determining patterns of teacher practice:

· space to record the number and type of materials and media used during the lesson (Attribute IIIA3),

· space to record the number of procedural questions asked by students (Attribute IIIC2),

· space to record the number and type of teacher questions (Attribute IIIC3), and

· space to record the number of students who participate during the lesson (Attribute IIIC4) and the number of non-volunteers.

Each of these four types of information provides an insight into certain aspects of the teaching/learning interactions.

· Certain types of media and materials appeal to certain types of learning styles (explained later).  Further, a variety of media and materials offers something for everyone and improves instruction, if the materials and media are related to lesson objectives.

· Large numbers of procedural questions (e.g., “What are we supposed to do?”  “How should we do this?”  “What do you mean?”) suggest that a teacher’s directions are insufficient or unclear.

· If higher-order thinking skills are to be taught, teacher questions must require higher-level thinking.

· One aspect of “Encouraging Participation” is the teacher’s attempt to engage many learners and, particularly, learners who do not readily volunteer.

In each space on the Observation Supplement, the assessor needs to tally or to check only the events and practices as they occur.  Then they can be considered when completing the Observation Analysis and Scoring Summary.  

The use of the Observation Supplement is optional;  i.e., an assessor can choose not to use it, preferring instead to use his/her own means of recording essential quantitative data within the Script.  It is made available, because many assessors want an aid of this kind.  (If an assessor has no other systematic approach to collecting quantitative data of these kinds, the use of this supplement is strongly encouraged.)

Definitions and Explanations of Teaching Practices

Definitions and examples of positive and negative teaching behaviors for all attributes that are observed are described in the following pages. 

Component IIA:  The teacher maintains an environment conducive to learning.

Domain II focuses on teacher management practices.  Component A of that domain targets the teacher’s behavior in establishing and maintaining learning climate.  Learning climate is defined in Attributes 1 and 2 as teacher organization of classroom artifacts and teacher behavior in establishing a positive climate.  The best lesson in the world can be ruined because classroom climate is negative, or even neutral.  The assessor should be aware that practices related to climate that will be observed in any lesson.  Climate is always observed.  There are either practices that promote positive climate, practices that promote negative climate, or the absence of positive practices, which then contributes to a negative climate.

Attribute IIA1:  Organizes available space, materials, and/or equipment to facilitate learning

Domain II of the Louisiana Components of Effective Teaching focuses on the teacher’s classroom management.  Component A of the Domain addresses the teacher’s ability to maintain an environment conducive to learning.  This Attribute causes the assessor to look at the organization of classroom space, the materials, and the equipment used.  There are several questions that the assessor can ask himself/herself in considering the space, materials, and equipment.

· Is the furniture in the room arranged to facilitate easy movement of students and teachers?

· Does the arrangement of the room and equipment contribute to or hinder the activities I am watching?  (Is the arrangement functional?)

· Were/are materials and equipment being used easy for students and teachers to access?  (Were they easily accessible?)  Were they organized for easy distribution and use?

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
When seatwork assignments are made, the new teacher directs students to pick up labeled materials from a table in the back of the room. (sequences and locates materials)


+
Chairs/desks in the classroom are arranged with plenty of space between to allow student and teacher movement.  (organizes space)


- 
The teacher assigns measurement problem as seatwork.  Students ask for rulers.  The teacher goes to the cabinet (lack of pre-organization).  The teacher wants to work a problem on the overhead projector but can’t find a marking pen or transparency film.  (lack of pre-organization)


- 
The teacher has centers placed where it is difficult for her to observe what is happening in each.  Traffic patterns cause many students to make physical contact when moving among centers.  (lack of attention to organization of space) 

It may be helpful to the assessor if we suggest that there will be differences between teachers receiving 2 ratings in this Attribute.  It is obvious to a trained assessor that one teacher has spent time and effort in organizing all of the classroom features targeted.  Classroom space is creatively organized to accommodate a range of activities, even though the entire range may not be used in this lesson.  Materials and equipment have been organized and readied for immediate use prior to the lesson.  Everything can proceed swiftly and smoothly, because thought and time have been devoted to “thinking things through” and “getting things ready.”  This teacher probably can make little improvement.  The other teacher will be competent, but can make improvement in several areas.

Attribute IIA2:  Promotes a positive learning climate

This Attribute of the Management Domain addresses the teacher’s behavior in promoting a positive classroom climate.  Classroom climate is evidenced by several factors:

· The atmosphere of the classroom:  Do students appear to be comfortable there?  Do they readily interact with the teacher and each other?  Is there appropriate laughter and humor?

· Teacher assistance:  Does the teacher readily provide assistance to all students, not just selected ones?  Do students assist each other?

· Communication of high expectations:  Does the teacher communicate often and in many ways that students can learn and excel?  Is there verbal and nonverbal encouragement to students to do their very best?  Are high (but not unrealistic) standards established and maintained?  In this Attribute, high expectations for cognitive, emotional, social, and/or physical performance are the focus.

· Expresses positive affect:  Does the teacher communicate caring and regard for students both verbally and nonverbally?  Does the teacher praise and encourage student effort?

· Indicates confidence:  Does the teacher express confidence in all students?

· Treats students in fair/equitable manner:  Does the teacher treat boys and girls, faster and slower students, minority and majority students, the same way with regard to behavior, time, rewards, expectations, etc.?

Examples of positive (+) and negative (-) practices in this Attribute include the following: 


+ 
The teacher stoops or kneels to maintain eye contact with kindergarten students when talking with them. (positive affect)


+ 
The teacher calls on an equal number of boys and girls and on students of different social/ethnic backgrounds to respond during the lesson.  (fair/equitable treatment)

Examples above include both teacher verbal and nonverbal behavior.  Further, very few of them involve verbal praise, which many teachers mistakenly believe to be the epitome of positive affect and climate building.  Many of the examples depict teacher behaviors demonstrating respect for students (all students), caring, and encouragement.  Further, the examples show an attempt by the teachers to relax the classroom atmosphere through humor that is not sarcastic.  In at least one case, student interactions among themselves reflect a relaxed, productive atmosphere that has been fostered by the teacher.


- 
“I knew you’d have trouble doing this right.”  (lack of confidence)


- 
“George, your answer has just proved that your moustache weighs more than your brain.”  (sarcasm - negative affect)

Component IIB:  The teacher maximizes the amount of time available for instruction.

This component focuses attention on the teacher’s ability to manage classroom time.  Its two attributes deal with the time used in the routines of teaching, transitions from one activity to another, and in activities themselves.  Effective teachers minimize the amount of time spent by learners in nonacademic tasks and procedures, and they maximize the amount of time available for teaching and learning.

Within this Domain, the absence of positive practices almost always creates a negative situation.  The lack of student behavior problems is a “plus” for the teacher.  Assessors need to identify the positive teacher practices that contribute to the lack of student behavior problems.

Attribute IIB1:  Manages routines and transitions in a timely manner
Component B of the Management Domain requires that the teacher maximize the amount of time available for instruction.  This Attribute focuses attention on the routines the teacher has established with students and on how the teacher moves from one activity or lesson to another.

Indicators of effective teacher management in this Attribute include the following:

· Promptness in beginning the lesson:  Effective teachers begin productive teaching/learning activities immediately when class time is designated to start.

· Systematic routines:  Effective teachers establish with students standard ways for beginning instruction, ending the class, moving about the classroom, completing assignments, handling materials, etc.  These are readily apparent to an assessor watching the class.

· Smooth transitions:  Effective teachers ensure that no time is lost in changing activities or in moving from a lesson in one content area to a lesson in another.

· Full utilization of time available:  Effective teachers make sure that time available is filled with productive activities, and they monitor to be sure that students are engaged in those activities.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
Immediately after the bell rings, the teacher provides an introduction to the lesson.  (begins promptly)


+ 
Students enter the room and hang name tags on cork board provided for that purpose.  After starting students into the class activity, the teacher checks tags not posted to see who is absent.  (routines)

In these positive examples of managing routines and transitions, student behaviors often indicate clearly that routines have been established and continuously reinforced.  Transitions in activity require some time.  The trained assessor must know how long a particular type of transition should take and assess what he/she sees in the context of student age level and classroom conditions.


- 
Students enter after the bell, stopping for conversation with other students.  (lack of routines)

· The teacher uses five minutes to call roll and mark attendance report.  (does not begin promptly–other procedures possible)

The negative examples above suggest that too much time has been expended, or that planning for time management has not been sufficient, or that there are more time-saving ways possible for doing what needs to be done.

Attribute IIB2:  Manages and/or adjusts time for activities
This Attribute focuses attention on the teacher’s ability to manage instructional time.  Of particular importance are a) the teacher’s provision of additional activities for those students who finish early, b) the teacher’s ability to handle interruptions with minimum loss of instructional time, c) the teacher’s ability to minimize or redirect student digressions from teaching/learning activities, d) the teacher’s ability to minimize the time students spend waiting with nothing to do, and e) the teacher’s pacing of activities.

In regard to pacing, effective teachers move instruction along quickly, but at a pace that is appropriate to students.  Research shows that students learn more when instruction is quickly paced.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
(Teacher) “I’ll need to check your homework.  When I call your name, bring it to me.  Meanwhile, your assignment is on the board.  Please see that it is completed by the time I finish with the homework.”  (no waiting with nothing to do)


+ 
(Teacher) “If you complete your seatwork before everyone is finished, go quietly to the back table and get the folder with your name on it.  There are directions in the folder for you.”  (additional activities for those who finish early)


- 
There’s a knock at the door.  The teacher stops the discussion and goes to answer.  As the teacher remains in discussion, students begin to talk.  (interruptions)


- 
Two students finish their seatwork and begin to talk.  The teacher tells them to wait quietly until others are finished.  (additional activities)

The positive and negative examples above present two pictures:  classroom(s) in which time is carefully managed by the teacher, and classrooms where academic time is not protected by the teachers and, therefore, lost.

Component IIC:
The teacher manages learner behavior to provide productive learning opportunities.

Component IIC focuses assessor attention on management of students and teacher discipline.  One aspect of student management is establishing and maintaining high expectations among students for their own behavior.  Another is teacher follow-through; i.e., consistent teacher monitoring of student behavior and consistent enforcement when expectations, rules, and procedures are not maintained.  Notice that in this component the monitoring emphasis is on teacher practices related to student behavior management, not student academic behavior, which is covered elsewhere.

Within this Domain, the absence of positive practices almost always creates a negative situation.  The lack of student behavior problems is a “plus” for the teacher.  Assessors need to identify the positive teacher practices that contribute to the lack of student behavior problems.

Attribute IIC1:  Establishes expectations for learner behavior
Component IIC requires that the teacher manage learner behavior to provide productive learning opportunities.  Attribute 1 of this Component focuses the assessor’s attention on the practices the teacher uses to establish and maintain high behavioral expectations with learners.

Behavioral expectations are created through clear presentation of procedures and rules and constant reinforcement of them.  Establishment of behavioral expectations also involves the clear delineation of acceptable and nonacceptable behavior (standards) and the consequences of behaving unacceptably.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
(Teacher) “Let’s remember our rule about talking during seatwork.”  (emphasizes rules)


+ 
(Teacher) “Judy and Sandy, I want to commend you for your attention to your seatwork today.  You didn’t talk once during our study time.”  (reinforces expectations)


- 
(Teacher) “I’m not going to tell you again!  This is the fifth time.  No talking!”  (does not reinforce expectations with action)


- 
The bell rings!  Students rush to door.  (There is no evidence of rules or procedures.)

A high 2 rating on this Attribute indicates that teacher and student behavior clearly demonstrates the teacher’s constant attention to high standards and expectations for student performance.  A low 2 rating indicates that the teacher teaches and reinforces expectations, but attention given is somewhat sporadic.

Attribute IIC2:  Uses monitoring techniques to facilitate learning
This Attribute addresses the procedures the teacher uses to maintain appropriate learner conduct and to deal with behavior problems when they occur.

To maintain appropriate student conduct, the teacher must stop or redirect inappropriate student behaviors when they occur.  Further, sanctions or punishments for inappropriate behavior must be reasonable; i.e., the punishment should fit the crime.  Sanctions which are too lenient or too harsh do not lead to better conduct; they tend to foster greater or more intense misconduct.

Finally, the best control of student conduct is lack of misconduct.  Effective teachers have what may be referred to as “withitness.”  They are very much aware of the multitude of things going on in the classroom at any one time, are constantly evaluating those events and situations, and are taking action to head off problems before they can occur.  The teacher in whose classroom there are no discipline problems should not be penalized, but praised, for that.  Assessors should be looking for teacher actions that keep problems from occurring.  Evidence of such actions suggests that little professional development is needed.

Examples (Teacher Behavior):


+ 
The teacher moves close to two boys who have started whispering to each other, but continues the lesson.  (monitors rule adherence)


+ 
The teacher sees two students exchange glances during a test.  She quietly moves to one and asks him/her to move to a vacant seat near the back of room.  (redirects behavior)


- 
The teacher screams at a student who has just poked his neighbor across the aisle.  (inappropriate sanctions)


- 
Students disregard the teacher’s requests for quiet.  (manages problems)

Component IIIA:  The teacher delivers instruction effectively.
Domain III is instruction.  Component A of the Domain covers teaching strategies and methods, use of materials in the classroom, arrangement of activities and relationship of instruction to objectives.  This component is a major one covering a great deal of whatever is done to deliver content to learners.  The assessor must be aware that delivery of instruction can take several forms:  teacher presentation or demonstration, student group work (cooperative learning), student presentation or demonstration, question and answer, media presentation, etc.  All are valid methods of delivering instruction and can be assessed.  

Attribute IIIA1:  Uses technique(s) which develop(s) lesson objective(s)
Component A of Domain III (Instruction) focuses attention on teacher delivery of instruction.  Attribute 1 of this Component requires the assessor to assess the techniques used to carry out the lesson objectives.  While the teacher may use either teacher-directed activities or student-centered activities, it is important that students are made aware of the purposes/objectives of the lesson, that the teacher secure their attention through the activities, and that the activities selected are congruent with the objectives.

Generally, a lesson that allows for maximum achievement of objectives includes a clear presentation to students of what they will be doing and why (overview), a technique for focusing student attention on the objectives and activities (establishing set), and a variety of teaching and learning activities to reach the variety of students being taught.  Activities used to teach and learn are congruent with the objectives to be accomplished.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:


+ 
The teacher beginning a lesson on the effects of temperature on molecular structure enters the classroom and tosses two rubber balls against the wall.  The first bounces back.  The second (which has been frozen) shatters.  The teacher asks the class what has happened.  (establishes set)


+ 
The teacher begins the lesson by asking, “Suppose you are stranded on a desert island with no adults present.  What will you do to try to help the whole class survive?”  (The question is the entry to introducing the novel The Lord of the Flies.)  (secures attention-establishes set)


- 
The teacher has students open their mathematics books and begin working problems.  No introduction to the lesson is given.  (does not provide purpose)


- 
The teacher has stated that the purpose of the lesson is to develop color selection skills.  The activity in progress is a lecture in art history.  (lecture method inconsistent with objective)

A competent teacher, one who is performing at the highest level (e.g., very strong 2's), has clearly communicated the purposes of the lesson and the activities chosen, if not before activity use, then after.  He/she has worked to secure attention to and interest in the lesson in creative ways.  Activities and objectives match; there is never an inconsistency between what is done in the classroom (activities) and what students are supposed to know and be able to do (objective) when instruction has been completed.

A competent teacher, but one who can improve, performs quite acceptably in the areas being considered, but may not be so creative as he/she could be in establishing learner attention and interest.  This teacher may not be so thorough as he/she could be in providing an overview to the lesson or in employing a variety of activities.  In some cases, the selection of a different activity might have been more supportive of the teacher’s objectives.

Attribute IIIA2:  Sequences lesson to promote learning
Effective instruction requires that the teacher provides continuity among past, present, and future lessons and activities; that information and activities within the lesson are presented in a logical, easy-to-follow sequence; and that information is organized.

Good teachers know that practice and review are critical to mastery of concepts and skills.  They also realize that independent practice (seatwork, homework) is of little value, if students do not understand what has been taught.  For that reason, the effective teacher regularly follows initial instruction with guided group practice of some sort before requesting learners to complete independent practice activities.

It may be helpful to the assessor to think of many lessons as containing a set of functions that have a more or less natural ordering:



Overview:  The teacher establishes objectives/purpose; he/she relates this lesson to previous and future lessons, securing student interest and attention.


Content Focus:  Activities focus on learning new concepts or skills.  They are not always teacher directed.  (Content for some classes(e.g., kindergarten(could be social skills.)


Guided Practice:  Students practice newly learned concepts or skills in settings where the teacher can easily monitor for student understanding.  (Have they learned what I wanted them to learn well enough to use it/practice it on their own?)


Independent Practice:  Individual students work independently or in small groups to complete their homework and/or seatwork and practice newly learned concepts and skills.  Teacher may be present, but doesn’t lead this function.


Review:  The teacher or students briefly emphasize what has been learned.  The review can occur at the beginning of a lesson (initial review), at one or more points within the lesson (mid-point review), or at the end of the lesson.


Monitoring:  Monitoring (informal assessment of learner knowledge and understanding) can go on during content focus, guided practice, or independent practice.  It involves teacher behaviors and practices designed to provide the teacher information about what students have and have not learned.


Feedback:  Like monitoring, the feedback function cuts across the other functions in the instructional process.  Feedback occurs wherever a teacher provides students qualitative information about their performances.

In a cooperative learning classroom, there will still be a set of functions much like this one.  Guided and independent practice may not be noticeable, and students may provide the content focus and the review within their groups, but there are functional order and sequence facilitated by the teacher.

Sequencing a lesson to promote learning means that the teacher accounts for all the major functions essential to learning in some way within the lesson.  A complete, well-sequenced lesson embodies multiple functions in a sequence that moves the student ever closer to mastery of concepts and skills.

Examples of positive (+) and negative (-) practices related to this Attribute include:


+ 
(Teacher) “One month ago, we planted tomato seeds which differed in only one way:  half traveled in space for six months and the other half did not.  Let’s examine them to see whether there are any differences.”  (continuity)


+ 
After instruction in two-digit multiplication, the teacher calls six students to the board to work a problem she provides; she requests others to work the problem at their seats.  (guided practice)


- 
(Teacher) “Let me explain how photosynthesis works.  Oh, wait!  I need first to explain the structure of leaves and maybe something about capillary action.”  (sequence not well- constructed)


- 
(Teacher) “Now that we have finished talking about how to multiply two-digit numbers, I need you to wait a minute until I can check to see what problems you need to do for tomorrow.”  (Students begin to talk as the teacher goes to her desk to find the assignment.)  (lack of organization)

Attribute IIIA3:  Uses available teaching material(s) to achieve lesson objective(s)
An effective teacher uses materials creatively to accomplish objectives, meet individual differences in the classroom, maintain student interest, and provide variety in instruction.  Obviously many schools are limited in the availability of commercially produced materials, but effective teachers have never been hindered by this fact.  They create and/or encourage students to create materials that will enhance the teaching-learning process.

The difference between a high 2 and a lower 2 teacher in this Attribute, as in many others, is qualitative.  The competent teacher is using the standard materials (textbook, chalkboard) and some additional materials (e.g., transparencies, worksheets).  The more expert teacher is constantly using a variety of materials for specific purposes and for particular learners.  His/her classroom is an enriched, exciting place.

Examples of positive (+) and negative (-) practices related to this Attribute are provided below.


+ 
The teacher states that the objective of lesson is to develop recognition of geometric shapes.  She uses three dimensional objects (cones, cubes, etc.) during the instruction.  (materials related to objectives)


+
The teacher uses visual, print, auditory, and kinesthetic materials during a single lesson. (variety and individual differences)


- 
No materials are used during the lesson.  (variety)


- 
The teacher shows a film that is unrelated to the stated objective. (materials not related to objectives)

The Optional Supplement at the bottom of the Scripting Form contains a special area where the assessor can mark the types of materials and equipment used and their relationship to the lesson’s objectives.  When complete, this list also provides a picture of the teacher’s efforts to accommodate the perceptual learning styles of students (Attribute IIIC1).  Some explanation is in order.

