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A.
Data Sources

There are two basic sources of information for the assessment process:   (1) information obtained from the new teacher through the development of a portfolio and  (2) Classroom Observation done by a trained assessor who is part of the assessment team.  In the portfolio, the new teacher provides information about planning, instruction, professional development, and school improvement. In the Classroom Observation, the new teacher demonstrates competency in management and instruction. During the Postobservation Conference, the assessor discusses the results of the visit with the teacher, including commendations and suggestions for improvement.  The following two pages provide data source sheets that show where the assessor obtains information for the Components and Attributes during the assessment cycle.

On the data source sheets, Portfolio refers to the collection of documents that tell the story of teaching as it develops over a period of time.  The documents become evidence that reflect the teacher’s understanding and to effectively teach.  The portfolio is a way to document not only what the teacher and students say and do, but it is also a reflection of the teacher’s thinking, decision-making, and professional development.  The other data source, indicated by Observation, is the Classroom Observation.  

As one examines the data source sheet, he/she should refer first to the Attribute level.  The Attributes are the specific behaviors that describe the Components, which in turn describe the Domains.  For the Planning Domain, Attributes are indicated as IAI, IA2, etc.  The “Source” column indicates that information will be obtained through an analysis of the portfolio.  The absence of Observation as a source of data indicates that the Classroom Observation is not the data source for this information.  For the Attributes under the Management Domain, all information is obtained during the Classroom Observation.  For the Attributes under the Instruction Domain, all Attributes except IIIB1, IIID2. IIID3, and IIID4 are assessed during the Classroom Observation.  Also note that Attributes IIIA5 and IIID1 use both sources of information—the Portfolio and the Classroom Observation—to gather information for assessment.   All of the Attributes in Domains IV and V are assessed in the portfolio.

Louisiana Components of Effective Teaching

DOMAIN I:  PLANNING
Source
	   Component A:  The teacher plans effectively for instruction.
	

	
	

	
IAI.  Specifies learner outcomes in clear, concise objectives
	Portfolio

	
	

	
IA2. Includes activities/environments that develop objectives
	Portfolio

	

	

	
IA4. Identifies materials/equipment/resources/adaptations, other than standard classroom materials, as needed for lesson/activity
	Portfolio

	
	

	
IA5. States method(s) of evaluation to measure learner outcomes
	Portfolio

	
	

	
IA6. Develops/implements an Individualized Education Program (IEP), and/or Individualized Family Service Plan (IFSP), when appropriate
	Portfolio

	
	

	DOMAIN II:  MANAGEMENT
	

	
	

	   Component A:  The teacher maintains an environment conducive to 

                             learning.
	

	

	

	
IIA1. Organizes available space, materials, and/or equipment to facilitate learning
	Observation

	

	

	
IIA2. Promotes a positive learning climate
	Observation

	
	

	IIA3. Promotes a healthy, safe environment
	Observation

	
	

	   Component B:  The teacher maximizes the amount of time available for 




 instruction.
	

	
	

	
IIB1. Manages routines and transitions in a timely manner
	Observation

	

	

	
IIB2. Manages and/or adjusts time for activities and provision of auxiliary services
	Observation

	
	

	   Component C:
The teacher manages learner behavior to provide 

                              productive learning opportunities.
	

	


	

	
IIC1. Establishes expectations for learner behavior
	Observation

	
	

	
IIC2. Uses monitoring techniques to facilitate learning
	Observation


DOMAIN III:  INSTRUCTION






Source
	   Component A:  The teacher delivers instruction effectively.
	

	
	

	
IIIA1. Uses technique(s) which develop(s) lesson/activity objective(s)
	Observation

	
	

	
IIIA2. Sequences lesson/activity to promote student learning/development
	Observation

	
	

	
IIIA3. Uses available teaching material(s), equipment, and environment to 

                achieve lesson/activity objective(s)
	Observation

	
	

	
IIIA4. Adjusts lesson/activity when appropriate
	Observation

	
	

	IIIA5. The teacher integrates technology into instruction
	Portfolio &

Observation

	   Component B:  The teacher presents appropriate content.
	

	
	

	
IIIB1. Presents functional content appropriate to the learners’ capacities  
	Portfolio

	

	

	
IIIB2. Presents relevant subject matter/curriculum content in appropriate 

               settings
	Observation

	
	

	
IIIB3. Illustrates applications of content through examples, unexpected 

               situations, and other means 
	Observation

	
	

	   Component C:  The teacher provides opportunities for student 

                              involvement in the learning process.
	

	
	

	
IIIC1. Accommodates individual differences
	Observation

	
	

	
IIIC2. Demonstrates ability to communicate effectively with students
	Observation

	
	

	
IIIC3. Stimulates and encourages independent performance and optimal 

                levels of thinking
	Observation

	
	

	
IIIC4. Promotes student participation
	Observation

	
	

	   Component D:  The teacher demonstrates ability to assess and facilitate 

                             student academic growth.
	

	
	

	
IIID1. Consistently monitors ongoing performance of students
	Portfolio & Observation

	
IIID2. Uses assessment techniques effectively
	Portfolio

	
	

	
IIID3. Provides timely feedback to students, caregivers, parents,

                and appropriate professional personnel regarding student progress
	Portfolio

	
	

	IIID4. Produces evidence of student academic growth under his/her    

          instruction
	Portfolio

	DOMAIN IV:  PROFESSIONAL DEVELOPMENT
	Source

	
	

	Component B.  The new teacher plans for professional self-development.
	