Materials/Equipment Use
The materials/equipment block focuses attention on the variety and types of materials and media  used to address learner differences.  The assessor can check the blanks that represent all the materials and media/equipment used during the observation.

· Visual


This category refers to materials or equipment that are primarily visual in nature.  Examples include pictures, film, transparencies, graphs, slides.  Visual materials are essential for visual learners.


Note:  Some materials and activities embody more than one of the senses, so more than one blank can be checked.  For example, a sound film has both a visual and an auditory dimension.

· Kinesthetic/Tactile/Haptic


The materials/equipment appeal to and depend on touch, grasp, and body movement.  Examples include clay, sculpture (also visual), woodcarvings, and materials that require movement of parts or all of the body.  Kinesthetic and tactile learners need these types of materials.

· Auditory


The materials are meant for listening.  Recordings, sound tracks, and the like are auditory materials.  They are important for students who learn primarily by listening (aural learners).

· Realia/Models


Real or simulated items fall into this category.  Skeletons, globes, worms, snakes, plants, and driving simulators are some examples of commonly used realia and models.  Most or at least many of these items appeal to several senses and learning styles.

· Print

This category includes books, newspapers, magazines, or the printed word on slide, film, or computer screen.  Some learners depend largely on print for whatever they learn.

· Olfactory


Materials or equipment coded in this category are designed to draw upon the senses of smell and/or taste.  Scratch and sniff stickers, perfume, scented pens (ink), spices and food items would qualify among other items.  Some learners learn primarily from smell and/or taste (olfactory learners).

· Verbal/Interactive


Any material or equipment that causes the learner to talk back to it or respond verbally to it in some way is interactive.  Language laboratories, computer programs that require verbal responses, or other materials requiring students to interact verbally with them qualify.

Attribute IIIA4:  Adjusts lesson when appropriate
When delivering instruction, an effective teacher uses informal data collected from the class to adjust instruction constantly to meet learner needs.  Adjustments include transitions to new topics to capture the “teachable moments” or movement to a different instructional method.

Not all lessons need adjustment.  Therefore, some NO ratings could be expected for this Attribute.  A NO rating should be awarded when no adjustments are made at any point in the lesson and when learners appear not to need adjustments:  i.e., all students are comprehending the instruction and actively participating in the activities presented.

Examples of positive (+) and negative (-) practices related to this Attribute include:


+ 
Students ask several questions about a procedure they are using to solve problems.  The teacher says, “I don’t think we all understand this procedure.  Let’s stop, and get out our graphing calculators and try it again.”  (different instructional method)


- 
Students ask several questions about a procedure they are using to solve problems.  The teacher says, “Don’t ask so many questions.  Let me get on with this.  We need to finish these problems today.”  (lack of differing instructional method)

Attribute IIIA5.  The teacher integrates technology into instruction.
Technology is a catalyst for change in the teaching and learning process.  Technology must be considered in the context of curriculum standards, classroom management strategies, new designs for learning, and the most effective pedagogical practices.  The Louisiana K-12 Educational Technology Standards defines technology as consisting of any electronic tool used for solving problems, communicating clearly, processing information, increasing productivity, accomplishing a task, making informed decisions, and enhancing the quality of life.

Not all lessons call for the integration of technology.  Therefore, some NO ratings could be expected for this Attribute.  A NO rating should be awarded when the use of technology is not observed.

+
Students develop a powerpoint demonstration to present their understanding of the causes leading to the civil war.  

+
As students use graphing calculators at their desks, the teacher guides them with the use of the overhead projector.

· The teacher tells the students that they can “play on the computer” after their work is completed.

-
The teacher selects a video that does not reinforce the content of the lesson.

Component IIIB:  The teacher presents appropriate content.
Component IIIB addresses the teacher’s mastery of content and the ability to convey it.  The assessor is looking for the accuracy of the content presented, the teacher’s ability to communicate content at a level where students can understand it, the teacher’s ability to relate the content to “real world” applications, and his/her command of content-related resources that will assist students in their learning.

Attribute IIIB2:  Presents accurate subject matter
An effective teacher uses accurate and up-to-date information and adjusts instruction to compensate for text or other material that is out-of-date or inaccurate.  A teacher’s knowledge of content is partially demonstrated by his/her responding accurately to students’ questions and his/her command of resources (reference materials, activities, and places) that can provide needed information.

When rating this Attribute, the assessor should review carefully the Script for the whole lesson.  The assessor should remember to look for a) patterns of behavior that indicate that subject matter has been presented inaccurately or an indication that what has been presented is out of date or b) patterns of behavior that indicate that this teacher is exceeding what might be expected in efforts to provide accurate and up-to-date subject matter.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:


+ 
(Teacher) “I’m passing out three pages of material to replace Chapter IV in your text.  As you probably noticed, that information about space exploration is terribly out-of-date.”  (adjusts for outdated materials)


- 
A student asks where to get information about the states/countries that have emerged from the old Soviet Union.  The teacher says he doesn’t know.   (doesn’t answer or direct to additional sources)


-
The teacher mispronounces four technical terms.  (inaccurate content)

Attribute IIIB3:
Relates relevant examples, unexpected situations, or current events to the content
Effective presentation of content requires that the teacher a) relate content to life experiences and current events and b) teach real-life applications of knowledge and skills.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:


+ 
(Teacher) “The concept we’re studying is velocity.  How many of you saw the Braves game on TV last night?  The announcer talked about the pitcher’s velocity.”  (examples)


+ 
(Teacher) “George Bernard Shaw once said,  ‘Power corrupts and absolute power corrupts absolutely.’  What did he mean, and how do you think that statement applies to the situation in Iraq?”  (application)

· (Teacher) “I can’t think of any examples for you that would explain velocity.”  (lack of examples)

· Students are talking about the unexpected bombing of Iraq.  (Teacher) “OK, open your books; we don’t have time to discuss that.  Let’s get on with the lesson.”  (unexpected situations)

Component IIIC:
The teacher provides opportunities for student involvement in the learning process.

The observational focus for Component IIIC is the teacher’s effort to get and keep students involved in learning.  When students participate verbally or physically in a learning activity, they are obviously involved; but involvement is more than verbal or physical participation.  We are also looking for strategies and techniques that ensure continuous mental involvement.  Involvement of all students will not be present unless the teacher seeks to accommodate individual differences in students, communicates effectively with them, encourages their active participation, and uses questions and activities that cause higher order thinking.  Obviously, the teacher cannot ensure involvement, but he/she must provide every opportunity for it to occur.

Attribute IIIC1:  Accommodates individual differences
Component C of the Instruction Domain (III) focuses attention on the teacher’s techniques for involving students in the learning process.  Attribute C1 requires that the teacher recognizes that students perform at different levels and in different ways.  Obviously she/he must provide different learning tasks and opportunities to meet the range of differences found in a single class.  Different activities, materials, timelines, objectives, and assessment methods will be used to address different learning styles, rates of learning, achievement, ability, maturation levels, and interests.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
The teacher divides the class into groups.  Tasks vary from group to group (some easier, some more difficult, but same objective).  (differing rates/abilities of learners)


+ 
Students are given problem sheets that differ according to their achievement levels.


- 
The teacher provides no materials or activities for advanced or remedial instruction.  (ignores ability differences)


-
A Physical Education teacher requires all second graders to do the same series of tumbles, rolls, etc. (ignores maturation and physical development differences)

Attribute IIIC2:  Demonstrates ability to communicate effectively with students
An effective teacher uses correct oral and written communication, gives clear directions, and uses vocabulary appropriate to the level of the students.  Further, he/she listens carefully to students and builds instruction on what they say.

It should be noted that a teacher’s speaking pattern can be rich with regional flavor and personal uniqueness, yet at the same time meet standards of clarity, correctness, and coherence.  The underlying assumption is that a teacher’s speech should be readily understood by students and should establish a model for them.

The effective teacher gives concise, but sufficient directions, and presents directions in logical order and an easy-to-follow form.  He/she provides examples of how to complete tasks and identifies steps in tasks when directing students to them.  Clear, sufficient directions on the part of the teacher are often indicated by a lack of students’ procedural questions.

Effective communication is a two-way process.  Not only must a teacher be adept at communicating to students, but she/he also must “hear” what students are saying, both verbally and nonverbally.

In this Attribute, an expert teacher consistently demonstrates the ability to give clear, logical directions, and his/her direction-giving includes, when appropriate, examples of how to complete tasks and the identification of steps necessary to complete tasks.  The teacher also shows attentiveness to student ideas and responses, and his/her oral and written communications are a model for others.  A competent, but less expert, teacher does not have difficulty communicating with learners.  The teacher's written and oral communication are correct.  However, the more sophisticated levels of direction-giving and sensitivity to student cues may be minimal.  Professional development is possible and needed.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
(Teacher) “On the table at the back of the room, I have samples of the correct format for the term paper.  In preparing your paper, you will need to follow this format exactly.”  (examples for task completion)


+ 
After receiving directions, students move quickly and quietly to task.  (directions clear, no procedural questions)

· After receiving directions, students ask several “What to do/how to do it” questions.  (unclear directions)


- 
As the teacher lectures, several students look at each other in confusion.  The teacher continues.  (inattentiveness to student responses)


Note:
A special box has been provided on the Observation Supplement where student procedural questions can be tallied, if the assessor chooses to do so.

Attribute IIIC3:
Stimulates and encourages higher order thinking at the appropriate developmental levels

Higher-order thinking doesn’t just happen.  It requires that teachers encourage both critical and creative thinking (defined in another section of this manual).  There are two primary ways in which this encouragement and the teaching of higher-order skills can be developed:  teacher questions and classroom activities.

Questioning is one essential element in teaching thinking; the teacher’s questions about various types and levels of thinking among students is explained in the section of this manual devoted to higher-order thinking skills.  Further, effective questioning for higher-order thinking has several dimensions.  They include the following:

· use of a variety of questions,

· use of single rather than multiple questions (i.e., questions that focus on a single concept or issue and call for a single answer rather than questions that focus on multiple concepts and require multiple responses), and

· provision of time for students to formulate responses (as opposed to encouragement of instantaneous responses).

Many activities are by definition higher-order activities: i.e., they require either critical or creative thinking for completion.  For example, cooperative learning activities require learners to think in several ways.  An activity requiring construction of something usually requires the application of skills and concepts previously learned.  An activity that requires criticism or critique of someone else’s processes, products, activities, or ideas requires evaluative thinking.  Many laboratory activities require problem-solving, as do activities in which hypothetical or real-world problems are addressed by either individuals or groups of learners.

One teaching myth suggests that higher-order thinking is restricted to older learners.  This belief is untrue.  Learning to tie one’s shoe involves higher-order thinking as well as a certain level of psychomotor (physical) skills.  In assessing any teacher’s performance in this Attribute, an assessor must look for both teacher questions and classroom activities that foster higher-order, complex thinking in students at the developmental levels where they are.

To encourage higher-order thinking, the teacher must use a variety of questions calling for several levels of cognitive processing:

Examples:


+ 
(Teacher) “How does the concept of reconstruction apply to the current situation, Harriet?”  (application)


+ 
(Teacher) “We have studied a number of presidents.  Using what you know about them, tell me what kind of president Bobby Kennedy would have been if he had lived and been elected?”  (evaluation)


-
The teacher asks only two questions, one recall and one comprehension.


-
The teacher asks eleven questions, all recall.

A second aspect of effective questioning is the teacher’s use of single questions.  Research indicates that double or multiple questions generate confusion and do not contribute positively to student learning.

Examples:


+ 
(Teacher) “What were three contributions of American Indians to our present culture?”


+ 
(Teacher) “Who was Ludwig Beethoven?”


-
(Teacher) “Who was Ludwig Beethoven, when was he born, and what are three compositions he wrote?”


- 
(Teacher) “Can you name two players named to the baseball Hall of Fame in 1990?  And, by the way, when was the Hall founded?”

Probing questions are also very important to learning and higher-order thinking.  Probing questions are “second questions” or follow-up questions used to make a student think more deeply or to cue him/her toward a more appropriate response.

Examples:


+ 
(Teacher)  “Who sponsored Columbus’s voyage, Mike?”  (Mike)  “The King of England.”   (Teacher)  “Was Columbus from England?”  (probe)


+ 
(Teacher)  “What kind of president would Bobby Kennedy have been if he had lived and been elected?”  (Susan)  “I think he would have been a poor president.”
 (Teacher)  “Why do you think that, Susan?”  (probe)

When teachers ask higher-order questions, it is important that they give students “think time”;  i.e., time to formulate answers appropriate to the questions.

Examples:


+ 
(Teacher) “Please compare the personalities of Macbeth and Iago for us, Rachael.”  (The teacher scans the class for 20-30 seconds and then turns back to Rachael.)


+ 
(Teacher) “Who can suggest four things which might be different in the year 2010?  Take your time to think and before you raise your hand.”


- 
(Teacher) “ Look at the four paragraphs on page 22 and tell us the topic sentence in each, please, Sidney.  Hurry up, we don’t have much time.”

Activities that encourage higher-order thinking are often those that employ cooperative or collaborative work among students and/or activities that require problem solving or decision-making. 
Examples:


+ 
Students are studying media, materials, and other information on the presidential candidates.  They will vote for the candidate of their choice, but each student must defend his/her selection.


+
Students are individually constructing bridges from toothpicks.


- 
Students are engaged in a cooperative learning activity for the purpose of memorizing material/information from the textbook.


- 
The teacher assigns fourth grade students a report requiring the use of several resources, but she gives no instruction on how to integrate information from several sources.  (no instruction in what to consider, how to think)

Attribute IIIC4:  Encourages student participation
Student participation is one aspect of involvement.  It is defined as active verbal or physical behavior on the part of a student.  Teachers who encourage participation seek participation from all students (not just volunteers).  They use students’ ideas and responses to further interaction.  They refer student questions and ideas to other students, and they continually encourage students’ sharing their ideas and information.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
After asking a question, the teacher points to a student who hasn’t spoken.


+ 
Students respond to one another’s answers with additional information.  (students feel free to participate)


- 
The teacher calls only on volunteers.


- 
Only five students respond to questions during the lesson.


Note:
The Observation Supplement provides a space to record the number of students who participate during the lesson.  This type of record can be helpful in portraying the level of participation fostered by the teacher.

Component IIID:  The teacher assesses student progress.

Component IIID addresses the teacher’s assessment practices.  Teacher assessment of student progress and teacher uses of assessment data are considered to be critical aspects of instruction.

Attribute IIID1:  Consistently monitors ongoing performance of students.
Component D of Domain III requires the teacher to assess student progress effectively.  Attribute IIID1 focuses on the teacher’s informal assessment techniques, better known as monitoring of academic progress.  Monitoring in this Attribute should be clearly distinguished from monitoring of student behavior and self-management in IIC2.

Monitoring of student performance includes checking for student understanding, often through teacher questions, at least some of which should be higher-order questions (questions calling for thought).  The assessor should be aware that “monitoring” questions can be differentiated from questions requiring students to present content for themselves and their peers by location in the lesson.  “Monitoring” questions occur after something has been taught.  The teacher is using the question(s) to see whether students “get it.”

Three other forms of monitoring are teacher movement about the room during student practice to assess student progress (checks for understanding), requests by the teacher for student demonstration of what has been taught and learned, and teacher solicitation of student questions.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:


+
The teacher moves from learning center to learning center with a checklist marking what students are doing and what problems they are having.  (monitors understanding)


+ 
As students do seatwork assignments, the teacher moves from her desk and asks questions about what they are doing.  (solicits student questions)


- 
The teacher works at his desk as students either complete seatwork or work in centers.  (no monitoring)


- 
Students raise their hands for assistance.  The teacher ignores them.  (no monitoring)

The quality of the monitoring behavior differentiates the minimally competent from the more expert teacher.

The Observation Analysis and Scoring Summary

After the lesson has been scripted on Observation Scripting Forms (as many as needed), the assessor must use the Observation Analysis and Scoring Summary to summarize pertinent information from the script for each observed Attribute and to develop ratings for the Attributes and the Components (Assessment Semester only) to which they relate.  It may take as much as an hour to complete the analysis of scripted data from a 30 or 40-minute observation.  These ratings will later be transferred/entered to the Team Summary Report.

Step one in completing the Observation Analysis and Scoring Summary involves careful reading of the script and data collected during the observation.  After reading the script, the assessor will analyze and synthesize the data for each attribute and enter the attribute codes into the Attribute Coding column on the Observation scripting forms.  Attributes should be coded with a positive (+IIB2) or negative (-IIIC4) symbol depending on the teaching behavior observed.   

Following this step the assessor should transfer any line references from the analyzed script to the Supporting Scripted References column.  Supporting attributes may be accomplished with a combination of page-line references and/or statements in the Supported Scripted References column. References for each attribute should be coded positive (+) or negative (-), depending upon the teaching behavior observed. Once data entry for the attributes has been completed in the Supporting Scripted References column, the assessor will be ready to rate each Attribute with the appropriate rating.  

The assessor must be prepared to use the teaching behaviors cited in the line references to support at least two Strengths Exhibited and at least two Areas for Improvement on the Postobservation Conference form.  Although not required, assessors are encouraged to provide line references for every attribute.  Any attribute awarded a “1” rating, must have a supporting line reference and/or statement.  

The next step is developing Component ratings from the Attribute ratings.  The assessor develops Component ratings for all of the Components appearing in the Observation Analysis and Scoring Summary and enters them in the boxes provided for that purpose to the left of the Component statements.  

Note:  Ratings for Components IIIA, IIIB, and IIID are not determined until the portfolio is assessed.

Rating the Attributes

The same rating scale is used in the observation process as is used in all other aspects of the Louisiana Teacher Assistance and Assessment Program.  Teacher performance in each Attribute observed is rated according to the following scale definitions:


2
COMPETENT


Performance in this Attribute consistently meets established standards.  Improvement can be made, but current practices are clearly acceptable.


1
NEEDS IMPROVEMENT


Performance in this Attribute is sometimes inadequate. Competence in this area can be questioned.  Improvement is needed.  Close supervision and assistance are required.

    NO
NOT OBSERVED


Performance in this Attribute was not observed.  No rating can be awarded.  (This rating applies only to IIIA4 Adjusts Lesson when Appropriate and IIIA5 Teacher integrates technology into instruction.)
When applying the rating scale to observation data, the assessor should keep in mind the following guidelines:

A rating of 2 means that the new teacher consistently demonstrated competence in this Attribute throughout the lesson.  A few negative evidences of practice/behavior might have been present, but those were neither serious nor numerous.  Improvement can be made, but competence, as demonstrated in this one lesson, is not in question.

A rating of 1 means that there is a pattern of both positive and negative performance indicators..  With supervision and assistance, the new teacher may become competent in this Attribute, but data from this observation suggest that the new teacher needs help.  Performance will need to improve before certification can be awarded.
10.
Postobservation Conference

Purpose of the Conference

The Postobservation Conference offers opportunities for the mentor, new teacher, and assessors to share the observed teaching experience, insights gained during the classroom observation, and ideas for improvement.  The Conference is a discussion between the mentor or the assessor and the new teacher where the teacher also comments on the practices and events that occurred in the classroom.  A major focus of the Postobservation Conference is to provide assistance and support for the new teacher by generating ideas for improvement.

The Postobservation Conference in the Assistance Period
When the mentor or principal conducts a full, advisory observation, the Postobservation Conference form should be used to summarize and report to the new teacher.  At this time, one of the mentor's major responsibilities is to provide the new teacher specific information about his/her classroom performance in relation to the Components of Effective Teaching.  The feedback from the mentor or principal should assist the new teacher in his/her analysis of the lesson while targeting discussion around specific Components and/or Attributes.  

The Postobservation Conference in the Assessment Semester
The Postobservation Conferences, which are held in the Assessment Semester, differ from those in the second semester of the Assistance Period because ratings from the Classroom Observation are shared with the new teacher.  The assessor should accomplish four things during the Conference:

· share information gained during the Observation and solicit the new teacher’s comments on these practices and events;

· share specific Attribute/Component related strengths and needs observed;

· develop with the new teacher specific ideas and activities for professional improvement and/or growth; and  

· review the teacher’s progress toward the completion of the Professional Growth Plan developed by the mentor and the principal during the first year of the Assistance Period


Note:  Professional development planning begins with the Assistance Period and continues throughout the new teacher’s career.  The plan developed during the Assistance Period will be submitted and rated as part of the new teacher’s portfolio. Every new teacher has a second Professional Growth Plan at the conclusion of the Assessment Semester, regardless of the certification recommendation.

Scheduling the Conference

A Postobservation Conference will be conducted after each visit (Informal Conference plus the Observation).  No less than one-half hour should be scheduled for the Postobservation Conference.  Furthermore, it cannot be conducted until the assessor has had time to evaluate and synthesize the data from the Observation.  Although a day or two may be needed between the time of the Observation and the Postobservation Conference for data analysis, the Postobservation Conference must be held within forty-eight hours of the Classroom Observation.

Preparing for the Postobservation Conference
Preparation is necessary so that an efficient, orderly, productive conference can occur.  Prior to the conference with the new teacher, the assessor should comply with the procedures described below.


(
Complete and review all ratings and Supporting Scripted References on the Observation Analysis and Scoring Summary.


(
Enter the names of the teacher and mentor/assessor, on the Postobervation Conference form.


(
Identify and enter a minimum of two strengths (Item 2) before meeting with the new teacher.

· To identify the Strengths Exhibited, the Attributes/Components receiving the highest ratings should be identified.  The identified Attributes and/or Components should then be transferred to the Postobservation Conference form in the box designated Component/Attribute. 

· If a number of Attributes receive equally high ratings, the patterns of Attribute scores should be used to determine which two or three Components (at the most) should be identified as strengths.

The assessor should do some preliminary thinking about entries under the Comments/Commendations section before the conference.  Because discussion with the new teacher may suggest modifications to comments, the comments should be written in the teacher's presence.  An explanation that supports each noted strength is required.  Entries in the Comments section must be directly related to the data collected.  These comments are statements about what any reader could clearly glean from reading the Observation Script, ratings and/or Supporting Scripted References.


(
Identify a minimum of two areas for improvement before meeting with the new teacher.

· To identify the Areas for Improvement, the assessor should identify the Attributes and/or Components receiving lower ratings.  The identified Attributes and/or 

Components should then be transferred to the Postobservation Conference form in the box designated Component/Attribute.It is important to target a few (rather than many) practices for improvement.  

· When all Attributes within a Component are rated 2's, the assessor should select for improvement those areas in which the raw data suggest that the greatest improvement can be made.  The Louisiana Teacher Assistance and Assessment Program is a program that assumes that all teachers are capable of improving some aspect(s) of performance.  All new teachers will constantly be engaged in professional development activities directly related to the Components of Effective Teaching.

The assessor should do some preliminary thinking about entries under the Comments/Activities section before the conference.  Because discussion with the new teacher may suggest modifications to comments, the comments should be written in the teacher's presence.  An explanation that supports each identified Attribute or Component is required.  All entries must be directly related to the data collected.  These comments are statements about what any reader could clearly glean from reading the Observation Script, ratings, and/or Supporting Scripted References.

Two types of entries go into the Comments/Activities section:

(     statements of the specific behaviors/practices that can be improved, and

(     descriptions of two activities that may bring about the desired improvement.  

Obviously, the delineation of activities should take place with the cooperation and input of the new teacher.  It is here that professional development planning continues with the first assessor's visit as well as throughout the assessment process.

Conducting the Postobservation Conference
The sharing of entries in the Strengths Exhibited and Areas for Improvement should lead to the sharing of the data as recorded and the Observation Record.  After the assessor has shared the Strengths Exhibited, comments/commendations must be entered.  An explanation to support each strength is required.

The next phase of the conference is to discuss the Areas for Improvement.  The assessor should develop with (not for) the new teacher suggestions for improvement in weaker areas  (the same Attributes and Components that are listed in Component/Attribute box).  This step is important because improvement activities now may influence later ratings and the certification decision.  At a minimum, two or more activities designed to effect desired improvement must be identified for each Attribute or Component listed.  If additional space is required, the assessor may write in the Comments section “see attachment,” and then attach a page to the form.

The activities for improvement suggested at the Postobservation Conference may require a short time for completion (no longer than two weeks).  The assessor and new teacher must set timelines for each of the recommended activities.  The timelines may be included with the activity description.

Assistance in completing an activity from other team members (assessor and/or mentor) may be necessary.   While the Postobservation Conference form does not serve as the formal Professional Growth Plan, it does provide an opportunity to monitor and bring about improvement while assessment is in progress. After the first two sections have been completed on the Postobservation Conference form, the next step in the conference is to share the remaining Component and Attribute ratings (those not included in the Postobservation Conference form).  The assessor should be prepared to answer the new teacher's questions, and the new teacher needs to know all scores and the supporting scripted references for them.  The assessor should emphasize that all ratings represent one visit (Informal Conference and Observation).  A Team Summary Conference will be conducted after all assessment activities are complete. Ratings from both data sources will be shared at the Team Summary Conference.
One of the final tasks of the Postobservation Conference during the Assessment Semester is to discuss the new teacher's progress in his/her completing of the Professional Growth Plan that was developed by the mentor and principal during the second semester of the Assistance Period.  Just as regular systematic assessment and feedback are vital to improved student performance, professional development activities that are monitored and supported will enhance the new teacher's abilities to plan and deliver meaningful instruction.  The assessor should check to make sure that the new teacher has planned to submit the Professional Growth Plan as part of his/her portfolio that will be rated.

Items 3 and 4 will be completed at the conclusion of the Postobservation Conference, if at all.  The new teacher has opportunity to add comments or note his/her disagreement with findings in the space provided (Item 3).  The assessor may also want to add comments, if new information is gained during the conference, or if there is reason to respond to the new teacher's comments or to comment on the conference itself (Item 4).

Finally, both parties should sign and date the form, indicating that the conference has been held.  If the new teacher refuses to sign the form, both the assessor and the new teacher should record this refusal.

Materials Provided to the Teacher
A copy of the Postobservation Conference form should be provided to the teacher at the end of the Conference. 

Note:  Copies of the Observation should be provided, if the teacher requests them.  The teacher should be assured that the Assessment Records are maintained in a file where they can be easily accessed.

11.
Louisiana New Teacher Portfolio

The Louisiana New Teacher Portfolio is a collection of documents that depicts the story of teaching as it develops over a period of time.  The documents become evidence that reflect the teacher's understanding of content knowledge and the ability to effectively teach.  The portfolio is a way to document not only what the teacher and students say and do, but it is also a reflection of the teacher's thinking, decision-making, and professional development.  

Submission and scoring of the Louisiana New Teacher Portfolio will be according to the guidelines and criteria established. The ratings generated from each assessor’s scoring of the portfolio will be combined at the assessor team meeting. If a new teacher does not submit a portfolio, he/she will automatically receive scores of “1” in all Attributes related to the portfolio, and therefore will not meet the assessment standards for certification in the assessment semester. Feedback on the portfolio will be provided through the discussion of the Team Summary Report at the assessor team meeting.

Portfolio Scoring Procedures

The scoring of the Portfolio consists of four steps:

1. Determining the Organization and Completeness 

2. Reading and Analyzing the Portfolio Entries 

3. Evaluating the Quality of the Artifacts

4. Assigning Attribute Ratings 

Determining Organization and Completeness 

All materials must be organized and assembled in a one-inch three-ring binder for the portfolio to be considered complete (i.e., scoreable).  The four entries (A-D) represent sections, and its labeled divider must separate each section.  For example, the first divider must be labeled “Entry A - The Teacher Work Sample,” the second divider must be labeled “Entry B - Professional Development,” etc.  Forms, artifacts, and supporting evidence must be inserted behind the appropriate labeled divider.  All entries including artifacts must be submitted on paper no larger than 8 ½ inches by 11 inches.  

The inclusion of video or audiotapes as supporting artifacts is optional.  Should the teacher decide to include a video or audiotape, it must be included in a plastic pocket or sleeve and submitted within the one-inch binder. All entries including artifacts must be submitted on paper no larger than 8 ½ inches by 11 inches.  

Before a portfolio can be scored, it must be complete, and its contents must meet the requirements that have been communicated to the new teacher in the Louisiana New Teacher Portfolio Handbook. The team leader should first check the portfolio for completeness, and if it is not complete, he/she should return any copies to the new teacher.  The new teacher then has three working days to complete all entries in the portfolio.  If the new teacher fails to return the portfolio, the new teacher will automatically receive scores of “1” in all Attributes rated in the portfolio.  If the new teacher returns an incomplete portfolio after three working days, the portfolio is scored as is.  

The Assessor Portfolio Contents Checklist should be used to determine the completeness of the portfolio.  

	Portfolio Entry, Form or Artifact(s)
	Yes
	No

	Candidate Information Sheet
	
	

	Mentor Signature Page
	
	

	Entry A – The Teacher Work Sample

	A1.
	Teaching Context
	
	

	A2.
	Describing the Work Sample
	
	

	A3.
	The Assessment Plan
	
	

	
	Pre and Post Assessments
	
	

	A4.
	Analyzing the Results
	
	

	A5.
	Reflecting on the Impact of Instruction
	
	

	A6.
	Communicating and Follow-Up
	
	

	A7.
	Work Sample Lesson Plan

Work Sample Lesson Plan Portfolio Entry Form
	
	

	Entry B – Professional Development

	B.
	Professional Growth Plan
	
	

	Entry C – School Improvement
	
	

	C1.
	School Improvement Portfolio Entry (Participates in grade level and 

subject area curriculum planning and evaluation, Attribute VA1.)
	
	

	
	Supporting Artifact
	
	

	
	Artifact Verification Form
	
	

	C2.
	School Improvement Portfolio Entry (Serves on tasks force(s) and/or

committees, Attribute VA2)
	
	

	
	Supporting Artifact
	
	

	
	Artifact Verification Form
	
	

	C3.
	School Improvement Portfolio Entry (Implements school improvement

plan at the classroom level, Attribute VA3) 
	
	

	
	Supporting Artifact
	
	

	
	Artifact Verification Form
	
	

	C4.
	School Improvement Portfolio Entry (Encourages parents/caregivers

to become active partners in their children’s education and to become

involved in the school and classroom, Attribute VB2)
	
	

	
	Supporting Artifact
	
	

	
	Artifact Verification Form
	
	

	C5.
	School Improvement Portfolio Entry (Seeks community involvement in

instructional program, Attribute VB3)
	
	

	
	Supporting Artifact
	
	

	
	Artifact Verification Form
	
	

	Entry D- Technology
	
	

	D.
	Technology Portfolio Entry (The teacher integrates technology into 

instruction, IIIA5)
	
	

	
	Supporting Artifact
	
	


Assessor Portfolio Contents Checklist

Reading and Analyzing the Portfolio Entries 

Each assessor will use a holistic approach when interpreting portfolio entries. The first step in the interpretation of a Portfolio Entry involves careful reading.  The assessor must review all four sections of the portfolio. While reviewing the portfolio, the assessor must remember that the Portfolio contains more than one reference point for many of the attributes.  Each reference point contributes information about the manner in which the attributes should be scored.  The Portfolio Scoring Worksheet lists specific data sources or reference points that should be used when rating each attribute.  Questions about each of the attributes are included on the Scoring Worksheet, and each assessor must determine the answers to all of the questions before a rating can be assigned.  Ratings of “1” or “2” are then entered in the space provided on the Portfolio Scoring Worksheet.

Evaluating the Quality of the Artifacts

The artifacts contained in the Louisiana New Teacher Portfolio will be assessed for their relationship or alignment to the Attribute being assessed and their evidence of impact on professional growth, instruction, and/or student learning.  Artifacts must represent the teaching practices or skills that are defined by the Attribute for which they have been selected.  If a new teacher submits student work or student photographs as artifacts, the new teacher must have Student Release Forms on file in his/her classroom.

A Portfolio Entry Form must accompany each artifact for Entry C – School Improvement and Entry D-Technology. Item one on the Portfolio Entry Form provides an annotation that describes the artifact (includes information about the context, content, conditions, etc.).  Item two on the form provides the rationale for including the artifact.  The rationale must provide evidence or a connection to the development of the skills that are defined by the Attribute.  Additional items on the Portfolio Entry Forms provide the teacher opportunity to comment about the artifact as well as to include evidence of the artifact’s impact on student learning and/or instructional practice.

Assigning Ratings

The Louisiana Teacher Assistance and Assessment Program uses a two-point (dichotomous) rating scale in assessing the portfolio entries.  Individual assessors will rate each Attribute and will combine the ratings into Component ratings.  The team will meet at the end of the assessment to complete the Team Summary Report.

The Rating Scale

The two-point rating scale will be used in scoring the portfolio to determine ratings on all Components and Attributes. The two points are defined as follows:


2
COMPETENT
Performance in this Component/Attribute meets established standards.  Improvement can be made, but current practices are clearly acceptable.


1
NEEDS IMPROVEMENT
Performance in this Component/Attribute is sometimes inadequate or unacceptable.  Improvement is required.

Note:  No attribute in the portfolio can be rated an “NO” (Not Observed).

Portfolio Scoring Worksheet

Assessors will use the Portfolio Scoring Worksheet when assigning ratings to the nineteen attributes that are represented in the new teacher’s portfolio.  

Demographic Information

Information requested at the top of the portfolio scoring worksheet may be completed prior to the actual portfolio evaluation.  It is important that the assessor enter the teacher’s name, social security number, school district and name.  The date of the review and the type of teacher (i.e., regular or special education – I) must be supplied in the appropriate blank.

Scoring Questions, Ratings, and Comments

Item numbers representing the attributes that receive ratings in the new teacher portfolio are listed on the portfolio scoring worksheet.  Beside each item are the various attributes to be rated.  Below each attribute is a series of questions that must be answered “Yes” or “No” before assigning the rating.  Assessors should enter a check in the appropriate column beside each question to indicate “Yes” or “No” for each question.  If the answers to all of the questions below a given attribute are “Yes,” the attribute rating is “2”; however, if the answer to one or more of the questions is “No,” the attribute rating is “1.” Ratings are then entered in the “Ratings/Comments” column.  A comment must be supplied for any attribute rated “1.”   Comments will be used when preparing feedback for the new teacher about the portfolio and when developing team rationales on the Team Summary Report.

Note:
 Assessors must follow the exceptions that are noted within the questions for attributes IA4, IIID2, and IIID4 when assigning ratings. 

Return of the Portfolio
All copies of the portfolio are returned to the new teacher if he/she meets the LaTAAP assessment standard for certification in the assessment semester.  If the new teacher has not met the assessment standards for certification, the principal will maintain both copies.  In the fourth semester, the new teacher must create a new portfolio without any repetition of any entries from the previous portfolio.  

Once the new teacher successfully meets the LaTAAP assessment standard, all copies of all portfolios are returned to the new teacher.  If the new teacher has not met the assessment standards for certification in the fourth semester of the LaTAAP, all copies of the portfolio are retained.
Scoring the Louisiana New Teacher Portfolio

Entry A - The Work Sample

Entry A ( the Work Sample is a one- to six-week body/unit of instruction in one subject area for one class. The Work Sample includes 1) plans for instruction and assessment that are aligned with the learning outcomes desired; 2) the teaching of the content; and 3) the collection, interpretation, and reflection upon evidence of student progress toward attainment of the desired learning outcomes. Entry A ( the Work Sample consists of the following forms.

	Forms
	Description of Form

	A1. Teaching Context 
	Completing this form of the Work Sample provides detailed information about the students, the class, and the school that will be useful in planning instruction.  Knowing contextual detail is the first step in planning and conducting effective instruction; i.e., instruction that produces high achievement.

	A2. Describing the Work Sample


	After selecting the content (topic, knowledge, skills) for the Work Sample, a description should be written.  The description must include the length of the unit (number of days/class periods), the objectives, a plan for accomplishing the objectives, a plan for accommodating individual differences, and any additional adjustments made.  It is important to remember that the objectives selected for the Work Sample should relate directly to the Louisiana Content Standards, the school improvement plan, and/or an analysis of student data.

	A3. The Assessment Plan 
	The third form of the Work Sample provides information about the assessment plan; the pre- and post-assessments; and the alignment of objectives, assessments, and instruction.

	A4. Analyzing the Results


	Reflection about students' performance must include pre- and post-assessment results to determine student gains in knowledge or skills.

	A5. Reflecting on the Impact of Instruction


	This form will be used to describe the impact on student achievement through an analysis of and a reflection upon student performance.  Included in the reflection will be a description of the refinement of future lesson(s) in order to improve student achievement. 

	A6. Communicating and Follow-Up
	This form will be used to describe the feedback about the work sample to students, parents/caregivers, and colleagues.

	A7. Work Sample Lesson Plan
	The final section, A 7, is a lesson plan and a Lesson Plan Portfolio Entry Form that will be used to provide data related to one of the lessons that will be taught as part of the Work Sample. 


Note:
Teachers of PreK - 3 are required to develop Work Samples in language arts or mathematics, unless the teacher has a unique teaching situation.  The Work Sample must reflect the new teacher’s teaching assignment in the assessment semester. 
Entry A – The Work Sample measures twelve Attributes.  The following charts and the Portfolio Scoring Worksheet should be used in determining ratings for each of the Attributes.  Potential problems that assessors should avoid when assigning ratings are listed below the rating statements.

	Attribute IA1:  Specifies learner outcomes in clear, concise objectives

	Data Sources:
	· A 2, Describing the Work Sample, Item 4



	Questions for Assessors:
	1. Are there two or more objectives, which clearly specify what students should know or be able to do after the instruction is completed? (i.e., Do the objectives specify outcomes?)

2. Does at least one of the objectives target higher-order thinking skills as appropriate?



	Rating Statements:
	If the answers to both questions are “yes,” the score for IA1 is “2.”  If the answer to one or more is “no,” the score is “1.”




Problem Area for IA1:

Some new teachers do not know how to write objectives that specify outcomes that can be measured.  New teachers may incorrectly write what students or they (teachers) are going to do during the lesson; i.e., they describe activities, not outcomes.

	Attribute IA2:  Includes activity/activities that develop the objectives 

	Data Sources:
	· Work Sample Lesson Plan (which follows A 7) 

·  A7 Entry Form



	Questions for Assessors:
	1. On Work Sample Lesson Plan (which follows A7) and/or A7 Entry Form, has the teacher clearly described the activities of the students?

2. On Work Sample Lesson Plan (which follows A7) and/or A7 Entry Form, has the teacher clearly described his/her activities during the lesson?

3. On Work Sample Lesson Plan (which follows A7) and A7 Entry Form, do the student and teacher activities described match the objective(s) stated in the Lesson Plan?



	Rating Statements:
	If the answers to all three questions are “yes,” the score for IA2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	*Attribute IA3:  Identifies and plans for individual differences

	Data Sources:
	· A 1, Teaching Context, Section II

· A 2, Describing the Work Sample, Item 6



	Questions for Assessors:
	1. Has the teacher completed information for all items in Section II of A 1?

2. On A 2, Item 6 has the teacher described specific adjustments made in content, instruction, or assessments to accommodate one or more types of individual differences previously identified in A 1, Section II?
3. Do the adjustments described appear to be appropriate for the differences identified?