	IVB1. Identifies areas of instruction that need strengthening and develops with mentor and/or principal a plan for improvement and works to complete the plan

IVB2. Seeks ideas and strategies from resources (i.e., books, professional 

          journals, websites, etc.) or colleagues that will improve teaching and

          learning and employs them 
	Portfolio

Portfolio

	
	

	DOMAIN V:  SCHOOL IMPROVEMENT
	

	
	

	Component A.  The teacher takes an active role in building-level decision making.

VA1.  Participates in grade level and subject area curriculum planning and evaluation
	Portfolio

	VA2.  Serves on task force(s) and/or committees
	Portfolio

	VA3.  Implements school improvement plan at the classroom level
	Portfolio

	
	

	Component B.  The teacher creates partnerships with parents/caregivers and colleagues.

VB1.  Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning
	Portfolio

	VB2.  Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom
	Portfolio



	VB3.  Seeks community involvement in instructional program 
	Portfolio

	
	


B.
Assessment Criteria

The criteria for the assessment of both new and experienced teachers--Louisiana Components of Effective Teaching—have been developed from the professional knowledge base on teaching and “craft knowledge” acquired by experienced educators.  Panel I reviewed the professional knowledge base on teaching by examining research-based teacher assessment and evaluation documents from eight states.  In addition, other experts on personnel evaluation were consulted, and recommendations were received from out-of-state and in-state review teams.  Panel I also used the position paper of the Teacher Evaluation Advisory Commission to develop the criteria.

In the Louisiana Components of Effective Teaching, a Domain is defined as a major area of teaching responsibilities.  A Component is a critical function within a Domain.  An Attribute is a behavior that relates to and helps to define a Component.  The Domains, Components, and Attributes form a hierarchy that represents skills and knowledge of effective teaching.  The Domain level is at the top of the hierarchy while the Components form the second level and the Attributes the third level.  Domains are broad, difficult to measure areas such as planning, management, instruction, professional development, and school improvement.  The purpose of the Components and Attributes is to provide additional information to define the Domain.  At the Component level, the function and/or skill is described in more detail, and a clearer understanding is developed about what is to be measured.  The Attributes contain explicit descriptions of practices and behaviors contained in each Component.  

Panels I and VIII studied the Attribute statements carefully and defined specific criteria that the statements must meet.  The requirements for the Attribute statements included items such as  (a) acceptance by members of the profession, (b) credibility to the public, (c) basis in research (informal and formal) on effective teaching and learning, and (d) reflection on real and practical teaching situations.  In addition, Panels I and VIII approved the Louisiana Components of Effective Teaching by defining the following criteria:

· The set of Components represents a realistic description of the primary work of teachers.

· The set reflects the behaviors and activities necessary and sufficient for effective teaching performance.

· The set has face value for the majority of teachers.

· The set reflects the critical body of research-validated information and knowledge on effective teaching.

· The set reflects teacher knowledge, skills, and attitudes that are observable and measurable.

The Field and Pilot tests of the Louisiana Teacher Assessment Program conducted during 1993 1994 revealed that some of the Component, Attribute, and performance specifications (statements in italics below) developed by panel I would need to be rewritten to fit the instruction of certain groups of special education students. While the conceptualizations of teacher knowledge and skills embodied in the original Components list capture the essence of effective instruction, their description and the conditions under which they occur are quite different in certain special education settings.  Advisory committees of special education teachers and administrators have met at key points in the developmental process to complete the necessary revisions.

The following section contains the Louisiana Components of Effective Teaching.  These are listed first by the major Domain—planning, management, instruction, professional development, and school improvement.  A descriptive paragraph is included for each Domain, and then the Components and Attributes are listed.  


Louisiana Components of Effective Teaching 

Domain I:  Planning
Planning is an important aspect of the teaching/learning process.  An important part of the Assessment is the new teacher portfolio.  Planning is assessed as part of Entry A - The Teacher Work Sample. 

Component A:  The teacher plans effectively for instruction.

Attributes:

IA1. 
Specifies learner outcomes in clear, concise objectives



It is necessary to specify different objectives and/or performance levels for each child or groups of children. 


IA2. 
Includes activities/environments that develop objectives



A required number of activities is not specified because this decision must be made by the teacher.



IA4.
Identifies materials/equipment/resources/adaptations, other than standard 
classroom materials, as needed for lesson/activity



Standard classroom materials include such things as textbooks, chalkboard, pencils, paper, etc.


IA5.
States method(s) of evaluation to measure learner outcomes




Evaluation may be formal or informal.


IA6. 
Develops/implements an Individualized Education Program (IEP), and/or Individualized Family Service Plan (IFSP), when appropriate




The Individualized Education Program (IEP), and/or Individualized Family Service Plan (IFSP) will meet state guidelines. 

Domain II:  Management
Management is the organization of the learning environment and maintenance of student behavior.  Focus should be placed on teacher behavior.  Management is assessed in the Classroom Observation.

Component A:  The teacher maintains an environment conducive to learning.


Attributes:




IIA1.
Organizes available space, materials, and/or equipment to facilitate learning





IIA2.
Promotes a positive learning climate

                       IIA3.
Promotes a healthy, safe environment

Component B:  The teacher maximizes the amount of time available for instruction.