	Rating Statements:
	If the answers to all three questions are “yes,” the score for IA3 is “2.” If the answer to one or more questions is “no,” the score is “1.”



	NOTE: *Attribute IA3 is rated for Regular Education teachers only.




Problem Area for IA3:

Assessors should carefully review Item 6 on A 2, Describing the Work Sample. Determine if the new teacher described only adjustments that were made because of class/classroom conditions.  Failure to describe adjustments here does not generate a score or lower the score for Attribute IA3.  However, the assessor should review the entries on A 1. Teaching Content.  If there are obvious conditions that can influence teaching and learning (multiple ages, multiple grade levels, absenteeism, many interruptions, etc.) and no adjustments are described, then the teacher needs help in addressing these issues.

	Attribute IA4:  Identifies materials, other than standard classroom materials as needed for the lesson

	Data Sources:
	· Review of Materials/Technologies on Lesson Plan

· A 7 Entry Form, Item 3



	Questions for Assessors:
	NOTE: If the teacher has listed the materials/technologies (other than a text) that were used in the lesson, answer only question 1. If not, answer only question 2. Either Question 1 or 2 should  be left blank.

1. Work Sample Lesson Plan: Has the teacher listed the materials/technologies (other than a text) that were used in the lesson, AND were the materials/technologies aligned with the objective(s) of the lesson?

                                                 OR

2. Work Sample Lesson Plan and A7, item 3: If no additional materials/technologies were used, has the teacher provided a creditable explanation of why none were needed? 



	Rating Statements:
	If the answer to question 1 or 2 is “yes,” the score for IA4 is “2.”

If the answer to either question is “no,” the score is “1.”

	Attribute IA5: States method(s) of evaluation to measure learner outcomes

	Data Sources:
	· A 3, The Assessment Plan, Items 1, 2, and 3



	Questions for Assessors:
	1. Has the teacher provided a clear description of the assessment plan?

2. Has the teacher described the pre- and post-assessment methods?

3. Have the pre- and a post-assessment or student directions been attached?


	Rating Statements
	If the answers to all three questions are “yes,” the score for IA3 is “2.” If the answer to one or more questions is “no,” the score is “1.”




Problem Areas for IA5:

1. Teachers unfamiliar with sound assessment practices will sometimes try to use some form of testing that is not aligned with the objective.  For example, the objective states that students will be able to “explain” or “describe,” and the test items are multiple choice, matching, or fill-in-the blank.

2. Using a test as the assessment when the objective clearly calls for another form of performance assessment may be a problem for the new teacher.  For example, the objective states that the student will “construct” something, but the assessment is a paper-pencil test.

3. An assessment method (or even some items within a test) that has no relationship to the knowledge/skills specified in the objective is problematic. 

	*Attribute IA6:  Develops an IEP and/or IFSP as needed for the lesson

	Data Sources:
	· A 1, Teaching Context, Section II

· A 2, Describing the Work Sample, Item 6



	Questions for Assessors:
	1. Has the teacher completed information for all items in Section II of A 1?

2. On A 2, item 6 has the teacher described specific adjustments made in content, instruction, or assessments to accommodate individual differences in students within the specified needs group? 

3. Do the adjustments described appear to be appropriate for the differences identified?


	Rating Statements
	If the answers to all three questions are “yes,” the score for IA6 is “2.” If the answer to one or more questions is “no,” the score is “1.”



	NOTE: *Attribute IA6 is rated for Special Education teachers only.  By definition, special needs students represent differences from a general education population.  However, the teacher cannot get credit for addressing individual differences without addressing unique differences of individuals within a special needs group.




	Attribute IIIB1:  Presents content at a developmentally appropriate level 

	Data Sources:
	· A 1, Teaching Context, Section II

· A 2, Describing the Work Sample, Items 2, 6 and 7



	Questions for Assessors:
	1. Does the teacher indicate the level of diversity within the class on A 1 Section II?

2. Is the content described on A 2, Item 2 appropriate for all students taught?  

3. On A 2, items 6, and 7: Were adjustments made to ensure developmentally appropriate content for all students? 



	Rating Statements
	If the answers to all three questions are “yes,” the score for IIIB1 is “2.”  If the answer to one or more questions is “no,” the score is “1.”




	Attribute IIID1:  Consistently monitors the ongoing performance of students

	Data Sources:
	· A 2, Describing the Work Sample, Item 4

· A 3, The Assessment Plan, Item 1



	Questions for Assessors:
	1. In item 1 of A 3, has the teacher described procedures for informally assessing (monitoring) student progress at key points throughout work sample instruction?

2. Do assessment procedures in A3, Item 1 appear appropriate to the objectives in A2, Item 4?


	Rating Statements:
	If the answers to both questions are “yes,” the score for IIID1 is “2.”  If “no” for one or more questions, the score is “1.”




Problem Area for IIID1:

Item 1 on A 3 calls for a description of the entire assessment plan including the assessment points (i.e., When is assessment done?) and the identification of all methods used for assessment throughout the work sample.  Some teachers may not provide all of the information requested.  

	Attribute IIID2:  Uses appropriate and effective assessment techniques 

	Data Sources:
	· A 3, The Assessment Plan, Items  2 and 3

· Attachments to A 3



	Questions for Assessors:


	1. Were the pre- and post-assessment methods and instruments appropriate for measuring the knowledge and skills described in the objectives?  (See items 2 and 3 of A 3 and attachments.)

2. Did the pre- and post-assessments measure the same knowledge and skills in the same way?  (See items 2 and 3 of A 3 and their attachments.)

3.  Do assessments adhere to the principles of good test and/or performance assessment construction? (See tests or directions for students attached to A 3.)

NOTE: If only paper-pencil tests are used, consider only items listed under “Tests.” If only assignments/activities are used, consider only items listed under “Assignments/Activities.” If both paper-pencil and performance assessment are used, both must be analyzed using the criteria established for each.

Tests

· Complete and clear directions for students

· Unambiguous test items

· Appropriate organization

· Specifications of points awarded for each item 

Assignments/Activities

· Complete and clear directions for students

· Specifications for scoring/grading

· Specifications of conditions for performance

· Specification of timeline(s) for completion 

4.  In item 4 on A 3, is it apparent that the teacher understands alignment, and is there evidence that there has been a genuine attempt to align these elements of the instructional process?



	Rating Statements
	If the answers to all four questions are “yes,” the score for Attribute IIID2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




Problem Areas for IIID2:

1. Some teachers fail to develop a plan for assessment that relates to the content or body of instruction that is being presented.

2. Pre-and post-assessments are inconsistent with the demonstration of knowledge and/or skills called for in the objectives.  (See examples given in Attribute IA5, Problem Areas.)

3. For pre- and post-assessments to be valid, they must measure the same knowledge and skills in the same way.  For example, a multiple choice test item and an essay do not measure knowledge in the same ways.  An assignment to construct something and a descriptive essay do not measure knowledge in the same way nor do they measure the same skills.  

4. Performance assessments (projects, portfolios, performance tasks, etc.) require that students know exactly what to do, how to do it, and what the criteria and timelines for the performance will be.  Assessors should look for these elements in the directions the teacher has provided to students.

	Attribute IIID3:  Provides timely feedback to students 

	Data Source:


	· A 6, Communicating and Follow-Up, Item 1

	Questions for Assessors:
	1. On A 6, Item 1, did the teacher describe multiple points during the Work Sample for providing feedback to students about their progress?

2. On A 6, Item 1, did the teacher describe several methods that were used to provide feedback to students about their progress?



	Rating Statements:
	If the answers to both questions are “yes,” the score for Attribute IIID3 is “2.”  If the answer to one or both questions is “no,” the score is “1.”




Problem Areas for IIID3:
1. Feedback needs to be timely; i.e., it needs to be continuous and to come at times when students can learn from it.  For example, daily feedback from informal assessment (monitoring) should be an expectation.  When quizzes or activities are used to assess progress, they should be evaluated and returned to students quickly with discussion of right and wrong/good and bad responses.
2. Feedback should come to students in several ways; e.g., formal assessment results, verbal feedback, written comments, etc.

	Attribute IIID4:  Produces evidence of student academic growth under his or her instruction 

	Data Sources:
	· A 4, Analyzing the Results 

· A 5, Reflecting on the Impact of Instruction; Items 1, 2, 3, 4, and 5



	Questions for Assessors:
	1. In item 1 of A 5, does the teacher report that a majority (more than 50 %) of the students met all objectives, and is this report consistent with the information on A 4? Note: If all students met all objectives, the rating for IIID4 is “2.” Assessors may then disregard questions 2-4.

2. In item 2 of A 5 and A4, did at least 80% of students not meeting all objectives make substantial gains from pre-assessment to post-assessment? Note:  If all students not meeting objectives made substantial gains, assessors may then disregard question 3. 

3. A5, items 2 and 3, and A4: For each student who demonstrated little or no gain from pre-assessment to post-assessment, is there a plausible explanation of circumstances that may have impeded student learning?

4. In response to items 4 and 5 on A 5, does the teacher describe strategies he/she has used or has planned to use to help low achieving students accomplish the objectives of the work sample since its conclusion?

	Rating Statements
	If the answers to all four questions are “yes,” the score for IIID4 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”

If all students met all objectives, the rating for IIID4 is “2.” Assessors may then disregard questions 2-4.




Problem Areas for IIID4:

1. Teachers may need assistance in the synthesis and reporting of data on A 4, Analyzing the Results.  The accurate reporting of this information influences the response to items 1 and 2 on A 5, Reflecting on the Impact of Instruction.

2. It is unlikely that all students in a class will accomplish all objectives established.  However, a substantial number (a majority) of students should meet the objectives.  If not, there is something wrong with a) content selection, b) objectives, c) instruction, or d) assessments.  When a majority of students are unsuccessful accomplishing the objectives, the teacher should be able to explain instructional problems (content, objectives, instruction, assessments) that contributed to low achievement (item 3, A 5).

3. Even if a number of students don’t accomplish all objectives, the vast majority (all but 3 or 4) should have made substantial gains in knowledge and skills.  If the majority of students do not make substantial gains in knowledge and skills, there are instructional problems that should be addressed.  
4. Teachers may need to be reminded that on A4 and A5 items 2 and 3, they must provide a plausible explanation of circumstances that may have impeded student learning for each student who demonstrated little or no gain from pre-assessment to post-assessment.
Note:  Substantial gains are defined as gains in knowledge and skills from pre-test to post-test that are large enough to be readily apparent and to demonstrate that the student has learned a lot, not a little.  Substantial gain is relative for individual students and should be determined by the new teacher.  Sometimes pre-assessments will reveal that some students have already mastered or nearly mastered the objectives and/or the content to be taught.  The assessor should be aware that if several students demonstrate high levels of prior knowledge and skill, the teacher is expected to vary content (and probably instruction) for those students.  
Entry B - Professional Development

Opportunities for planned professional development must occur throughout the new teacher’s career.  Working with mentors, developing action plans, attending postobservation conferences, and creating Professional Growth Plans based upon the Louisiana Components of Effective Teaching represent a few of these opportunities.

Entry B in the New Teacher Portfolio will emanate from the teacher’s work in the Louisiana Teacher Assistance and Assessment Program.  The new teacher’s completed Professional Growth Plan from the Assistance Period and a Portfolio Entry Form will be submitted.  The objectives of the Professional Growth Plan must relate directly to the Components and/or Attributes identified as needing the most improvement through the mentor’s and principal’s informal advisory observations in the second semester of Assistance.  (Refer to the Louisiana New Teacher Portfolio Handbook for additional information about the Portfolio Entry B.)

The following charts provide the data sources, questions for assessors, and rating statements for the two Attributes in Domain IV Professional Development that will be rated in the New Teacher Portfolio.

	Attribute IVB1:  Identifies areas of instruction that need strengthening, develops with mentor and/or principal a plan for improvement, and works to complete the plan 

	Data Sources:
	· Professional Growth Plan Items 9,10,13,15,16, and 17 



	Questions for Assessors:
	1. Has the teacher submitted a professional growth plan?

2. Has the professional growth plan form been completed? (Entry B)

3. Have all or most of the activities on the professional growth plan been successfully completed? (Items 10,13, and 16)

4. Is there evidence that the teacher has accomplished or is well along toward accomplishing the professional growth objectives? (Item 15 for objectives 1 and 2)

5. Is there evidence that the teacher’s professional growth activities have had an impact on student learning/achievement? If it is too soon for evidence of student learning/achievement, or is there evidence that the activities have impacted the teacher’s instruction? (Items 9 and 17)



	Rating Statements:
	If the answers to all five questions are “yes,” the score for IVB1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute IVB2: Seeks ideas and strategies from resources (i.e., books, professional journals, websites, etc.) or colleagues that will improve teaching and learning and employs them

	Data Sources:
	· Professional Growth Plan, Items 10, 11, and 18



	Questions for Assessors:
	1. Has the teacher incorporated ideas and strategies additional to those listed in items 10 and 11 into his/her Professional Growth Plan? (Items 10,11, and 18)

2. In item 18, has the teacher provided a clear explanation of how the specific ideas/strategies gained from the additional resources will impact instruction and/or student learning/achievement? 



	Rating Statements:
	If the answers to both questions are “yes,” the score for IVB2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




Entry C – School Improvement

The fifth Domain of the Louisiana Components of Effective Teaching to be rated in the portfolio is School Improvement.   This section of the Portfolio must include five artifacts and their corresponding Portfolio Entry Forms. One of the artifacts will document the teacher’s work at the classroom level to participate in grade level and subject area planning. A second artifact will document the teacher’s efforts in working collaboratively with colleagues to serve on task forces and/or committees to implement his/her school’s improvement plan. The third artifact will provide evidence to implement the school’s improvement plan at the classroom level. The remaining two artifacts will demonstrate efforts to involve parents/caregivers and community resources in the instructional program. These artifacts must represent the teacher’s personal efforts to involve parents/caregivers in the instructional program and may not be regular communications of the school such as a report card or a scheduled progress report.
The following charts provide the data sources, questions for assessors, and rating statements for the six Attributes in Domain V School Improvement that will be rated in the New Teacher Portfolio.

	Attribute VA1:  Participates in grade-level and subject area curriculum planning and evaluation 

	Data Sources:


	· School Improvement Portfolio Entry Form C 1, Items 1, 2, 3, and 4

· Artifact for C 1



	Questions for Assessors:
	1. Does the artifact presented and the teacher’s explanations in response to Items 1 and 2 on C 1 provide clear evidence of the teacher’s participation in activities designed to improve teaching and learning within the school?

2. Has the teacher provided a clear explanation of the impact of the activities represented by the artifact on curriculum and instruction in the classroom and/or grade-level? (See C 1, Items 3 and 4.) 



	Rating Statements
	If the answers to both questions are “yes,” the score for VA1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VA2:  Serves on task force(s) and/or committees 

	Data Sources:


	· School Improvement Portfolio Entry Form C 2, Items 1, 2, 3, and 4

· Artifact for C 2



	Questions for Assessors:
	1. Do the Artifact presented in C 2 and the teacher’s explanations in response to Items 1, 2, and 3 on C 2 provide clear evidence of the teacher’s participation in the professional life of the school?

2. Has the teacher provided a clear explanation of the benefit of the activities represented by the artifact to the school? (C 2, Items 3 and 4)



	Rating Statements
	If the answers to both questions are “yes,” the score for VA2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”


	Attribute VA3:  Implements School Improvement Plan at the Classroom Level

	Data Sources:


	· School Improvement Portfolio Entry Form C 3, Items 1, 2, 3, and 4

· Artifact for C 3



	Questions for Assessors:
	1. (C 3, Items 1, 2, and 3) Do the artifact submitted and the teacher’s explanations in Items 1, 2, and 3 on C 3 provide clear evidence of the teacher’s efforts to improve teaching and learning designated in the school’s improvement plan?

2. (C 3, Item 4) Has the teacher provided a clear explanation of the impact of the activities represented in the artifact on learning in his/her classroom?



	Rating Statements
	If the answers to both questions are “yes,” the score for VA3 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB1:  Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning

	Data Source:


	· Work Sample A 6, Communicating and Follow-Up

	Questions for Assessors:
	1. On A 6, Items 1 and 2, Do the teacher’s descriptions of communications with parents/caregivers and colleagues include communication before, during, and after the instruction (What will happen, what will be expected, student progress, and student accomplishments?)

2. On A 6, Item 2, Does the teacher explain how the information learned as a result of communications is used? 

3. On A 6, Item 3, Does the description of communication with parents/caregivers and colleagues include how he/she attempted to involve them in the learning process?



	Rating Statements:
	If the answers to all three questions are “yes,” the score for VB1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB2:  Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom 

	Data Sources:


	· School Improvement Portfolio Entry Form C 4, Items 1, 2, 3, and 4

· Artifact for C 4



	Questions for Assessors:
	1. On C 4 Items 1, 2 and Artifact: Has the teacher provided a clear description of the relationship between the artifact submitted and the Attribute for which it was been submitted?

2. On C 4, Item 3 and Artifact: Do the artifact and the teacher’s response provide evidence of the teacher’s efforts to get parents/caregivers involved in their children’s education, the classroom, or the school?

3. On C 4, Item 4 and Artifact: Has the teacher provided evidence that his/her efforts to get parents/caregivers involved have benefited teaching and learning? 



	Rating Statements
	If the answers to all of the questions are “yes,” the score for VB2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB3:  Seeks community involvement in instructional program 

	Data Sources:


	· School Improvement Portfolio Entry Form C 5, Items 2, 3, and 4

· Artifact for C 5



	Questions for Assessors:
	1. Has the teacher provided a clear explanation of the relationship between the artifact submitted and the Attribute being assessed? (C 5, Item 2 and Artifact.)

2. Do the artifact submitted and the teacher’s response on C 5, Item 3 provide evidence of efforts to involve the broader community in the instructional program?

3. Does the teacher’s response provide evidence of the benefits of his/her efforts to involve community in the instructional program? (C 5, Item 4.)



	Rating Statements:
	If the answers to all three questions are “yes,” the score for VB3 is “2.” If the answer to one or more questions is “no,” the score is “1.”



	NOTE:  The intent of this Attribute is to assess the teacher’s efforts to involve community resources in the instructional program, either by bringing the resources into the classroom or by taking the learners into the community.  Resources may include people, connections through technology, places such as museums, presentations of the arts (theatres, symphonies, exhibitions, industries, businesses, etc.).




Entry D -  Technology

Technology must be considered in the context of curriculum standards, classroom management strategies, new designs for learning, and the most effective pedagogical practices. The Louisiana K-12 Educational Technology Standards defines technology as consisting of any electronic tool used for solving problems, communicating clearly, processing information, increasing productivity, accomplishing a task, making informed decisions, and enhancing the quality of life.  
The new teacher is expected to include in the portfolio one artifact or evidence of how technology is used in his/her classroom and why it is appropriately integrated into the instructional process.  In addition, Portfolio Entry D must accompany the artifact that is included in the portfolio.  

	Attribute IIIA5: The teacher integrates technology into instruction.

	Data Sources:
	· Technology Portfolio Entry Form D, Items 1, 2, 3, and 4

· Artifact for D

      

	Questions for Assessors:
	1. Has the teacher described the artifact and provided a clear explanation of its relationship to the Attribute? (D, Items 1 and 2 and artifact)

2. Is there a clear explanation of the teacher’s integration of technology into instruction? (D, Items 3 and 4 and artifact)



	Rating Statements
	If the answers to both of the questions are “yes,” the score for IIIA5 is “2.” If the answer to one or more questions is “no,” the score is “1.”




Problem Area for IIIA5:

Teachers may equate technology exclusively with the use of a computer. 

Note:
The artifact that is included may or may not relate to the Work Sample or Classroom Observations.