Attributes:




IIB1.
Manages routines and transitions in a timely manner





IIB2.
Manages and/or adjusts  time for activities and provision of auxiliary services

Component C:  The teacher manages learner behavior to provide productive 




learning opportunities.



Attributes:




IIC1.
Establishes expectations for learner behavior





IIC2.
Uses monitoring techniques to facilitate learning






This may include reinforcing positive behavior, redirecting disruptive 



behavior, as well as other methods.

Domain III: Instruction

The teacher, as the knowledgeable professional, is the person best suited to determine effective instruction for his/her classroom.  Domain III is measured in both the new teacher portfolio and the classroom observation.

Component A:  The teacher delivers instruction effectively.


Attributes:



IIIA1.
Uses technique(s) which develop(s) lesson/activity objective(s)






Technique(s) may include teacher/paraprofessional-directed activities or   

                                   student-centered activities.




IIIA2.
Sequences lesson/activity to promote student learning/development






Sequencing means that the teacher orders activities in ways designed to 

                                   bring about the greatest possible student learning/development.




IIIA3.
Uses available teaching material(s), equipment, and environment to achieve   

                                   lesson/activity objective(s)




IIIA4.
Adjusts lesson/activity when appropriate




IIIA5.
The teacher integrates technology into instruction

Technology also refers to the use of assistive technology designed to increase student access to, and participation in a rich learning environment. 

Component B:  The teacher presents appropriate content.



Attributes:



IIIB1.
Presents functional content appropriate to the learners’ capacities




IIIB2.
Presents relevant subject matter/curriculum content in appropriate settings

               
Curriculum content may be taught in settings other than the special education classroom (e.g., general education classroom, community settings.)




IIIB3.
Illustrates applications of content through examples, unexpected situations, and other means

Component C:
The teacher provides opportunities for student involvement in 




the learning process.



Attributes:



IIIC1.
Accommodates individual differences




The teacher recognizes that students perform at different levels and provides opportunities for them to become involved.  There are many ways of accommodating individual differences among children.  Some of these are not always evidenced in observations, but in the planning.  It may be necessary for the observer to ask the teacher for clarification of this in the Informal Conference.




IIIC2.
Demonstrates ability to communicate effectively with students

Communication may be verbal or nonverbal.




IIIC3.
Stimulates and encourages independent performance and optimal levels of thinking




IIIC4. 
Promotes student participation

The teacher uses a variety of techniques to elicit student participation.  The 






teacher also makes specific plans to involve students in an age-appropriate, 






natural environment.
Component D:  The teacher demonstrates ability to assess and facilitate student   

                           academic growth.



Attributes:



IIID1.
Consistently monitors ongoing performance of students




IIID2.
Uses assessment techniques effectively






Assessing student performance may include formal and/or informal 


assessment procedures as well as formative and summative.  Feedback 

           may be verbal or non-verbal.




IIID3.
Provides timely feedback to students, caregivers, parents, and appropriate    

                                   professional personnel regarding student progress

Feedback is both written and verbal.



IIID4.
Produces evidence of student academic growth under his/her instruction

Domain IV:  Professional Development 
Professional Development is assessed as entry B in the New Teacher Portfolio. The Professional Growth Plan will provide the data to measure the new teacher’s professional development activities.

Component A:  The experienced teacher plans for professional self-development.

These recommended activities are not limited to, but may include, being a mentor teacher; developing curriculum; delivering inservices; serving on textbook committees; developing teaching materials; promoting positive public relations; reading professional literature; conducting research; evaluating programs; and participating in workshops, conferences, professional organizations, school-based activities, classroom observation of peers, and parent/teacher organizations, etc.  These activities shall be monitored on the local level.

Note:  Component A specifications apply only to experienced teachers (those who have met certification requirements).  Component B specifications, on the next page, apply only to new teachers (those who are in their first two years of teaching in the public school system of Louisiana and have not yet met all requirements for full certification).

Component B:  The new teacher plans for professional self-development.


Attributes:

IVB1.
Identifies areas of instruction that need strengthening and develops with   mentor and/or principal a plan for improvement and works to complete the plan

IVB2.
Seeks ideas and strategies from resources (i.e., books, professional journals, websites, etc.) or colleagues that will improve teaching and learning and employs them

The intent of Component B is that the new teacher will concentrate on necessary improvements in Domains I, II, III, and/or V as agreed upon with his/her mentor and principal (during first semester of assistance period) and the members of the assessment team (during the assessment semester).  The following procedures will be used in the assessment to ensure that new teachers will become competent in basic instructional skills:

· During the new teacher's second semester of teaching (assistance period), the principal, mentor, and the teacher will create a professional growth plan focused on the teacher's weaker Components and Attributes as defined through the mentoring process.  The completed plan must be submitted as part of the new teacher portfolio.  

· At the end of the teacher's third semester of teaching (assessment semester), professional development planning will be characterized in one of two ways:


1)
If the new teacher is not recommended for certification, the second semester's Professional Growth Plan should be modified or a new plan developed to address improvement needs.


2)
If the new teacher is recommended for certification, but there are still Attributes receiving "1" ratings or there are Components and Attributes receiving "low 2" ratings, these Components and Attributes should be included in the teacher's Professional Growth Plan.  This Plan will serve as the bridge into local evaluation, to which the teacher will be subject the following year.  If the team finds all Component and Attribute ratings to be strong "2's," a plan must still be developed.