12. Professional Development Planning
Professional development is a journey of continuous learning that results in greater student achievement.  Numerous studies and national reports remind us that a significant influence on the quality of teaching is the quality of the ongoing professional learning experiences provided to educators.  

Domain IV, Professional Development, is an important part of the assessment program.  The Professional Growth Plan (PGP) is the formal procedure for collecting data about the new teacher’s professional growth strategies.  The two Attributes that are rated on the Professional Growth Plan are IVB1 and IVB2.  These Attributes not only identify areas of instruction that need strengthening, but they also provide evidence of the new teacher’s plan for ongoing professional growth.  

Procedures for Developing Professional Growth Plans

A formal PGP is developed during the second semester of the Assistance Period.  This plan is submitted as entry B of the New Teacher’s Portfolio.  The plan should reflect Components and Attributes receiving the lowest scores during the assistance process.  The intent of Component B is that the new teacher will concentrate on necessary improvements in Domains I, II, III, and/or V as agreed upon with his/her mentor and principal (during the assistance period) and the members of the assessment team (during the assessment period).  The following procedures will be used in the assessment to ensure that new teachers will become competent in basic instructional skills:

· During the new teacher's second semester of teaching (assistance period), the principal, mentor, and the teacher will create a professional growth plan focused on the teacher's weaker Components and Attributes as defined through the mentoring process.  The completed plan must be submitted as part of the new teacher’s portfolio.  

· At the end of the teacher's third semester of teaching (assessment semester), professional development planning will be characterized in one of two ways:

1. If the new teacher is not recommended for certification, a new plan is developed to address improvement needs.

2. If the new teacher is recommended for certification, but there are still Attributes receiving "1" ratings or there are Components and Attributes receiving "low 2" ratings, these Components and Attributes should be included in the teacher's Professional Growth Plan.  This Plan will serve as the bridge into local evaluation, to which the teacher will be subject the following year.  If the team finds all Component and Attribute ratings to be strong "2's," a plan must still be developed.

Instructions for Completing the Professional Growth Plan

The guidelines and examples listed below should be used when the principal and mentor/assessor develop the PGP with the new teacher. 

· Entering General Information

After checking the appropriate box (Assistance Period or Assessment Period), Items 1 – 6 must be completed.  These items provide general demographic information about the new teacher.  Prior to meeting with the new teacher, the principal/assessor and the mentor should enter the teacher’s name, social security number, date of the plan’s development, school district name, school site name, and teacher’s position on the PGP form.

· Developing Growth Objectives

Items 7 – 14 are related to the development of the professional growth objectives.  The appropriate Component and Attribute targeted for improvement must be identified and written into the box labeled 7. Component/Attribute.  In the example below, the assistance team has targeted the Attribute IIIC3.  Stimulates and encourages higher-order thinking at the appropriate developmental levels.

	7.  Component/Attribute:

IIIC3.  Higher-Order Thinking




Next the new teacher and the assistance team develop a Growth Objective that will bring about the desired outcomes.  Note: A minimum of two objectives must be included on each PGP, and a separate form must be used for each growth objective.  As the example below reveals, the Professional Growth Objective 1 identifies what the new teacher is to accomplish. 

	8.  Growth Objective 1:

The teacher will be able to identify, develop, and incorporate the use of questions that stimulate and encourage higher-order thinking skills among students.




A Note About Setting Objectives

In developing the objectives for the Professional Growth Plan, it is important to be aware of the common problems that often occur during this type of process.  Problems may include:
· 

Objectives that are too broad or global
Objectives stated in broad, intangible terms are difficult to measure.  For instance, if someone sets as a goal “improving instruction,” it would be difficult to measure achievement of this objective since it is not well defined.  The area is too broad and a more focused outcome needs to be stated.  

· 
Objectives that are too trivial

Objectives should be significant, represent a needed change in behavior, and constitute a challenge for the new teacher.  If the objective is part of the “routine” job performance and does not require any additional effort, the likelihood of change or improvement is diminished.

· 
Objectives that are too ambitious or unrealistic


Many new teachers are overly conscientious and may want to set objectives that are far too ambitious to accomplish.  Objectives should be designed to challenge a person, not frustrate him/her.  The principal and mentor should help the new teacher to remain realistic and reasonable in setting objectives.  Remember that the primary concern is helping the new teacher achieve certification.  Objectives should first address problems related to certification.

The description of the anticipated impact on Student Learning/Achievement should be entered into Box 9.  It is imperative that the objectives and the expected impact on student achievement are aligned.  

	9.  Expected Impact on Student Learning/Achievement:
Students will become more proficient in problem solving and in conducting inquiry investigations.  They will be able to critically analyze their work.




The Strategies/Activities should be developed next. Objectives may require completion of more than one activity.  Improving instruction is a complex process.  A combination of activities may be necessary in order to accomplish the objective(s).
Types of activities may include structured staff development programs, readings, observations of other teachers, professional discussions with a colleague, and audio tape or videotape instruction.  The Activities explain exactly what will be undertaken to ensure accomplishment of the objective.  The Strategies for Effective Teaching in the 21st Century is a resource that may be used when identifying activities.  

	10.  Strategies/Activities:
a.  Observe and Record (Strategies, pg 151, #9)

Observe and tape record an effective teacher who is teaching subject matter and students similar to yours.  List associations, concepts, and/or rules that are observed in the lesson.  Review the information with your mentor.

b.  Plan a Lesson (Strategies, pg 148, #2)

Plan a lesson with your mentor in which you will ask at least ten higher-level questions that require students to understand, apply, analyze, synthesize, and evaluate real life situations.




After the activities have been determined, it is imperative that the needed resources are identified.  A list describing all resources needed to complete each of the activities must be included. When listing the resources that are needed to complete the growth objective, care should be given to ensure the new teacher’s accessibility to the resources.  A resource should not be included if it cannot be easily attained.  

	11.  Resources Needed:

a.  Observe and Record (Strategies, pg 151, #9)

1. Identify and schedule observation with effective teacher

2. Tape recorder

3. Notepaper and writing tool or lap top

4. Schedule a meeting with mentor to review

b.  Plan a Lesson (Strategies, pg 148, #2)

1. Web resource for Lesson Plan (http://www.lcet.doe.state.la.us/conn/)
2. Notepaper and writing tool or lap top

3. Schedule a meeting with mentor to review questions




A target date for the completion of each activity should be recorded in the box numbered 12.  The timeline must include the month, date, and year.  Beginning and ending dates should be indicated.  Assessors should take care to help the new teacher by developing a feasible and realistic timeline for the accomplishment of each growth objective. 

	12.  Timeline:

a.  Observe and Record

The strategy/activity should take approximately five school days to complete.  This activity will begin on November 18, 2003, and it should be completed by November 23, 2003.

b.  Plan a Lesson 

The strategy/activity takes approximately three days to complete.  It will begin on December 3, 2003, and it should be completed by December 6, 2003.  




A plan for documenting the attainment of the growth objectives should be included in the space numbered 13.  Clear evidence and/or the method(s) that will be used as the assessment tool to determine if the objective has been attained should be described.

	13.  Expected Evidence of Attainment:

a.  Observe and Record

The mentor will be able to review the list of associations, concepts, and/or rules that are generated from the lesson that was recorded.  Ideas for follow-up questions can be generated from the list.

b.  Plan a Lesson 

Teach the lesson and ask the mentor to chart the associations, concepts, and/or rules that are observed in the lesson.  Review the information with your mentor.




Box 14 provides space for all of the team members and the new teacher to sign and date the plan after the conference.

	14.  Team Signatures/Date:

All team members and the new teacher must sign and date the plan after the plan has been developed.




Providing Reflections

Reflection is a vital part of any performance-based product, including a teaching portfolio.  The process of reflection involves the reporting and analyzing of teaching philosophies, practices, and experiences.  Reflection requires the teacher to understand why a lesson was productive or nonproductive.

Through continuous investigation and monitoring of their own professional growth efforts, new teachers become active learners.  Effective teaching is synonymous with a continuous and critical study of planning and instructional practice. Teachers who have learned the reflective habit understand the effects their instruction may have on students.  Recognizing the discrepancy between what is and what should be is often the beginning of positive change and ongoing professional growth. 

The new teacher is responsible for completing items 15, 16, 17, and 18 for every objective that is included on the Professional Growth Plan.  Samples of the teacher’s response(s) are included in the following examples.

	15.  Reflections on Progress Toward Attaining Growth Objective 1:

The first objective was to incorporate the use of questions that stimulate and encourage higher order thinking among students.  Both activities (Observe and Record and Plan a Lesson) contained multiple parts that focused on developing higher-order thinking skills.  All elements of both activities were completed within the time line that was established.   

I have noticed that most of my students have begun asking more questions and are using inquiry investigations to find the answers.  They are becoming more comfortable with not always being “right,” and are more willing to take risks.  Because my students are more comfortable and confident in taking risks, I plan to design additional lessons that incorporate and emphasize all steps of the inquiry method.




Box 15 should provide the teacher’s reflection or analysis of the progress that he/she has made toward attaining the growth objective.  Assessors should review the responses carefully to determine if the description identifies what the teacher has learned through the activities and/or the resources that were used as well as how instruction may be influenced.  The reflection should contain the objective, the expected impact on student achievement, what the teacher learned, and how instruction will be influenced.

	16.  Evidence of Completion:

a.  Observe and Record

The mentor reviewed the list of associations, concepts, and/or rules that were generated from the lesson that was recorded on November 20, 2003.  Ideas for follow-up questions were generated from the list.

b.  Plan a Lesson 

My mentor observed the lesson that was planned during the math lesson on November 22, 2003.  She charted the associations, concepts, and/or rules that were observed.  We reviewed her notes from the observation, and noticed that most of the students need additional assistance in evaluating their own work (word problems).  




Box 16 must include the teacher’s evidence (artifacts) or a specific description of the methods that were used to determine the progress that was made toward attaining the growth objective(s).  The mentor and/or members of the assessment team should review the expected evidence of attainment that was listed in item 13 prior to reviewing the teacher’s response.

	17.  Evidence of Positive Impact on Student Learning/Achievement:

After reviewing notes from the observation with my mentor, I planned additional practice opportunities for my students.  My students needed additional experiences with problem solving in math.  They also needed more activities that required them to use higher level thinking skills.

My mentor is continuing to work with me on the development of lesson plans that include additional higher level thinking skills.  I am going to give a pre-test next week that will establish a benchmark for my teaching.  After several more lessons, I will give the same test to measure growth.  The results of the assessment will enable me to target students that need individualized help in developing critical thinking skills. 




The teacher should describe the impact on student learning/achievement/development in Box 17.  Evidence may include documentation such as observations, pre-tests and scores, inclusion of strategies/activities in lesson plan(s), and post-tests and scores.  If it is too soon for evidence of student learning/achievement, the teacher should provide evidence that the activities have impacted his/her instruction.

	18. Additional Professional Growth:

Additional strategies that I plan:

Review Dunn and Dunn model for learning styles found on the Web at http://www.learningstyles.net. Develop a class profile that will identify the learning styles in my classroom.  Complete an inventory to identify the types of materials and learning strategies to match the identified learning styles (Appendix, Strategies for Effective Teaching in the 21st Century). I will also attend the two workshops on learning styles that will be held at the parish media center.

I anticipate that the strategies listed above will impact my instruction.  I will be able to plan more effectively and I will be able to vary the materials that each student is assigned, and my students will have a clear understanding of their own learning style.  This understanding will greatly enhance the level of my students’ performance.  The profile of learning styles will enhance individualization of each lesson by incorporating features that will motivate my students.  




In Box 18, the teacher must list at least one additional idea or strategy from resources (i.e., books, professional journals, websites, etc.) or colleagues that will be employed to improve teaching and learning. The additional strategy may or may not relate to the objectives found in Box 8. An explanation of how the additional strategy will impact instruction as well as student learning/achievement must be provided.  Information in Box 18 is required and will provide the data that forms the rating for Attribute IV B2.
	19. Optional Team Leader Comments: 

Miss New Teacher attained Professional Growth Objective 1 as evidenced by the completed activities, the many reflections, and the descriptions of improvements in student learning.  

Mr. Paul Principal, Team Leader                                    March 15, 2003




Space is provided for the team leader to include optional comments on the New Teacher’s progress of the attainment of the Growth Objectives.  The form must then be signed and dated.
	20.  Optional New Teacher Comments:

Working on this Professional Growth Objective has helped me in planning individualized instruction.

Miss Fresh Instruction, New Teacher                         March 15, 2003




Space is provided for the New Teacher to respond to the optional Team Leader Comments (i.e., box 19).  The New Teacher must sign and date the form.
Rating the Professional Growth Plan

Data from the Professional Growth Plan will be used to formulate ratings for Attributes IVB1 and IVB2.  After the assessors have determined that all items (i.e., 1-20) have been completed for each objective of the Professional Growth Plan, data from each item must be reviewed in light of the scoring questions that are located on the Portfolio Scoring Worksheet.

An Attribute rating of “2” indicates that all of the scoring questions were answered “yes” for that Attribute.  If one or more of the scoring questions is “no,” then the Attribute is rated “1.”  The Component rating results from combining the ratings of the Attributes IVB1 and IVB2.  Both Attributes must be rated “2” in order for the Component rating to be a “2.” 

Use of Activities from Postobservation Conferences to Develop the PGP

After the assessment, many areas listed for improvement on the Postobservation Conference form may have already been accomplished; however, components and attributes still needing work can be incorporated into the second PGP.  

PGP for Teachers Not Meeting Assessment Standards for Certification in Two Years
If a new teacher does not meet the assessment standards for certification in two years, he/she must leave teaching in Louisiana public schools for at least two years.  However, the State Board of Elementary and Secondary Education policy requires that this individual complete, to the best of his/her ability, the PGP developed by the assessment team at the end of the fourth semester.  The plan is to be completed before the teacher’s reentry into the public schools.  A criterion for reentry into the public schools and the Teacher Assistance and Assessment Program is documentation to the employing Local Education Agency and to the Louisiana Department of Education that the PGP has been completed.

These requirements necessitate that the assessment team give careful consideration to the contents of this PGP.  It will be important that activities be prescribed that the teacher can complete while not teaching.  However, these activities should be ones that are likely to bring about the needed improvements.  It is also important that the team consider carefully what kinds of and how much assistance team members can provide to this individual during the next two years.

13. Team Summary Report
After the assessment team members have completed their visits, the team will need to meet to develop final Component ratings.  At this meeting, the team will also discuss (not complete) a Professional Growth Plan (PGP) for the new teacher.  The Team Summary Report (TSR) has been provided for developing the ratings and for reporting to the Louisiana Department of Education the certification recommendation for the new teacher.

During the meeting, it is essential that one member of the team serve as recorder.  The recorder should carefully keep notes on relevant discussions and decisions.  The recorder should also complete the master copy of the TSR.

Completing the Team Summary Report

The Team Summary Report is a multipage form on which ratings as well as rationales for ratings are recorded.  The TSR multipage, nonscannable form has a provision for recording the Component and Attribute ratings already developed by each team member during his/her assessment visit and rating of the portfolio.  The form also has provisions for the team Component ratings and the rationales developed at the team consensus meeting.  At this meeting, discussion will focus on developing consensus Component ratings and rationales, unless it becomes necessary to discuss supporting Attribute ratings.  The formulation of a new plan at the end of the Assessment Semester may also require the use of Attribute scores, as many new teachers will have attribute scores of 1 even though component level scores may all be 2.

Procedures

The process for completing the Assessment Semester TSR is described below.

1. The team (whether it be a two-person team or a three-person team, if a third assessor were needed) should proceed through each Component listed, with each assessor sharing Component and Attribute ratings and his/her rationales for these ratings.

2. Once all assessors have shared Component and Attribute ratings, the team must develop an overall Team Component rating for each Component.  The team will develop these ratings using a consensus process.  To determine a consensus rating, the team reviews the Component rating awarded by each assessor for a particular Component.

a)
If assessor Component ratings are the same, then the overall team Component rating will be that rating.  (An exception may be that the team members discover that the teacher presented the same lesson without any variation during each of the visits.  The team will have to decide whether the instruction was appropriate.  If a question about the appropriateness of the instruction remains, the team may wish to request a third assessor.)

b)
If assessor Component ratings are different, then the team will need to discuss in detail the rationales for determining each assessor’s Component rating.  This discussion will most likely include the strength of each Component rating as determined through the pattern of Attribute scores and the rationales.  Documented contextual data gathered through the instrumentation should also be considered.  The team should not consider hearsay in its decisions.  Each team member will need to weigh the facts or evidence collected.  Based on these patterns and rationales, the team should agree upon a team Component score for the particular Component.


A consensus is just that - a consensus.  A consensus does not necessarily result in the highest of the visit Component ratings.  A consensus rating is an agreement of the assessors that can be supported through rationales and patterns.


3.
After the team rating for a Component has been developed, the team must write a team rationale in the “Comments/Documentation” section.  The team must include their rationale for assigning the rating of 1 or 2 for each Component.  All team rationales must be entered in the Comments/Documentation section below each section of the listed attributes within the Component.  Rationales must highlight the teacher’s strengths and needs for improvement within the Component.  Attribute ratings and the consensus discussion focus are keys to determining strengths and needs, particularly for the new teacher who receives ratings of 2 on all Components.



It is helpful if the team uses the following procedures in developing team rationales.

a)
The team shall develop statements about strengths demonstrated by the new teacher within the Component.  Strengths will be evidenced by Attributes receiving 2 ratings from all assessors, when all agree that these are high 2 ratings; i.e., ratings that reflect that relatively little improvement can be made in the Attribute.

b)
The team shall develop statements about any areas needing improvement within the Component.  Needs for improvement will be evidenced by Attributes receiving 1 (greatest need) and Attributes receiving 2 ratings when the assessor team agrees that these are low 2 ratings; i.e., ratings that reflect that improvement can and should be made in this Attribute.

Note:  The team rationales for the ratings (Comments) must be objective.  The rationales should also state where the teacher may improve performance in the Component, if needed.   In creating a PGP with the teacher, the team will draw on this information in order to develop objectives and activities for improvement.


4.
After completing Component ratings, the team will complete all items on the back page of the TSR, except “teacher comments” and “assessor comments.” Here, team commendations should be developed; i.e., statements about the teacher’s greatest strengths across the Attributes and Components. Once commendations have been documented, the Recommendations section should be completed. Here, the statements should pinpoint the Attributes and Components that will be the basis for professional development planning.  Although the team is discussing the PGP at this point, the actual PGP will be completed in the Team Summary Conference.  



Note:  In formulating recommendations, the team should address Components that need the most attention.  If there are no Components that need extensive work, the team should target a minimum of two Attributes in which performance could be improved.  If a teacher has an extensive number of Components and/or Attributes that need improvement, these deficiencies should be pointed out to the teacher; but they should be listed in prioritized order.  The team should indicate which ones should be addressed first.  A teacher cannot improve all aspects of performance at the same time.


5.
When checking Yes or No for the last item on the final page of the TSR (“Teacher has met assessment standards for certification”), the team must remember that Yes is checked only if the teacher has been rated 2 on all Components.  That pattern of ratings constitutes the standard for certification established by the State Board of Elementary and Secondary Education.


6.
After the TSR is completed, all team members should check for accuracy and then transfer the ratings to the scannable form.
Preparation for Professional Growth Planning

After completing the TSR, the assessment team should target Components and Attributes to be addressed in the PGP.  Since lower Component and Attribute scores are used to guide the development of the PGP, it will be necessary for the team to enter the Team Summary Conference with the new teacher with areas for development already identified.  Too much time will be lost in the Conference sorting out assessor Attribute ratings and concerns.  The actual PGP is to be developed with the new teacher in the Professional Growth Conference, but assessors should be prepared to focus that discussion.
14. Team Summary Conference

The Team Summary Conference is held after the Team Summary Report has been completed.  All members of the assessment team should attend the Team Summary Conference.  The two purposes of the Conference are 1) to share the results of the assessment process and 2) to develop a Professional Growth Plan (PGP) with the new teacher.  Procedures for the Conference follow.


1.
One member of the team (typically the principal or assistant principal) should lead the Conference.


2.
The team leader should share assessment results with the new teacher, using the Team Summary Report (TSR) as the primary tool.  The ratings and their rationales should be shared.



Note:  In discussing very high or low ratings, the team will want to turn the new teacher’s 
attention to the data that generated the rating.  This procedure will usually 
require pointing out specific data and ratings from the Classroom Observation(s) 
or the New Teacher Portfolio.


3.
When appropriate, the team leader should encourage the other team member(s) to add clarification or perspective to the discussion.


4.
After reviewing assessment results, the team leader should point out areas (Attributes/ Components) the team has targeted for improvement and seek the reactions of the new teacher.


Note:  When there is disagreement between the new teacher and the team, the team’s 
decision prevails.


5.
Discussion should then turn to the PGP (specific objectives, activities, resources, assessment methods, timelines, and reflections).  All parties can participate in this discussion.  It is important that there be as much consensus as possible among all participants and that the new teacher clearly understands what he/she is to do, when and under what conditions.  The team should take responsibility for supplying resources and assistance, whenever possible.

6. At the conclusion of the Team Summary Conference, a new PGP must be developed.  All new teachers, whether recommended for certification or retained in the new teacher program, will conclude the year with a PGP in place.  The result is a continuous plan for professional growth and a bridge into the local evaluation program for those teachers who exit the new teacher assessment program.  In developing the second PGP, it is assumed that every new teacher can continue to improve in some areas defined by the Components of Effective Teaching.



Note:  There is not a State requirement that new teachers in the Louisiana Teacher Assistance and Assessment Program also be evaluated under the local evaluation program.  It is assumed that teachers will begin to be evaluated under the local evaluation plan in the year following their completion of the new teacher assessment.  However, the Local Education Agency can require that a teacher be evaluated under both programs.


7.
At the conclusion of the Team Summary Conference, all parties must sign and date the TSR and the PGP.  These signatures confirm that the Conference has taken place and that all parties were present.  The new teacher’s signature does not mean that he/she agrees with the results or plan.


8.
At the conclusion of the Team Summary Conference, the new teacher should receive copies of each Postobervation Conference form, the consensus TSR, and the PGP. Copies of other forms or records from the assessment process should also be provided, if the teacher requests them.

15. Readings
Systematic Assessment

In the Louisiana Teacher Assistance and Assessment Program, a new teacher's understanding of assessment and his/her teacher's use of systematic assessment processes are evaluated through both the New Teacher Portfolio entries and the Classroom Observation.  Within Entry A of the Portfolio, the Work Sample, the new teacher must provide information about the assessment plan; the pre- and post-assessments; and the alignment of objectives, assessments, and instruction.  The teacher must analyze and reflect upon the students’ performance by including pre- and post-assessment results to determine student gains in knowledge or skills.

During the Classroom Observation, a teacher’s informal assessment and feedback practices are also measured and evaluated, thereby creating a rich pool of knowledge about these important aspects of systematic assessment.

Characteristics of Systematic Assessment

· a plan for measuring and evaluating student progress (cognitive, affective, and psychomotor development) that encompasses more than one day’s instruction; e.g., progress over a unit, course, grading period, semester, or year

· a measurement/evaluation plan that includes a variety of measurement devices and strategies carefully designed to provide a detailed and complete picture of the student’s performance over time

· an assessment plan that incorporates both formal and informal data collection procedures employed frequently

· an assessment plan that enables the teacher and the student to see gains clearly over time

· a system for recording and presenting assessment data that will enable the teacher to communicate clearly to students and others who need to know each student’s status at any given moment in time

· an assessment plan and record keeping/reporting system that enables the teacher to determine easily the impact of  the teacher's decisions (curriculum, instructional, or management) on student outcomes and to adjust the curriculum, instruction, assessment, or management quickly and

· a careful, complete implementation of the assessment plan

To develop and implement a systematic assessment plan, the teacher must understand the following key concepts:

· Measurement versus Evaluation

Measurement is the process of collecting low inference, objective data about student performance and gains.  The measurements conducted must be valid, reliable, and representative of the standards to which the teacher wants to hold the student accountable.  Evaluation is the process of making judgments about the rightness or wrongness and the appropriateness or inappropriateness of student behavior on the basis of available measurement data and other information.

· Validity

An assessment is valid if it truly measures what one intends or wants to measure.  An assessment may be valid, but not reliable. (See Reliability below.)  For example, placing one's finger in a cup of water may indicate that the water is hot.  A thermometer would also indicate that the water is hot.  Although both methods yield information which indicates the water is hot, the thermometer is much more reliable because it will measure consistently and more accurately than one's finger. 

· Reliability

An assessment is reliable when it measures accurately and consistently.  An assessment may be reliable, but not valid. 

· Standards

There are two kinds of standards embodied in assessment:  content standards are delineations of what one should know or be able to do; process standards are delineations of how well someone should know or be able to do those things.

· Formal versus Informal Assessment

Formal assessment is assessment on demand under “test conditions.”  The teacher determines what students know and are able to do by using a formal device or procedure that collects the same information about every student.  

Informal assessment must be planned and must capture similar information about all students in the group.  It is not less systematic; it is simply less formal. When conducting informal assessment, the teacher uses procedures of some sort to capture evidence of students' knowledge or skills as they go about their daily activities and routines.

· Procedures for Using Assessment Data in Instructional Decision Making

A teacher must know how to apply assessment data in decisions regarding student accountability and decisions regarding instructional modifications.

· Understanding of a Range of Assessment Methodologies and Instruments

A teacher should know a variety of assessment methods.  He/she should know how and when to apply these methodologies.  For example, when is it best to use whole group assessment strategies versus individual assessment strategies?  The teacher should understand the match of instruments to the assessment methods and the degree or manner in which this match may affect assessment results.  As illustrated in the example under "validity" above, the thermometer may be a better match than other instruments, since it provides more precision and more information (shows how hot the water is or what degree of “hotness” exists) than one's finger would provide.  If one wanted to determine only whether the water was hot or cold, then his finger may be the better match considering the simplicity of the measure.  Teachers should also understand the usefulness of the various assessment methods.  For example, when are observations more effective?  Are they more effective than other methods when assessing how well a student demonstrates an application of a concept, or are they just as effective as other methods at assessing the depth of understanding of a concept?    

· Ability to Interpret Test Scores and Other Formal Assessment Data


Teachers must understand the limitations of certain assessments and how these limitations can affect the interpretation of information.  They should know what the assessment information says and what it does not say.  Teachers need to understand the results of assessments to be able to develop plans that are accurate and appropriate for changing or augmenting student behaviors or to provide feedback to students and others.

Higher-Order Thinking Skills

There are many ways of conceptualizing higher-order thinking skills; effective teachers address these essential skills in several ways.  Barry Beyer developed the organizational schema to define thinking skills that is used in the Louisiana Teacher Assistance and Assessment Program (1991 Beyer).  An assessor will document the teacher’s facilitation of higher-order thinking skills while observing both questioning techniques and student activities.

Beyer’s Model

Beyer suggests that human beings exercise three levels of cognitive activity.  Level III, the foundational level, is composed of microthinking skills.  At Level II, one uses the array of microthinking skills to produce at least ten critical-thinking operations.  At Level I, one uses microthinking skills and critical-thinking operations in three strategic ways: conceptualizing, decision-making, and problem-solving.

While thinking is something every human being is capable of doing, not everyone does it well.  The problem is due partly to the fact that thinking is a learned process.  People expect it of everyone, but don’t teach how to think.  The other part of the problem is that one does not often think about thinking: how he/she is thinking and how he/she can process the vast amount of information and the unending stream of events that constitute the environment.  Most people tend to be passive receivers, not assertive processors.  The process of thinking about thinking is called metacognition.  Proceeding through these pages is exercising metacognition.

Beyer’s model needs some explanation and some discussion of where and how a teacher might be addressing these levels of thinking in the classroom.

Figure 1: Thinking Skills, Operations, and Strategies


Microthinking Skills

Beyer identifies eight (8) foundational thinking skills:

1.
recall -

to remember facts and bits of information

2.
translation -
to put in simpler or different terms


3.
interpretation -
to explain


4.
extrapolation -
to infer or estimate by extending/projecting known information


5.
application - 
to use known information in new settings/situations


6.
analysis -
to separate a concept/idea into its parts/elements


7.
synthesis -
to combine elements into a coherent concept/idea

8.
evaluation -
to judge, determine the goodness/badness, rightness/wrongness, appropriateness/inappropriateness of a situation, concept, idea, etc.

If the reader is familiar with Bloom’s taxonomy of cognition, he/she will recognize the parallels between Beyer's and Bloom's structures immediately.  Beyer’s eight microthinking skills are Bloom’s six levels of cognition expanded.  Beyer has simply made three distinct levels (translation, interpretation, and extrapolation) of what Bloom defined as comprehension.
Teachers in classrooms are most likely to call specifically for these skills in questions they ask in class, on tests, and in certain seatwork or homework assignments.  The skills also must be exercised in completing tasks and projects that call for critical-thinking operations (Level II) and thinking strategies (Level I).  However, they are not so apparent as they are in questioning because the focus in these tasks and projects is so much broader.

Critical-Thinking Operations

Beyer defines ten (10) critical-thinking operations:


1.
distinguishing facts from value claims


2.
distinguishing relevant from irrelevant information


3.
determining factual accuracy of a statement


4.
determining credibility of a source of information


5.
identifying ambiguous claims or arguments


6.
identifying unstated assumptions


7.
detecting bias


8.
identifying logical fallacies

9.
recognizing logical inconsistencies in a line of reasoning


10.
determining the strength of an argument or claim

These cognitive activities require one to use every microthinking skill.  However, one can quickly see that there are procedures involving several steps:  for example, distinguishing facts from value claims requires

· recall of definitions of fact (something that has been or can be proven) and value claim (something that cannot be proven);

· examination of data/information piece-by-piece, applying these definitions to each piece;

· determination/judgment of the extent to which fact or value claim is present throughout the information presented.
It is probably clear to everyone, after thinking about these operations, that they are essential to living in a technological, communication-based world in which one is bombarded with information from all sides all of the time.

Teachers in classrooms are most likely to teach or facilitate the use of these operations in activities, projects, and papers requiring critical reading, listening, and sorting of information.

Thinking Strategies

Beyer identifies three broad thinking strategies, each characterized by a series of mental steps requiring the use of microthinking skills and critical-thinking operations.

· Conceptualizing

1.
identify examples of practice, behavior


2.
identify common attributes of the examples


3.
classify the attributes


4.
interrelate categories of attributes (build a concept)


5.
identify additional examples and nonexamples (to see whether the concept fits/works)


6.
modify the concept (and attributes), if necessary

· Decision-Making

1.
define goals


2.
identify alternative approaches


3.
analyze each alternative (pros and cons)


4.
rank alternatives


5.
determine the highest ranked alternative(s)  (Why are they highest ranked?)


6.
choose the “best” alternative

· Problem-Solving

1.
recognize the problem


2.
represent/describe the problem


3.
devise or choose a plan for solution


4.
execute the plan


5.
evaluate the results

People often confuse problem-solving and decision-making.  Problem-solving requires a problem that must be solved.  The process of solving any problem is essentially an application of the scientific method.  Decision-making does not require a problem, but rather a goal to be accomplished.  There might be several ways of accomplishing the goal.  One simply must decide which way is most appropriate given the data available.

The Louisiana Teacher Assistance and Assessment Program incorporates these views of higher-order thinking skills and processes.  Thinking skills and processes should not be taught as an add-on subject; thinking is best learned and taught in the reading program, in the social studies curriculum, in mathematics and science, and in art.  However, good thinking does not just happen.  There has to be a conscious effort to teach it.

Additional Thoughts About Thinking

Beyer has helped organize thinking about thinking.  He has given a number of ideas about what teachers might do in classrooms to teach it and what assessors might look for when seeking evidence of thinking- skills instruction.  

· Critical versus Creative Thinking

The terms critical and creative thinking are often used, but sometimes not understood, even by their users.  Critical thinking is convergent thinking.  It assesses the worth and validity of something existent.  It involves precise, persistent, objective analysis.  It involves the three types of skills, operations, and strategies that have been previously mentioned.  Creative thinking, on the other hand, is divergent thinking.  It generates something new, or at least different.  It violates accepted principles.  It involves having a different idea that works as well as, if not better than, previous ideas.  However, it should not be assumed that creative thinking is “off-the-wall” thinking in which there are no rules.  

· Convergent versus Divergent Thinking

The terms convergent and divergent were used in describing critical and creative thinking.  Convergent thinking is cognitive processing of information around a common point, an attempt to bring thoughts from different directions into a union or a common conclusion.  Divergent thinking starts from a common point and moves outward into a variety of perspectives.  When teachers try to get several learners to think convergently, they try to help them develop common understanding, common conclusions about content, whatever it may be.  When fostering divergent thinking, teachers use the content as a vehicle to prompt diverse or unique thinking among students, rather than a common view.

· Inductive versus Deductive Thinking

Inductive thinking is the process of reasoning from parts to the whole, from examples to generalizations.  Deductive thinking is the reverse process.  Reasoning moves from the whole to its parts, from generalizations to underlying concepts to examples.

· Open versus Closed Questions

It is often difficult for teachers and assessors to identify multiple levels of questions in classrooms because there is so much happening.  However, there is a simple way to identify questions that elicit higher-order thinking.  Closed questions are questions asked by teachers that have predictable responses; e.g., “In what year was Nixon first elected president?”  “How much is 2 x 2?”  “Is there a giraffe in this picture?”  Closed questions almost always require factual recall, but not higher levels of thinking.  Open questions are those that do not have predictable answers; e.g., “What kind of president do you think Bobby Kennedy would have been, if he had lived and been elected?”  “Why would a Cambodian want to escape that country?”  “Why do you think your parents love you?”  Open questions almost always require higher-order thinking.  

Individual Differences

Identifying Individual Differences

When planning instruction for a group, a teacher must identify the differences among the people in the group.  Below are listed several areas of difference which a teacher must research in his/her classes and accommodate by doing things differently (different activities, different objectives, different forms of measurement).  Also listed are sources of data that will be of value in determining what differences actually exist.

· Differences in Mental Ability


Does every student in the group have the same level of intelligence?  (Even in so-called homogenous groups, this sameness usually is not the case.)  If intelligence levels vary, do they vary enough to affect learning and instruction?

Sources of Data:

· Student records–intelligence tests, psychologists’ reports, counselor-developed information

· Observation–may suggest differences, but you will need something to support your observations

· Differences in Achievement


Have all of these learners consistently achieved at the same level in this subject area?

Sources of Data:

· Achievement test results

· Grades over several years

· Other teachers

· Differences in Sociability


This area of difference is particularly important among primary students, but shouldn’t be ignored among high school students.  Learning and schooling are social processes; learners have to be able to interact with other learners and with teachers–especially if certain types of instructional activities (e.g., group work, team activity, and student discussion) are to be used.

Sources of Data:

· Student records–anecdotal material, psychologists’ reports, counselor-produced material, certain kinds of test results

· Observation of student interaction in the classroom and in the school in general

· Sociograms 

· Differences in Maturation


Often differences in maturation are encompassed in the concern for “readiness.”  Are the learner’s motor skills sufficiently developed to handle the proposed task(s)?  Is he/she emotionally ready to deal with certain ideas or concepts?  (For example, not all 6th graders are ready to handle sex education or concepts related to puberty.)  Has he/she developed/been taught the thinking skills necessary to undertake an independent project?


Sources of Data:

· Student records–anecdotal data and specialized reports

· Observation of student performance

· Discussions with other teachers

· Differences in Experience


Has every learner in the group experienced the same things through travel, reading, the arts, the family, toys, and materials in the home?  In teaching, one draws upon student experiences.  If  the experiences are not there, the teacher can’t expect his/her students to draw upon them.


Sources of Data:

· Discussion with students

· Student records–family information

· Discussions with other teachers

· Observation of student performance

· Discussions with parents

· Differences in Interests


Not all students in a class have the same outside interests.  Yet, interests are critical to getting students involved with content and with each other.  There are often areas of common interests that exist among groups of learners with similar age ranges.  For example, girls 9-12 often tend to be very interested in animals.  Boys 9-13 often tend to be interested in building models.  However, there are unique interests among learners in every group.


Sources of Data:

· Discussions with students

· Student records—anecdotal material

· Discussions with parents

· Observation of student performance

· Discussion with other teachers
· Differences in Motivation


Research in motivation clearly demonstrates that motivation is an internal variable:  i.e., it comes from within the individual.  However, it is a product of the individual’s interactions with his/her environment.  The environment can stimulate feelings, attitudes, and dispositions within the learner.  It is probably wrong to think or presume that the teacher can motivate learners.  The teacher’s role is to structure the learning environment so that every learner has every opportunity to become motivated.


We also need to realize that most learners are motivated toward something.  The problem is that many are not motivated toward what the teacher wants to be their motivational targets.


Differences in motivation sometimes vary with sex.  In elementary school girls tend to be more motivated toward academic tasks than boys, while in high school boys may be more motivated academically than girls.


Motivation can be described as low, optimal, and high.  Most teachers would like all their students to be very highly motivated, but a student’s motivation can be incompatible with her/his ability (not achievement, but ability).  It would be unrealistic to encourage a handicapped student to be a professional basketball player.  What the teacher really wants to see and to produce in his/her classrooms is optimal motivation—motivation to do all one can do and become all that one is capable of becoming.  While the handicapped student may not be able to participate as a traditional basketball player, he can be encouraged to compete in other types of physical competitions.


Sources of Data:

· Discussions with students

· Student records–anecdotal materials, psychologists’ report, counselor developed information

· Grades and achievement scores

· Discussions with other educators

· Differences in Learning Styles


One of the most discussed areas of difference is learning style.  Four dimensions of learning include perceptual, cognitive, emotional, and social.  The following concepts and definitions are pertinent to each.

Perceptual Styles

Perceptual style can be defined as the way(s) an individual takes information from her/his environment through the five senses.  Seven different perceptual styles/orientations have been identified.

· Print

The individual depends on the written word for most of what he/she learns, believes and communicates; i.e., reading and writing.

· Aural



The individual is a listener.  Most of what is learned comes through what is 


heard.

· Visual





The individual learns primarily from visual images (pictures, graphs, etc.).

· Interactive

The individual is a talker.  He/she learns from what he/she says.  His/Her verbalizations “gel” his/her thoughts.  (Interactive learners may not be good listeners.)

· Haptic

The individual learns through touch and feel.  

· Kinesthetic

The individual needs to move to learn.  Movement is critical to their thinking.  They remember how things “work.”

· Olfactory

This individual uses taste and smell as primary learning tools.  These two senses are greatly intertwined in learners to about age twenty (20).  Then, for some reason, they tend to separate, making some people olfactory (smell oriented) learners and some gustatory (taste oriented).

Some people are dominant in one of the above listed learning modes: others are equally dominant in two or three.  Some gifted learners have been found to be equally strong in all seven modes.  Whatever the situation, it should be readily apparent that one way to accommodate a range of perceptual styles is to use a wide variety of activities and materials in the classroom that enable each learner to apply his/her style to the concepts and skills to be learned.

Cognitive Styles

Researchers have defined and classified cognitive styles in a variety of ways, but for the assessor's purposes, it is best to differentiate cognitive style from perceptual style. Perceptual style has to do with how one takes in information; cognitive style has to do with how the brain processes that information after it has been received.  (Think for a moment of the brain as a wonderful computer; i.e., a very sophisticated information storage and retrieval system.)  A computer must use a program to store and retrieve information; so must the brain, and not all brains are programmed the same way.  Cognitive styles include:

· Sequential learner: This individual’s brain seems always to be “scanning” for sequence (b follows a, c follows b, d follows c or 1, 2, 3, 4, 5, or 5, 4, 3, 2, 1, etc.).  No matter what the content, if this person can find sequence, the content will be learned.  If the sequence is not evident, the content does not “compute.”