Domain V: School Improvement
Domain V is measured in the new teacher portfolio.

Component A:  The teacher takes an active role in building-level decision making.



Attributes:
VA1.
Participates in grade level and subject area curriculum planning and 


evaluation


VA2.
Serves on task force(s) and/or committees


VA3.
Implements school improvement plan at the classroom level

Component B:  The teacher creates partnerships with parents/caregivers and 


      colleagues.



Attributes:
VB1.
Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning

VB2.
Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom

VB3.
Seeks community involvement in instructional program

C.

Informal Conference

Preparation for the Informal Conference

The informal conference is a discussion between the assessor or mentor and the new teacher which occurs prior to the classroom observation. The purpose is to share information about the lesson/classroom to be observed. The informal conference is structured so that all new teachers are asked the same basic questions in the same order. Every classroom observation will be accompanied by an informal conference.  Therefore, there will be at least two informal conferences conducted during the assessment period.

The only preparation needed for the informal conference is good planning by the new teacher.  Effective planning does not stop with preparation for today’s lesson.  Effective planning involves planning for instruction that will produce student achievement.  An effective teacher must consider the sequencing of activities within a lesson, the sequencing of lessons within a unit, and the sequencing of units or topics over the semester or year to produce desired learning.  Effective planning involves the development of clear objectives, outcomes, and benchmarks against which learning can be measured.  It also involves careful allocation of time and resources.  Effective practice begins with effective planning.

Informal Conference Questions

The five questions to be asked in the informal conference are found on the first page of the Scripted Observation Instrument System. Prior to the informal conference, the new teacher should review the questions carefully and pull together information that can be used in answering each one. The assessor may probe the respondent’s answers to these questions in order to understand more completely the lesson scheduled for observation.  The sixth item, Optional Comments, provides the new teacher an opportunity to share additional information that he/she considers pertinent to the classroom observation. The Informal Conference questions are not rated by the assessors.

	Informal Conference Questions

	1. What objective(s) have you chosen for this lesson?

2. What student, teacher, and paraprofessional activities are planned to accomplish the objective(s)?

3. How will the student activities be modified to accommodate for the individual differences among your students?

4. How and when will the objective(s) be measured?

5. Are there any special conditions?  (For example, students with a prescribed behavior management plan or medical needs for whom activities may be adjusted to meet specific needs.)

6. Optional comments.



Using the Lesson Plan in the Informal Conference
The new teacher being assessed is expected to take to the informal conference a copy of the written plan for the lesson to be observed.  There is no specific format required for the plan.  It may be in whatever format the local school district requires.  It will be useful to both the assessor and the new teacher if objectives, activities, individual differences among learners, and student assessment methods are easily identifiable and clearly labeled in the plan.  Note:  New teachers of special education students are required to have lesson plans that relate to the IEPs and/or IFSPs.

Procedures for Conducting the Informal Conference

Procedures for conducting the informal conference include:

1. The Informal Conference may be conducted on the day of or one day prior to the scheduled Observation, if that procedure is agreeable to the new teacher.  Approximately fifteen minutes of uninterrupted time should be made available to conduct the informal conference. It is the responsibility of the assessor to schedule the informal conference with the new teacher. (An external assessor or a principal's designee may need to request the assistance of the principal in finding a time in the new teacher's schedule.)

2.
The assessor should spend a few minutes at the start of the informal conference reviewing the lesson plan provided by the new teacher.


3.
In the informal conference, the assessor will ask the questions on the first page of the Scripted Observation Instrument System, ask probing questions, and take anecdotal notes on the form.

Critical Definitions

Both assessors and new teachers must have a common understanding of the terms and practices that are the focus of the informal conference.  Therefore, they are defined below:


1.
Activities are those things the students and/or the new teacher will be doing during the lesson.  Activities are expected to produce outcomes; they are not outcomes in and of themselves.  It is expected that new teachers will not only select activities appropriate to their lesson objectives, but also will plan a sequence of activities likely to produce the desired learning outcomes.


2.
Assessment of ongoing performance refers to measuring and evaluating student outcomes or progress toward established goals and objectives.


3.
Assessment results are the data gained about a student’s performance.  New teachers usually use results to report student progress to those who need to know, to modify what they teach, and to modify how they teach. 


4.
Individual differences are defined as differences in ability, achievement, interests, maturity, attitudes, sociability, motivation, special needs, and learning styles.  The new teacher is expected to identify individual differences to be addressed and explain the means used in this lesson to address them and to demonstrate accommodation of differences in the lesson. For the special education new teacher, individual differences must relate to the Individualized Education Programs (IEPs) or Individualized Family Service Plan (IFSPs) developed for each student.


5.
Measurement methods include paper/pencil tests and a variety of other traditional and non-traditional assessment techniques.  Paper/pencil assessments are not the only, or even the most appropriate, measurements for all learning.


6.
Objectives are defined as those specific, measurable outcomes expected of the learners at the conclusion of the lesson.  Objectives should identify either knowledge to be gained or skills to be acquired.  Note: The response of a special education teacher may include changes in behaviors or attitudes.

7.
Special conditions may not always be present.  However, there are many special conditions– such as mainstreamed learners, students with special problems, classroom physical conditions, new teacher's personal or health problems– that might have an impact on what takes place during the lesson(s) to be observed.