· Logical learner: This individual is always seeking logical relationships; i.e., a relates to c, and c relates to d; therefore, d relates to a.  Unless logic can be found, learning is problematic.  The implication is that not everyone is logical in their learning.

· Intuitive learner: This individual’s mental operations are holistic.  For him/her, learning is a “light bulb” experience.  He/she looks at the mathematics problem on the chalkboard and immediately knows the answer, but can’t tell you how he/she arrived at it.  (This learner is often penalized for not following the steps in the process, but his/her process works differently.)

· Spontaneous learner: This individual’s mind responds to whatever is presented and then uses that response to develop the next.  Learning is a chain reaction that follows no easily discernible pattern of sequence or logic.

Emotional Styles

Research in emotional styles suggests that most persons may be dominant in one emotional style or have dominant characteristics of two.  Very few persons have been found to possess all four emotional styles equally.  Research suggests that there are at least four emotional style learning orientations.

	Style Orientation
	Strengths
	Weaknesses

	
	
	

	Sanguine
	outgoing
	weak-willed

	
	talkative
	fearful

	
	enthusiastic
	egocentric

	
	carefree
	exaggerates

	
	compassionate
	loud

	
	Warm
	unstable

	
	personable
	undisciplined

	
	friendly
	undependable

	
	
	restless

	
	
	

	Phlegmatic
	Calm
	fearful

	
	dependable
	self-protective

	
	efficient
	indecisive

	
	leader (quiet)
	spectator

	
	diplomat
	selfish

	
	easy-going
	unmotivated

	
	humorous
	stingy

	
	practical
	

	
	conservative
	

	
	
	

	Choleric
	strong-willed
	domineering

	
	leader (loud)
	crafty

	
	independent
	inconsiderate

	
	confident
	self-sufficient

	
	determined
	proud

	
	optimistic
	unemotional

	
	decisive
	sarcastic

	
	productive
	angry-cruel

	
	practical
	


	Style Orientation
	Strengths
	Weaknesses

	
	
	

	Melancholy
	analytical
	theoretical

	
	sensitive
	moody

	
	aesthetic
	impractical

	
	idealistic
	critical

	
	perfectionist
	negative

	
	loyal
	unsociable

	
	self-sacrificing
	self-centered

	
	
	revengeful


In the above information, the strengths and weaknesses within each orientation are related.  A basic proposition of much learning-style theory is that one's greatest weaknesses are overextensions of one's greatest strengths.

Social Styles
Research in social styles is somewhat limited, but all teachers have seen at least two: the collaborative learner, who is most productive when working with others; and the independent learner, who is most productive when working alone.  There is a social dimension in how both approach learning.  There may be several other social styles, not yet identified.

In the Louisiana Teacher Assistance and Assessment Program, only perceptual styles are being emphasized.  While the other three dimensions of style are equally important, they are more difficult to identify and to accommodate. 

· Sources of Learning Style Data:

· Student records—anecdotal materials

· Discussions about teaching techniques with teachers in classes in which the student has performed well

· Observation of student performance and productivity in various types of classroom activities

· Formal testing for learning styles

Systematic Data Collection
Systematic data collection is important in identifying major differences found among students within a class.  Achievement and Learning Style provide methods of developing and organizing information systematically.    The teacher should first determine the area(s) of difference(s) among his/her students and then determine the most effective method of collecting data to identify the differences.  Finally the teacher should chart the findings for each student and for the group as a whole. 

	AREA OF DIFFERENCE

	Achievement

	DATA GATHERING METHODS

	review of students' records (grades), achievement scores, and the teacher's comments from observations in class

	NORM OF GROUP
	Most students demonstrated achievement scores between the 78th and 88th percentile on the last two tests.  The norm of grades in the class is B-A range.


	STUDENTS
	ACHIEVEMENT
	POSSIBLE ACCOMMODATIONS

	Joe
	· grades in SS are average over several years (C-B range) 

· achievement scores 


65th percentile, 72nd percentile
	

	Sarah
	· grades are low over several years (D-C-D)

· achievement  scores– 32nd percentile, 45th  percentile
	· tutorial help 

· easier materials

· weekly conferences

	Pete
	
	

	Gina
	
	


	AREA OF DIFFERENCE
	Learning Style

	DATA GATHERING METHODS
	classroom observation and use of survey

	NORM OF GROUP
	Most students appear to be print oriented or aural.

	STUDENTS
	DOMINANT STYLE(S)
	ACCOMMODATIONS

	Joe
	HAPTIC

· always “plays” with objects and materials

· chooses “hands on” activities

	· more optional activities with haptic potential

· more manipulatives for mathematics



	Sarah
	VISUAL, INTERACTIVE

· chooses pictures, other visuals to get information

· describes things in "pictures"
	· more question/answer sessions

· more possibilities for Sarah to talk with other students

· more use of transparencies, pictures, films, and videos 

	Pete
	
	

	Gina
	
	


Listening Skills

The Value of Listening

There are two main values to listening.  First, good listening helps new teachers.  It makes them feel part of the process, gives them a feeling of worth and acceptance, and, therefore, encourages more open and honest communication.  Secondly, good listening enables the assessor to interpret accurately.  Complete and logical responses, as well as effective questioning techniques are dependent on good listening skills.  Without good listening, it is impossible to get an accurate account of what was said in an observation or to participate in a conference.

Active Listening

Listening occurs not only with one's ears, but also with one's eyes and mind.  There are basically three channels by which information travels between the assessor and a new teacher: oral, other vocal, and nonverbal.  The oral channel contains the words that are spoken.  The other vocal channel refers to all of the sounds, which come out of a person’s mouth but are not words.  Such qualities as loudness, pitch, and rate of speaking are all parts of the vocal channel of communication.  The nonverbal channel consists of the many other ways by which one communicates information.

Good listening is not a passive process.  It is an extremely active process that takes a great deal of effort. One cannot sit back and expect information to flow into his/her eyes, ears, and brain with no effort on one's part.  To understand completely what is being communicated, a person must get to the meaning, which underlies the words and other stimuli.

Most people listen selectively; they filter out certain sounds and visual stimuli.  For example, most people unconsciously filter out the sound of cars going by outside their window, irrelevant noises, and mistakes in messages they are receiving.  What one filters out is determined in part by one's own mental set, previous experiences, and personal and physical needs.  No one listens perfectly; everyone listens selectively.  The difference between good and poor listeners is what they choose to perceive and assimilate and what they choose to neglect and filter out.

Obstacles to Effective Listening

Perhaps the biggest obstacle to effective listening is the temptation to take listening for granted.  It is natural to follow the “line-of-least-effort.”  An examination of the listening literature reveals fifteen barriers to effective interview listening.

· Physical limitations - The listener has trouble hearing and seeing because of impaired vision and hearing.

· Setting limitations - Seating arrangements can create distractions, and furniture may block communication.

· Primary and secondary tension - The newness of the situation and unresolved frustration or stress from outside sources may create an obstacle to effective listening.

· Source focusing - Some listeners tend to evaluate the source of the message itself; they are concerned with physical appearance, ethnic origins, unusual mannerisms, clothing, accent or dialect, or vocabulary.

· Fact focusing - One can become bogged down in the details and not listen to how all of the details can relate to one another; facts should be secondary to the ideas presented.

· Emotional blind spots - The listener should be aware of his/her biases, prejudices, or emotional blind spots (religion, race, politics).

· Mind wandering - Everyone is capable of thinking and listening almost four times as fast as a normal person talks.  Mind wandering becomes a listening barrier when the listener spends more of his/her thinking time on other subjects than he/she spends concentrating on the message being presented.

· Planning ahead - Like mind wandering, this obstacle is caused by thought/speech speed differential.  (One plans ahead to the next question or answer.)

· Conclusion jumping - The listener may erroneously stereotype the teacher and anticipate his/her answers, jump to conclusions, and 'hear' what he/she expects. 
· Mental arguing - The listener may find a problem with a response and then mentally argue with it, thereby not hearing the entire message.

· Overtalking - Talking too much or interrupting the listener may make the interviewer feel in control.

· Fatigue and boredom - If the interviewer does not maintain interest, it is easy to neglect relevant probes, responses, and jump to conclusions; boredom leads to reduced listening.

· Uncritical acceptance - The interviewer should be more than a tape recorder: he/she must try to understand the responses; he/she should use probes and requests for clarifications.

· Faking attention - The listener must resist trying to “appear” to listen.

· Poor response or question - Poor questions may cause the message that is received to be unorganized or unclear.

Improving Listening Skills

A person can improve his/her listening ability by becoming aware of each of the fifteen barriers to listening and then by working to overcome them.  The suggestions presented below will help one become a better listener.

· The assessor should test his/her verbal and nonverbal receiving abilities to make sure he/she does not have any physical limitations, which would prevent listening effectively.

· The assessor should eliminate all distractions and choose a seating arrangement that allows him/her to pick up all of the information coming from the new teacher.

· The assessor should not be distracted by the dress, behavior, or other aspects of the new teacher; the assessor should focus on the message itself.

· The assessor should discover the ideas and emotions underlying the words and facts being spoken by the message sender.

· The assessor should be aware of his/her own emotional blind spots and not let sensitive words or concepts distract him/her from hearing the entire message in an unbiased manner.

· The assessor should refrain from arguing, interrupting, or debating with the new teacher simply because he/she disagrees with what the new teacher has to say.

· The assessor should be sure to limit the amount of talking he/she does to allow the new teacher time for explanations.

· The assessor should force himself to be interested and energetic and concentrate on everything the new teacher has to say.

· The assessor should not ever try to play games with the new teacher and fake listening.

· The assessor should be aware of poor responses and questions and how they may impair his/her listening.

Improved listening is basically a product of the proper frame of mind.  It requires a willingness and desire to listen.  The assessor should work to achieve a level of rapport that promotes mutual respect and allows each participant to listen and appreciate the other’s beliefs and uniqueness.

Probing for Information

Probing questions often create a dilemma for the assessor.  How much is probing and how much is leading the new teacher to a certain response?  Since each situation is unique, hard and fast rules do not apply.  Donaghy (1984) in his book entitled The Interview: Skills and Applications provides the following advice for the assessor and mentor.

· Probe; don’t cross-examine.

· Inquire; don’t challenge.

· Uncover; don’t trap.

· Draw out; don’t pump.

· Guide; don’t dominate.

Questions must be posed correctly, and the manner must be solicitous, but not leading.  The best questions, however, can be ineffective if one does not utilize effective listening techniques.

Conferencing Skills

Tips for Conducting Conferences

Conferences are critical elements in the assessment process.  Conferences provide an opportunity for two-way communication and for building a positive relationship with new teachers.  Through conferences, assessors can build a broader information base for assisting new teachers with improved job performance and obtain a better understanding of specific reasons for past performances.  In addition, information concerning barriers to improving performance can also be obtained from the new teacher.  The conference allows the assessor to assist the new teacher in overcoming these problems and barriers to improved performance.

Some guidelines and techniques that may improve Postobservation and Summary conferences with the new teacher are provided below.

· The assessor should remember to notify the new teacher of the conference in a tactful, nonthreatening manner.

· Prior to the conference, the assessor should review the specific information he/she has from the assessment process.

· The assessor shall identify and review key points from any previous discussion(s) and observation(s) that will be discussed during the conference. 

· The assessor shall schedule the conference at a convenient time for the new teacher and shall set a time limit.

· The assessor shall organize all forms and materials that will be needed for the conference and shall complete all appropriate information prior to the conference.

An important part of any conference is the atmosphere in which it is conducted.  The assessor should choose an informal, nonthreatening setting, which is private and free from interruptions.  Ways to create a positive climate for the conference include the suggestions listed below.

· The assessor should not let a desk be a barricade between him/her and the new teacher.  It sets the assessor up as a superior, an authority figure.  The assessor should arrange two chairs together in front of a desk or suggest that the two sit at a table.

· The assessor should begin the conversation in a friendly and informal manner.  He/she should remember to thank the new teacher for participating in the process.  First impressions are important; a positive comment provides a positive setting.

· The assessor should be goal oriented and accomplish the task identified for the conference, remembering that time can slip away.

· The assessor should not press too hard if the new teacher is terribly resistant or threatened.  This assessment process is new for the new teacher; and change is always stressful.  If the new teacher should become overly emotional, the assessor should offer to reschedule the conference for another time. 

As the new teacher comments on the assessment, it is important for the assessor to be an active listener.  Five ways to display active listening are listed below.

· Paraphrase feelings accurately.




The listener makes a statement labeling the feeling he/she heard in the statement.

· Paraphrase content accurately.




The listener repeats the content of what he/she has just heard in his/her own words.

· Use door openers.




"Tell me more . . ."; "Sounds interesting"

· Use acknowledgment responses.




“Mm-hmm”; “Yes”; “Right”; “Certainly”

· Use non-verbals.




Look at the person; nod head; lean forward.

Nonverbal communication often says more than one means to convey.  During the conference the assessor will use a variety of postures, gestures, facial expressions (experts report 250,000 different facial expressions), and eye contact.  Nonverbal communication also is reflected in the stress, pitch, loudness, timbre, inflection, rhythm, and enunciation that is used in communicating orally.  Nonverbal communication often says more than our words!

Conferences sometimes occur under less than ideal conditions.  New teachers may be upset, angry, confused, frustrated, and/or defensive.  Here are some strategies for the assessor in dealing with difficult situations.


Teacher begins crying:




Let the teacher cry; then try to reassure.




Offer a tissue; remain silent for a while; use a soothing tone of voice.




In extreme cases, stop the conference and reschedule for another time.




Try to change the subject; find something in common or something positive to 


discuss.




Don’t be overly sympathetic; do try to complete the conference.


Teacher is angry:




Smile and give positive responses.




Ask, “Is there anything you would like to discuss before we begin?”




State, “Remember, we are here to work together.”




Be confident; maintain good eye contact.




Put some distance between you and the teacher.




DON’T argue, remain calm.




DON’T allow the teacher to be abusive.


Teacher shows confusion:




Ask, “Would you like for me to clarify something?”




Rephrase the statement.



Ask, “What does that mean to you?”



State, “I’ll help if I can, or if I don’t know, I’ll find the answer or assistance.”

Teacher is frustrated:



Try to minimize stress by talking informally for a brief time.



Take a short break, if possible.



Explain that perfection is not expected.



Emphasize strengths.



Try to identify the cause of frustration.



Be supportive.

Teacher receives suggestions, but becomes defensive:



Use another term for “need,” such as “area to strengthen,” “area for improvement.”



Prepare the teacher during orientation to expect suggestions.



Emphasize that everyone can improve.



State, “This is one area I noticed that you might want to work on.”



Ask, “Could you add something to this suggestion?”



Encourage the teacher to express his/her feelings.

Empathetic Listening

The first step in conducting an effective conference is to be an empathetic listener.  An empathetic listener understands someone’s situation but remains effective by not becoming sympathetic!  Suggestions for the assessor, who must be an empathetic listener, appear below.

· The assessor should demonstrate an open, accepting attitude through body language and furniture placement.

· The assessor should give his/her complete attention to the teacher and should concentrate on the teacher’s words and body language.

· The assessor should limit his/her remarks.  The teacher should be doing most of the talking.

· The assessor should listen (and look) for feelings.

· The assessor should help the teacher stay on the subject (and be sure that he/she does, too!).

· The assessor should not think ahead in planning an answer; instead he/she should think about what the person is saying.

· The assessor should not attempt to analyze the teacher; this process stops one from concentrating on what the teacher is saying.

· The assessor should not judge or categorize the teacher or form a biased opinion. 

· The assessor should not tell a teacher "don’t feel that way."  Whether the teacher should feel that way is beside the point.  The fact is that the teacher does feel that way, and the assessor can’t change the teacher's feelings.

· The assessor should not complete sentences for the teacher, even if the teacher is struggling for words.  This practice disrupts thoughts and distorts what the teacher is trying to say.

Focus the Conference

Madeline Hunter has suggested that instructional conferences can have different purposes.  These purposes can be combined in conferences, but assessors should determine prior to the conference the overall focus for the conference.  Conferences can:

· explain effective behavior,

· identify ineffective lesson/teaching segments,

· expand a teacher’s repertoire by focusing on alternative teaching strategies the teacher might have used,

· develop alternative procedures for ineffective practices, and

· promote and expand the growth of excellent teachers.

16.
Glossary
Activities - those things the students and/or the new teacher will be doing during the lesson.  Activities are expected to produce outcomes; they are not outcomes in and of themselves.  It is expected that the new teacher will not only select activities appropriate to lesson objectives, but will also plan a sequence of activities likely to produce the desired learning outcomes.

Affective - the domain (area) of learning which describes the status or changes in feelings and attitudes.

Age Appropriate - The chronological age of the student, rather than the developmental/mental age.  Skills taught, activities and materials selected, and language used must reflect their actual or chronological age.

Alignment - the consistency among objectives, pre-assessments, instruction, and post-assessments.

Appeal - the process by which a teacher can request a review of assessment results and/or procedures.

Artifacts - documents or pieces of evidence that are used to support portfolio entries.  Good artifacts should demonstrate the active thought processes of students, not the ability to recall facts.  See evidence.

Assessment - the process by which the State determines whether a new teacher who is seeking to retain or to acquire a regular teaching certificate can sufficiently demonstrate the Louisiana Components of Effective Teaching to qualify for the teaching credential being sought.

Assessment of data - includes the collection and analysis of a variety of student performances in order to make inferences about the level of student understanding.

Assessment of Ongoing Performance - measuring and evaluating student outcomes or progress toward established goals and objectives.

Assessment Results - the data collected about a student’s performance.  Teachers usually use results to report student progress to those who need to know, to modify what they teach, and to modify how they teach.

Assessment Semester - the semester in which a new teacher is assessed for purposes of certification.  The assessment semester is the new teacher's third semester of teaching in Louisiana public schools and occurs after the assistance period.

Assessment Standards for Certification - levels of competence in the Louisiana Components of Effective Teaching to be demonstrated by a participant in the Louisiana Teacher Assistance and Assessment Program as prerequisites to obtaining the regular/permanent teaching credential being sought.

Assessment Team - a team of two (or three - see note) highly qualified, experienced educators assigned to the new teacher for assessment purposes.  One member is the new teacher's immediate supervisor; and the other is an external assessor.  (See other definitions.)  The new teacher’s mentor cannot also serve as his/her assessor.  


Note:  In the event the two members of the assessment team are in disagreement over the certification recommendation and the disagreement cannot be resolved, the principal/designee shall notify the LEA contact person to appoint a third assessor external to the school to serve as a member of the assessment team.  This third assessor shall meet all the requirements for an external assessor.    

Assessor - a trained supervisor, experienced teacher, or external assessor who gathers data on the performance of a new teacher.  Performance is measured by the Louisiana Components of Effective Teaching.

Assistance and Assessment Periods - the time frame established for new teacher participation in the Louisiana Teacher Assistance and Assessment Program.  The assistance period in which the new teacher is assigned a mentor covers two years (four semesters).  The assessment period covers the third semester of teaching.

Assistive technology -  The term applied to mechanical and technological devices that can be used by an individual with disabilities to facilitate participation in activities common to nondisabled peers; e.g., a motorized wheelchair is assistive technology.

Attribute - a behavior that relates to and helps to define a Component.

Behavior - what an individual says or does.

Benchmarks - models of performance that illustrate, by way of example, standards of teaching at different levels.

Chronologically age appropriate learning materials or activities -  Materials and activities that enable the special education student to learn as much like his/her nondisabled peers as possible.