Completing the Demographic Information

As much as possible, the demographic information requested should be completed before the informal conference.  The assessor must complete all blanks and boxes presented on this page.  


Teacher Name and SSN:  The assessor must print/enter the teacher’s name and social security number in the blanks provided. 


Assessor Name and SSN:  The assessor must print/enter his/her name and social security number in the blanks provided.


School District:  The assessor must print/enter the name of the school district/parish in the blank provided.


School:  The assessor must print/enter the name of the school in the blank provided.


Date:  The assessor must print/enter the month, day, and year of the Classroom Observation.


Grade:  The assessor must print/enter the grade level(s) that will be taught during the upcoming Observation.

 Subject:  The assessor must print/enter the topic or content that is expected to be taught 

 during the upcoming Observation.

Observation Time:  The assessor must enter the time the lesson begins and the time the lesson ends.
D.
Classroom Observation

Classrooms are complex, busy places.  Observing teachers and learners and trying to record what is happening can be very difficult, draining work.  However, there are certain practices and behaviors that normally take place in the classrooms of effective teachers.  Some of these behaviors and practices have been proven to facilitate student learning; some have been shown to relate to constructive classroom management; and others are widely acknowledged as effective classroom practices.

The Louisiana Components of Effective Teaching delineate the practices considered by Louisiana teachers and administrators and the State Board of Education to be effective teaching practices; i.e., practices which will produce student learning.  Many of those practices (but not all) are observable during classroom instruction.  They have been used as the basis for the Scripted Observation Instrument System.

In using the Scripted Observation Instrument System, the assessor carries out two functions.  First, he/she records what the new teacher and students say and do which is relevant to the performance Attributes measured in the Observation.  These comments and direct quotes are written into the record without judgment, evaluation, or prescription.  The assessor’s second function is to analyze and synthesize the data recorded into a set of summary ratings that can be used to a) guide discussion with the new teacher about future professional growth and b) determine the new teacher’s competence for certification during the Assessment Semester.  In addition to conducting the observation and analyzing the information generated, the assessor is required to collect information from the new teacher being observed and to conduct a Postobservation Conference to share and discuss what he/she (the assessor) has seen and heard.  Together these activities (Informal Conference, Observation, Postobservation Conference) constitute the observational component of the Louisiana Teacher Assistance and Assessment Program.  

Note:  An assessor should complete all responsibilities (Informal Conference, Observation, and Postobservation Conference) with one new teacher before beginning the assessment of another new teacher.
Defining the Classroom Observation

Classroom observation and the collection of data (scripting) must be similar in all classrooms (elementary and secondary, special and gifted, math and science, etc.).  In schools where there are designated class periods (usually middle and secondary schools), the assessor is to script from the time class begins until the class period ends.  In elementary classrooms or other settings where lessons are usually shorter in duration, the assessor is to record for a minimum of thirty (30) minutes, even if two or more different “lessons” take place in that time.  Fairness to the new teacher being observed requires that approximately the same amount of time be used as a basis for data collection in all classrooms.  For purposes of this assessment system, a lesson is defined as all the instruction and related activities that focus on a particular topic, concept, or skill during one day in one class (e.g., a mathematics lesson, an English lesson).

Blocks may contain a series of different types of activities or “mini-lessons.”  It is important to observe beginnings (introductory activities), middles (basic lesson presentation), and ends (closures) of lessons.  

Some types of teacher behaviors occur only in these functional segments or a lesson, particularly at the secondary level. Assessors should determine and discuss how to structure the observation to meet time requirements to develop a good, fair picture of the teacher’s behavior as defined by the Louisiana Components of Effective Teaching.  Following are some guidelines for observation in block scheduled classrooms.

· The assessors must capture introductory behaviors, presentational behaviors (teacher instruction or group process), and closure behaviors on the part of the teacher.

·  If the new teacher plans to use the block to conduct several “mini-lessons,” observation of one or more of those “mini-lessons” can be conducted, as long as there are thirty (30) minutes or more of recorded observation data.  The mini-lesson(s) observed might come during the first part of the block, or the last part of the block.  

· The assessors may elect to stay for the entire block (85, 90, 120, etc. minutes).  During the informal conference, the new teacher being observed should alert the assessor to the likelihood of more than one lesson and provide appropriate information about all lessons that will be seen.

Scripted Observation Instrument System:  Demographic Information

Demographic information requested on the first page of the Scripted Observation Instrument System should be completed before the lesson/observation begins.  At the conclusion of each observation, the assessor will enter the time the lesson began and ended.  Two Scripted Observation Instrument Systems for each new teacher will be completed during the Assessment Semester.  (Note:  A third Scripted Observation Instrument System will be completed in the event a third assessor is assigned to the assessment team.

Scripted Observation Instrument System: Observation Scripting Form

The next pages of the Scripted Observation Instrument System are used to collect data during the observation.  These lined pages have two columns to the left side of the sheets and boxes at the bottom for optional use.  Prior to the observation, the assessor should duplicate a number of scripting pages to ensure enough space to record data during the observation.  The assessor must then enter the new teacher’s name and page number at the top of the Scripting Forms.