Classroom Observation - the process of collecting information about teaching performance through watching and listening in the classroom; the data collected during the observation process.

Cognitive - the domain (area) of learning that describes acquisition of facts and growth in knowledge.

Comments/Documentation - formal, written comments that are specific and that objectively describe a teacher’s performance in an Attribute or Component area; documentation comments are congruent with data collected from the instruments and contain enough information to explain clearly the reasons for the assigned ratings.

Commentary - a written description that provides the teacher opportunity to include additional information for the purpose of clarifying portfolio artifacts or evidence.  Commentaries allow the teacher to provide information that might not be visible in the documents, and to share insights from the development process.

Community Based/Vocational Instruction.  Instruction that is conducted in a variety of community and vocational settings and that is designed to teach students how to access services/work at job sites as do typical persons.
Competent  - a 2 rating, which indicates that the new teacher consistently meets established standards; improvement can be made, but current practices are clearly acceptable.

Competency - specific knowledge, ability, or skill that an educator possesses or does not posses, which is believed to be important to effectiveness and success.

Component - a critical function that defines a particular Domain of the Louisiana Components of Effective Teaching.

Conference - a session held between the mentor (and/or the principal) and the new teacher or between the assessor and the new teacher for the purposes of clarifying existent information, collecting data, sharing mentoring or assessment results, and/or preparing a Professional Growth Plan.

Consensus - agreement by all team members concerning the performance of the new teacher.

Context for teaching - A description of the community, school, and students that are the focus of the instruction is usually found at the beginning of the teaching portfolio.  The first form (A1 Describing the Classroom) of the Work Sample provides the description of the context for teaching.

Data Sources - types of instrumentation used in the assessment system to collect data about the new teacher's performance.
Designee - an assessor assigned by the new teacher’s immediate supervisor to gather performance data in the supervisor's place.  The person selected must be qualified to serve as an assessor by virtue of completing the Assessor Training Program and having met all requirements thereof.

Domain - a major area of teaching responsibility.

Evidence - used in a teaching portfolio to support portfolio entries. Examples might include materials that were used in the course of instruction; samples of student work; videotapes of activities; written records of activities and assessments; written commentaries that reflect the teacher's decision-making and thinking.  See artifacts.

Experienced Teacher (for assessment purposes) - a qualified educator who holds a permanent teaching certificate and who has been nominated by his/her school faculty to serve as a member of the assessment team in another school.  It is suggested that the experienced teacher have five (5) years of teaching experience.

External Assessor - an active faculty member of a college or university, a central office administrator, retired educator, experienced teacher, or other educator as deemed appropriate who serves as a member of an assessment team.  The External Assessor must be qualified to serve as an assessor by virtue of having completed the Assessor Training Program and having met all requirements thereof.

Facilities - the physical structure and conditions in which the new teacher teaches.

Feedback - the information the new teacher provides students about their performances.  It results from the new teacher’s informal and formal assessments of students' work and progress.  Feedback also includes recommendations for improvement.

Formative Assessment  - assessing the performance of a teacher for the specific purpose of identifying areas for professional growth and improvement.

Functional activities - Activities designed to teach the knowledge/skills needed by the student to function independently in the real world.

Generalization - The ability to perform a skill/activity under conditions (materials, settings, people) different from that in which the skill/activity was taught.

Higher Order Skills - (See Thinking Skills.)

Holistic Scoring - derivation of a score or rating by studying the pattern of behavior or practice in the area being assessed and then making a professional judgment; holistic scoring does not rely on numerical averaging or other central tendency methods.

Immediate Supervisor - the new teacher’s principal (or designee); special education or vocational supervisor to whom the new teacher directly reports.

Individual Differences - differences in ability, achievement, interests, maturity, sociability, motivation, special needs, and learning styles.  The new teacher is expected to identify individual differences to be addressed and to explain the means used in this lesson to address them and to demonstrate accommodation of differences in the lesson.

Individualized Education Program (IEP) - a written statement for each student with an exceptionality.  Developed by the IEP Committee, the IEP specifies goals and objectives the student will address in his/her educational program.

Individualized Family Service Plan (IFSP) - a written plan for providing early intervention services for eligible children and their families.  The determination of the most appropriate early intervention services - including any modifications and placement service delivery, service providers, or early intervention services - is accomplished through the development of the IFSP.

Informal Interview - a discussion between the assessor or mentor and the new teacher which occurs prior to the classroom observation; the purposes are to share information about the lesson/classroom to be observed and to conduct a planning and student assessment interview; the interview is structured so that all new teachers are asked the same basic questions in the same order.

Integration/Inclusion - an outcome whereby students with disabilities participate as valued members of a sustained social network within their school, home, and community and is characterized by successful ongoing interactions with nondisabled peers

Learning Styles - ways in which learners function differently to learn.  In this program, new teachers are focused on seven perceptual styles. 

Least Restrictive Environment (LRE) -  a setting that imposes the fewest restrictions possible as regards access to typical peers, community activities, and residential and work opportunities

Louisiana Part C (formerly known as Childnet) - Louisiana’s statewide coordinated, comprehensive, early intervention service delivery system to meet the needs of infants and toddlers with disabilities and their families 

Lessons Relate to Other Lessons - very seldom does a single lesson stand alone or produce the important learning anticipated.  The new teacher should be able to explain how this lesson works with other lessons in his/her overall plan.

Measurement Methods - techniques for gathering formal data about performance; includes paper/pencil tests and a variety of other traditional and nontraditional assessment techniques.  Paper/pencil assessments are not the only, or even the most appropriate, measurements for all learning.

Media and Materials - resources selected to assist the teaching/learning process.  Examples of instructional media are computers, VCRs, film projectors, overhead projectors, and realia (real objects); in other words, the “hardware” that will be used.  Materials include print and non-print aids (films, disks, audiotapes, videotapes, CDs, transparencies, etc.); i.e., the “software” that will be used.

Mentor Support Team - a group of educators led by a teacher of record who has completed the Louisiana Teacher Assistance and Assessment Program (i.e. assessor and mentor training).  A mentor support team may support no more than five new teachers at the district or building level.

Mentor Teacher - an experienced teacher assigned to a new teacher to provide assistance as a coach, model, and professional development specialist.  To be eligible for assignment as a mentor, the teacher must have a permanent teaching certificate and a minimum of three years (five years preferred) of teaching experience, two years experience in the school system, and training as both an assessor and a mentor.

Natural environments - the settings in which the knowledge or skill being taught would ordinarily be performed (often settings other than classrooms)

Needs Improvement - a 1 rating, which indicates that the performance of the new teacher is inadequate/unacceptable, improvement is needed, and close supervision and assistance are required.

New Teacher - any full-time employee of a local board who is engaged to directly and regularly provide instruction to students in any elementary, secondary, or special education school setting; one who is not an administrator; one who is employed for the first time in a public school in this state after August 1, 1994; and one who holds a regular teaching certificate which when issued was valid for three years, or who is authorized under law or board regulation to teach temporarily while seeking a regular teaching certificate.

Objectives - those specific, measurable outcomes expected of the learners at the conclusion of the lesson.  Objectives should identify either knowledge to be gained or skills to be acquired.

Observation - (See Classroom Observation.)

Observation Scoring Analysis and Summary - the form on which the assessor summarizes evidence to support Attribute and Component ratings developed from observation data and records the ratings.  

Observation Scripting Form - the form provided for the assessor's use in recording what occurs in the classroom.

Observation Supplement - that portion of the Observation Scripting Form provided for recording of quantitative data.  Use of this supplement is optional, but is strongly recommended.

Orientation - a meeting with a new teacher for the purpose of providing manuals, information on the assistance and assessment processes, and responses to questions.

Partial participation - all students should have the opportunity to participate in activities of their peer group, even if limitations keep them from fully engaging in all aspects of those activities.  According to this principle, no one should be denied access to an activity based upon the severity of his/her disability.

Pattern Analysis - the process of determining patterns in information/data collected.

Performance-based Assessment - An assessment that includes what a student or teacher is able to do (performance) rather than simply an explanation of what they know.

Postobservation Conference - a discussion between the new teacher and the assessor or mentor (or principal) for the purpose of reviewing the lesson; and sharing commendations, insights, and ratings.

Professional Growth Plan - a written plan for improvement, based on the new teacher’s self-assessment of areas for refinement and most need as identified through the mentoring or assessment processes.  

Psychomotor - the domain (area) of learning that describes growth in motor/physical skills and physical coordination.

Quality of Life -  a concept used to express the need to educate each student to his/her fullest potential, so that enjoyment of all aspects of life can be of the highest possible quality.

Rating - the process of attaching a numerical score from a predetermined, predefined scale to patterns of data collected.

Reflection - a vital part of a performance-based product, i.e., teaching portfolio.  The process of reflection involves the reporting and analyzing of teaching philosophies, practices, and experiences.  Reflection requires the teacher to understand why a lesson was productive or nonproductive. 

Related Services - transportation and such developmental, corrective, and other supportive services that are required to assist an exceptional student to benefit from special education. 

Resources - items used by the teacher or students to facilitate instruction/learning.

Script - the text, written by the assessor, of the new teacher's comments and/or behaviors during the Observation.

Special Conditions - mainstreamed learners, students with special problems, classroom physical conditions, new teacher’s personal or health problems, etc., that might have impact on what takes place during the lesson(s) to be observed.

Special Population - those students who are identified as having special educational needs and who have an Individualized Education Program (IEP), or an Individualized Family Service Plan (IFSP) developed to meet those needs.

Summative Assessment - assessing the performance of a new teacher for the specific purpose of making certification recommendations.

Team Summary Conference - a meeting between the assessment team and the new teacher for the purposes of not only sharing the results of the semester's assessment process but also developing a Professional Growth Plan.

Teaching Portfolio - a collection of documents that tell the story of teaching as it develops over a period of time.  The documents become evidence that reflect the teacher's understanding and ability to effectively teach.  The portfolio is a way to document not only what the teacher and students say and do, but it is also a reflection of the teacher's thinking, decision-making, and professional development.
Team - (See Assessment Team.)

Team Summary Report - a summary of ratings and information from the instruments provided to the new teacher by the assessors at the end of the assessment process.  The report is used to record final Attribute and Component scores and documentation summarizing the results of the assessment.  The report is completed by all assessors at the end of the assessment period and is also used to record the status of the teacher with regard to accomplishment of the assessment standards for certification.

Thinking Skills - the processes and procedures an individual uses to process mentally information taken in from his/her learning environment. Thinking skills as defined in the Program include seven levels of micro thinking skills, critical-thinking operations, and the strategies of decision-making, problem-solving, and conceptualizing.

TSR - 
the Team Summary Report.
Work Sample - a one- to six-week body or unit of instruction focusing on one subject area for a group of students.  The contents of a Work Sample usually includes: a description of the classroom context and the students being taught; the plans for instruction and assessment aligned with the learning outcomes desired; the teaching of the content; and the collection, interpretation, and reflection on evidence of student progress.  The Work Sample represents the first entry in the Louisiana New Teacher Portfolio, and must reflect the new teacher’s teaching assignment in the assessment semester.

17.    Program Policies and Procedures 
Legislation mandating the Louisiana Teacher Assistance and Assessment Program (LaTAAP) and revisions to local evaluation was signed into law in June 1994.  As directed by that law, the State Board of Elementary and Secondary Education (SBESE) approved policies and procedures for implementing the LaTAAP in June and July 1994.  In 1997, this law was amended, resulting in the LaTAAP.  Most notably, it provides a mentor for the new teacher throughout the school year and reduces the assessment process to a two-person team during the second semester of the new teacher’s employment.  A summary of the legislation and a copy of the SBESE’s Policies and Procedures for Louisiana Teacher Assistance and Assessment, Bulletin 1943, Revised 2005, are provided in this section of the manual.

The assessor should become familiar with the policies and procedures governing this program and the responsibilities of serving as a member of an assessment team.  Most of the policies and procedures are key ingredients and will be emphasized during training for assessors.  However, there are some policies that may not be encountered directly in training.  The assessor should carefully read Bulletin 1943.  In addition, key policies pertaining to program implementation are highlighted below.

· New teachers subject to this assistance and assessment program, as specified by Act 1 of the 1994 Third Extraordinary Session of the Louisiana Legislature and its 1997 amendments, include general education teachers, vocational education teachers, special education teachers, and "any person employed as a full-time employee of a local board who is engaged to directly and regularly provide instruction to students."  Teachers required to participate in this program include those who hold standard certificates (Type C, Level 1), those who hold non-standard certificates (Temporary Authority to Teach, Out-of-Field Authorization to Teach, Practitioner License, or Temporary Employment Permit), teachers moving for the first time from Louisiana nonpublic schools to public schools, and teachers from out-of-state who do not meet the conditions outlined below.

· Beginning August 1, 1998, experienced teachers from other states who enter Louisiana public schools for the first time and provide appropriate evaluation results from their immediate previous teaching assignment are excluded from participation in the Louisiana Teacher Assistance and Assessment Program.  (Section 3891 of R.S. 17:3881-3895 Amended 1997).  The conditions that out-of-state teachers must meet are specified in Section III of Policies and Procedures for Louisiana Teacher Assistance and Assessment, Bulletin 1943, Revised 2005.
· If a new teacher who has completed the first semester of teaching is reassigned to a new school or a grade/subject greatly different from the previous assignment, the teacher may request in writing that the Local Education Agency (LEA) and LDE defer assessment for one semester.  A written response to the request must be delivered to the teacher within ten (10) working days from the date that the LEA and LDE receive the request.  If the assessment is deferred, the current semester shall become the initial assistance semester.

· Mentors shall be assigned to new teachers for the duration of two full years.  During the years of assistance and support, the mentor and new teacher will meet both frequently and regularly to carry out the activities.

· The new teacher shall be assessed by a team of two highly qualified, experienced educators who have completed their assessor training and have met all requirements thereof.  This team shall consist of the immediate supervisor (principal or designee) and an assessor external to the building who meets the qualifications defined in Bulletin 1943. Each assessment team member will conduct one visit to the new teacher's classroom and rate the new teacher’s portfolio during the assessment semester. In the event the two members of the assessment team are in disagreement over the certification recommendation and the disagreement cannot be resolved, the principal/designee shall notify the LEA contact person of the impasse within two working days after the assessment team consensus meeting.  With five working days of this notification, the LEA contact person shall appoint a third assessor external to the school, who will conduct a third visit and participate in the certification decision. This third assessor shall meet all the requirements of an external assessor.

· A new teacher who does not meet assessment standards for certification may request changes in the mentor and/or assessment team.
· Assessment standards for certification for teachers entering the first semester of the LaTAAP in fall 2006 include:
·  “achievement of a ‘competent’ (2) rating on each of the eleven (11) Components of the Louisiana Components of Effective Teaching.”
· A new teacher who does not meet assessment standards for certification in the third semester has a fourth semester to meet the standards.  No ratings or data from the third semester are carried over.
· A teacher who does not meet the assessment standards for certification after two years in the assistance and assessment program must exit the teaching profession in Louisiana public schools for a minimum of two years and complete a Professional Growth Plan before seeking reemployment and reentry into the Louisiana Teacher Assistance and Assessment Program.  After reemployment, the teacher has two more years to meet assessment standards.  If standards are not met by the conclusion of this second two-year period, the individual may never again teach in Louisiana public schools.

· The SBESE policies and grievance procedures (Section X of the SBESE’s Policies and Procedures) place great responsibilities on assessors, LEAs, and the LDE for fair, equitable, credible, valid, and reliable assessments. 

The policies and procedures of the LaTAAP may be downloaded at http://www.louisianaschools.net.
Grievance Procedures
Problems Leading to Grievance

1.
Procedures for the Assessment Semester are not carried out as outlined in the Assessor Training Manual and the Guide for New Teachers or the LaTAAP New Teacher Portfolio Handbook.
2.
Assessor visits are postponed without the knowledge and agreement of the new teacher.

3.
One or more assessor visits are not completed.

4.
Postobservation conferences and/or the Team Summary Conference are not 
held.

5.
The new teacher is not given the opportunity to respond in writing to the assessors’ findings.
6.
The new teacher is not provided copies of the Postobservation Conference Records, Team Summary Report, and/or the Professional Growth Plan.

7. The new teacher is not provided the Scripted Observation Instrument System even though he/she has requested them.

8.
The new teacher is not assisted in developing and/or carrying out a plan for improving weaker areas of performance. 

Assessment Team Legal Representation
Information about Assessment Team Legal Representation can be found in Policies and Procedures for Louisiana Teacher Assistance and Assessment, Bulletin 1943.  The assessment team leader and the Local Education Agency (LEA) Louisiana Teacher Assistance and Assessment Program Contact Person must follow the procedures outlined below.

1. The Louisiana Department of Education (LDE) is required to provide legal representation to assessors, upon request, at all stages of a grievance.  In order for this legal representation to be provided, the assessment team leader must inform the LEA Contact Person of the need for legal representation.

2. The LEA Contact Person must notify the LDE of the assessment team’s need for legal representation within two (2) working days of the assessment team leader’s notification.

3. The LDE shall provide the LEA Contact Person with the name, address, and phone number of the legal representative.

4. Within three working days of receiving the name, address, and phone number of the legal representative, the LEA Contact Person shall notify the legal representative for the pending case; provide the names, addresses, and phone numbers of the assessment team’s leader and its members; and provide all information related to the grievance filed by the new teacher.  

Louisiana Teacher Assistance and Assessment Program

REQUEST FOR LEGAL REPRESENTATION

This form shall be submitted to the Local Education Agency (LEA) Louisiana Teacher Assistance and Assessment Contact Person by the Assessment Team Leader when requesting legal representation of the assessor(s).  The LEA State Teacher Assistance and Assessment Contact Person shall then submit the completed form within two (2) working days to Ms. Shelia P. Chavis; Professional Accountability, Louisiana Department of Education; P.O. Box 94064; Baton Rouge, Louisiana, 70804-9064.

Date Request Form was received by the LEA Contact Person____________________________

Date Step 1 Grievance was submitted to the Principal/Immediate Supervisor________________

Local School District Name________________________________________________________

School Name__________________________________________________________________

New Teacher’s Name____________________________________________________________

Assessor(s) Requesting Legal Representation
(1)_____________________________________(2)____________________________________

(3)________________________________________

Assistance/Assessment Team Names and Positions

· Mentor:


_______________________________________________________________________


Last





First


Middle Initial
· Principal/Designee:


_______________________________________________________________________


Last





First


Middle Initial
· External Assessor:


_______________________________________________________________________


Last





First


Middle Initial
· External Assessor:


_______________________________________________________________________


Last





First


Middle Initial

New Teacher’s Representative (if any)


_______________________________________________________________________


Last





First


Middle Initial

Representative’s Work Address__________________________________________________







Street/P.O. Box




________________________________________________________





City


State


Zip Code

Work Phone     (______)________________________







Area code
Number

Assessor A





Informal Conference


Observation


Post Conference


Portfolio Scoring








Assessor B





Informal Conference


Observation


Post Conference


Portfolio Scoring








Assessor Team Meeting





Team Summary Report


Areas for Improvement





 Assessor Team Meeting





Team Summary Report 


Areas for Improvement





Team Summary Conference





 Share summary report; Share certification


 Recommendation; and Develop PGP





Assessor C


     (when agreement is not reached)





Informal Conference


Observation


Post Conference


Portfolio Scoring











THINKING STRATEGIES 


	LEVEL I                                                       


                                                              


             		Conceptualizing                    Decision-Making                  Problem-Solving


                                        


                                        





CRITICAL–THINKING OPERATIONS


	LEVEL II          


                                                       


      1          2         3         4         5       6        7        8        9       10


                                        


                                              


                                                                        


MICROTHINKING SKILLS


	LEVEL III         


                                                         


       1            2             3            4           5           6          7          8
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