The process used for recording data in the classroom is called modified scripting.  It is important that the assessor record all that he/she hears and sees that pertains to the assessment criteria (the Louisiana Components of Effective Teaching).  When something takes place in the classroom that clearly is not related to the Components, it need not be recorded.   However, if an assessor is not sure whether what is happening is important, the ground rule is “Write it down and decide on the importance later.”  All scripted information must be handwritten and legible. 
When scripting the Observation, the assessor is to record pertinent information continually from the time the lesson begins until it ends.  If a new teacher completes one lesson or set of activities and moves to another during an observation, the assessor should clearly note the change/shift in the lesson, and continue to record information on consecutive scripting pages.  It is important to know where in the lesson the recorded behaviors took place.  Some types of teacher behavior occur only at beginnings or ends of lessons.  Further, the assessor often will want to show the new teacher exactly what took place at a particular point in the lesson when he/she conducts the Postobservation Conference.

During the Observation, the assessor must use the column labeled “Time” to periodically document the pacing of the lesson (9:05, 1:15, etc.).  The assessors must record the beginning, transitional, and ending times.  This record offers a means of maintaining a chronological perspective and another point of reference for finding specific items/behaviors in the script.  In addition, the recording of time enables the assessor to determine the length of the lesson and the length of time he/she has been observing.

The lines on the form are numbered so that the assessor will be able to refer to specific pages and lines when entering supporting scripted references for attributes. The assessor should decide what Attribute the information on a particular line (or lines) addresses and whether the information constitutes a positive (+) or a negative (-) teaching behavior. 

The column labeled “Attribute Coding” is for use after the observation is completed when the assessor is analyzing and synthesizing data pertinent to each Attribute that was observed.  Entries in this column will simply be identification numbers such as “+IIA2” or “-IIIC4.”

Optional Observation Supplement

An optional Observation Supplement has been placed at the bottom of each scripting form (page).  It contains designated spaces for four kinds of quantitative observation data that are often useful in determining patterns of teacher practice:

· space to record the number and type of materials and media used during the lesson (Attribute IIIA3),

· space to record the number of procedural questions asked by students (Attribute IIIC2),

· space to record the number and type of teacher questions (Attribute IIIC3), and

· space to record the number of students who participate during the lesson (Attribute IIIC4) and the number of non-volunteers.

Each of these four types of information provides an insight into certain aspects of the teaching/learning interactions.

· Certain types of media and materials appeal to certain types of learning styles (explained later).  Further, a variety of media and materials offers something for everyone and improves instruction, if the materials and media are related to lesson objectives.

· Large numbers of procedural questions (e.g., “What are we supposed to do?”  “How should we do this?”  “What do you mean?”) suggest that a teacher’s directions are insufficient or unclear.

· If higher-order thinking skills are to be taught, teacher questions must require higher-level thinking.

· One aspect of “Encouraging Participation” is the teacher’s attempt to engage many learners and, particularly, learners who do not readily volunteer.

In each space on the Observation Supplement, the assessor needs to tally or to check only the events and practices as they occur.  Then they can be considered when completing the Observation Analysis and Scoring Summary.  

The use of the Observation Supplement is optional;  i.e., an assessor can choose not to use it, preferring instead to use his/her own means of recording essential quantitative data within the Script.  It is made available, because many assessors want an aid of this kind.  (If an assessor has no other systematic approach to collecting quantitative data of these kinds, the use of this supplement is strongly encouraged.)

Definitions and Explanations of Teaching Practices

Definitions and examples of positive and negative teaching behaviors for all attributes that are observed are described in the following pages. 

Component IIA:  The teacher maintains an environment conducive to learning.

Domain II focuses on teacher management practices.  Component A of that domain targets the teacher’s behavior in establishing and maintaining learning climate.  Learning climate is defined in Attributes 1 and 2 as teacher organization of classroom artifacts and teacher behavior in establishing a positive climate.  Component IIA is an important component because teachers can’t teach content until they can reach students.  The best lesson/activity in the world can be ruined because classroom climate is negative, or even neutral.  The assessor should be aware that practices related to climate that will be observed in any lesson. There are either practices that promote positive climate, practices that promote negative climate, or the absence of positive practices, which then contributes to a negative climate.  Attribute 3 focuses on factors of health and safety in the environment.  These factors are important in all classrooms, but critical in special education settings, where the characteristics of students and the complexity of equipment and technology create conditions that could affect health and safety. Ratings of NO will never be used when rating Attributes IIA1, IIA2, and IIA3. 

Attribute IIA1: Organizes available space, materials, and/or equipment to facilitate    learning

Domain II of the Louisiana Components of Effective Teaching focuses on the teacher’s classroom management.  Component A of the Domain addresses the teacher’s ability to maintain an environment conducive to learning.  This Attribute causes the assessor to look at the organization of classroom space, the materials, and the equipment used.  There are several questions that the assessor can ask himself/herself in considering the space, materials, and equipment.

· Is the furniture in the room arranged to facilitate easy movement of students and teachers?

· Does the arrangement of the room and equipment contribute to or hinder the activities I am watching?  (Is the arrangement functional?)

· Were/are materials and equipment being used easy for students and teachers to get to?  (Were they easily accessible?)  Were they organized for easy distribution and use?

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+
The teacher directs the paraprofessional to distribute items needed for student activity. Items are neatly organized at back of room.  (materials/equipment ready for use)


+
The teacher directs the paraprofessional to show videotape. The VCR is already in place, and the videotape is loaded.  (equipment ready for use)


+
The teacher has all the materials prepared and placed in the centers within student’s reach prior to beginning of a lesson. (materials ready for use) 

·       The students in wheelchairs are unable to move around because the furniture 

            needs to be moved.  (lack of attention to organization of space and equipment)

·       The teacher has to interrupt the lesson to explain to the paraprofessional 

            directions for another student. (lack of preorganization)


- 
The teacher has centers placed where it is difficult for her to observe what is happening in each.  

It may be helpful to the assessor if we suggest that there will be differences between teachers receiving 2 ratings in this Attribute.  It is obvious to a trained assessor that one teacher has spent time and effort in organizing all of the classroom features targeted.  Classroom space is creatively organized to accommodate a range of activities, even though the entire range may not be used in this lesson.  Materials and equipment have been organized and readied for immediate use prior to the lesson.  Everything can proceed swiftly and smoothly, because thought and time have been devoted to “thinking things through” and “getting things ready.”  This teacher probably can make little improvement.  The other teacher will be competent, but can make improvement in several areas.

Attribute IIA2:  Promotes a positive learning climate

This Attribute of the Management Domain addresses the teacher’s behavior in promoting a positive classroom climate.  Classroom climate is evidenced by several factors:

· The atmosphere of the classroom:  Do students appear to be comfortable there?  Do they readily interact with the teacher and each other?  Is there appropriate laughter and humor?

· Teacher assistance:  Does the teacher readily provide assistance to all students, not just selected ones?  Do students assist each other?

· Communication of high expectations:  Does the teacher communicate often and in many ways that students can learn and excel?  Is there verbal and nonverbal encouragement to students to do their very best?  Are high (but not unrealistic) standards established and maintained?  In this Attribute, high expectations for cognitive, emotional, social, and/or physical performance are the focus.

· Expresses positive affect:  Does the teacher communicate caring and regard for students both verbally and nonverbally?  Does the teacher praise and encourage student effort?

· Indicates confidence:  Does the teacher express confidence in all students?

· Treats students in fair/equitable manner:  Does the teacher treat boys and girls, faster and slower students, minority and majority students, the same way with regard to behavior, time, rewards, expectations, etc.?

Examples of positive (+) and negative (-) practices in this Attribute include the following: 

+
During the lesson, the students respond to each other’s questions, not just to the teacher or the paraprofessional.  (positive affect)

+
The teacher uses a gentle tone of voice or a touch to encourage a student to try to move her arm toward a switch.  (positive affect)

+
The teacher gives positive comments to students and his/her paraprofessional as they work in groups to model positive work atmosphere.  (positive affect)

+
A student shares a funny story about her wheelchair having a flat tire, and the teacher and class laugh together.  (humor)

Note that the previous examples include both teacher verbal and nonverbal behavior.  Further, very few of them involve verbal praise, which many teachers mistakenly believe to be the epitome of positive affect and climate building.  Many of the examples depict teacher behaviors demonstrating respect for all students, caring, and encouragement.  In one case, student interactions among themselves reflect a relaxed, productive atmosphere that has been fostered by the teacher.

-
The teacher does everything for the student(s).  (lack of high expectations)

-
The teacher constantly stands and “talks down” to student who is seated.  

(negative affect)

-
The teacher and the paraprofessional talk sarcastically about the children during an activity.  (negative affect)

-
The teacher constantly allows the same student to be first in activities.  (negative affect)

Attribute IIA3:  Promotes a healthy, safe environment

This Attribute focuses attention on the practices of the teacher, paraprofessionals, and students in the instructional setting that promote health and safety.  An assessor should look for evidence of preventative health practice (e.g., required hand washing, use of latex gloves where required, use of catheters, physical separation of students when one or more has an infectious condition), and safety conditions (attention to the working condition of equipment needed by students, appropriate restraining devices, safe movement of students from place to place, students’ concern for safety of themselves and others).

Examples of positive (+) and negative (-) practices in this Attribute include the following:

+
The teacher instructs the paraprofessional to check adaptive devices worn by all students. (safety conditions)

+
As the students go to and from the restroom, the paraprofessional reminds each one to wash his/her hands. (preventative health practices)

+
The teacher makes sure that items such as scissors, jump ropes, and window blind strings are kept out of the children’s reach.  (safety conditions)

-
The instructional setting is cluttered; freedom of movement is hindered.  Children trip over assistive devices.  (lack of safety)

-
When the van pulls up for the students to board, the teacher and the paraprofessional allow the students to enter the loading area without appropriate supervision. (lack of safety)

-
Gardening tools with sharp edges are left within a student’s reach instead of being put away safely.  (lack of safety)

Component IIB: The teacher maximizes the amount of time available for instruction.

This component focuses attention on the teacher’s ability to manage classroom time.  Its two attributes deal with the time used in the routines of teaching, transitions from one activity to another, and in activities themselves.  Effective teachers minimize the amount of time spent by learners in nonacademic tasks and procedures, and they maximize the amount of time available for teaching and learning.

Within this Domain, the absence of positive practices almost always creates a negative situation.  The lack of student behavior problems is a “plus” for the teacher.  Assessors need to identify the positive teacher practices that contribute to the lack of student behavior problems.

Attribute IIB1:  Manages routines and transitions in a timely manner
Component B of the Management Domain requires that the teacher maximize the amount of time available for instruction.  This Attribute focuses attention on the routines the teacher has established with students and on how the teacher moves from one activity or lesson to another.

Indicators of effective teacher management in this Attribute include the following:

· Promptness in beginning the lesson:  Effective teachers begin productive teaching/learning activities immediately when class time is designated to start.

· Systematic routines:  Effective teachers establish with students standard ways for beginning instruction, ending the class, moving about the classroom, completing assignments, handling materials, etc.  These are readily apparent to an assessor watching the class.

· Smooth transitions:  Effective teachers ensure that no time is lost in changing activities or in moving from a lesson in one content area to a lesson in another.

· Full utilization of time available:  Effective teachers make sure that time available is filled with productive activities, and they monitor to be sure that students are engaged in those activities.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+ 
Students enter the room and hang name tags on cork board provided for that purpose.  After starting students into the class activity, the teacher or paraprofessional checks tags not posted to see who is absent.  (routines)


+
The teacher is busy with a parent when the bell rings; the paraprofessional immediately begins the lesson without a cue from the teacher. (promptness)


+
The students go promptly to their APE session accompanied by the paraprofessional. (routines and procedures)

In these positive examples of managing routines and transitions, student behaviors often indicate clearly that routines have been established and continuously reinforced.  Transitions in activity require some time.  The trained assessor must know how long a particular type of transition should take and assess what he/she sees in the context of student age level and classroom conditions.

·      The teacher stops instruction to make adjustments to a student’s equipment while  the paraprofessional sits and waits. (does not maximize instructional time)

·      The teacher uses five minutes to call roll and mark attendance report.  (does not 

           begin promptly–other procedures possible)

·      Students are confused over changes in schedules that have not been previously    

           discussed.  Valuable time is lost in the transition, which causes them to be late    

           for related service sessions. 

The negative examples above suggest that too much time has been expended, or that planning for time management has not been sufficient, or that there are more time-saving ways possible for doing what needs to be done.

Attribute IIB2:  Manages and/or adjusts time for activities and provision of auxiliary services
This Attribute focuses attention on the teacher’s ability to manage instructional time.  Of particular importance are a) the teacher’s provision of additional activities for those students who finish early, b) the teacher’s ability to handle interruptions with minimum loss of instructional time, c) the teacher’s ability to minimize or redirect student digressions from teaching/learning activities, d) the teacher’s ability to minimize the time students spend waiting with nothing to do, and e) the teacher’s pacing of activities.

In regard to pacing, effective teachers move instruction along quickly, but at a pace that is appropriate to students.  Research shows that students learn more when instruction is quickly paced.  

Note: Auxiliary service may include speech therapy, occupational therapy, physical therapy, adapted physical education, counseling, and any other service described on a student’s IEP or IFSP.

Examples of positive (+) and negative (-) practices in this Attribute include the following:

+
(Teacher talking to the paraprofessional)  “Mr. White, please continue helping John learn to tie his shoe while I talk with Mrs. Jones about a change in schedule.” (no loss of instructional time)

+
The paraprofessional works with three students while the teacher works with two students; the speech therapist takes a child for therapy and the APE teacher comes to take another.  The teacher and the paraprofessional remind the students who are leaving that their activities will be completed after they return.  (handles needs of special students without undue disruption to learning process)

+
The teacher directs her class to continue working while she calms down a student who is having a tantrum.  (no loss of instructional time)

-
The teacher works for ten minutes with one student on dressing while another student is left in her chair with nothing to do.  (lack of additional activities)

· The teacher goes to the telephone to talk with Mrs. Jones and leaves John alone in the middle of an activity.  (waiting with nothing to do)

-
One student has not completed the assigned activities in the allotted time.  The teacher lets other students sit and wait without direction while he/she works with the first student.  (students waiting with nothing to do)
The positive and negative examples above present two pictures;  classroom(s) in which time is carefully managed by the teacher, and classrooms where academic time is not protected by the teachers and, therefore, lost.
Component IIC:  The teacher manages learner behavior to provide productive 

                             learning opportunities.
Component IIC focuses assessor attention on management of students and teacher discipline.  One aspect of student management is establishing and maintaining high expectations among students for their own behavior.  Another is teacher follow-through; i.e., consistent teacher monitoring of student behavior and consistent enforcement when expectations, rules, and procedures are not maintained.  Notice that in this component, the monitoring emphasis is on teacher practices related to student behavior management, not student academic behavior, which is covered elsewhere.

Within this Domain, the absence of positive practices almost always creates a negative situation.  The lack of student behavior problems is a “plus” for the teacher.  Assessors need to identify the positive teacher practices that contribute to the lack of student behavior problems.

Note:
The assessor must be aware that impaired senses (sight, hearing, etc.) require modified environments for special education students.  Behavior problems can result from the teacher’s/school’s failure to modify the environment appropriately.

Attribute IIC1:  Establishes expectations for learner behavior
Component IIC requires that the teacher manage learner behavior to provide productive learning opportunities.  Attribute 1 of this Component focuses the assessor’s attention on the practices the teacher uses to establish and maintain high behavioral expectations with learners.

Behavioral expectations are created through clear presentation of procedures and rules and constant reinforcement of them.  Establishment of behavioral expectations also involves the clear delineation of acceptable and nonacceptable behavior (standards) and the consequences of behaving unacceptably.

Examples of positive (+) and negative (-) practices in this Attribute include the following:


+
Before leaving school and before entering the grocery store, the teacher and the paraprofessional remind the students about the rules.  (emphasizes rules)

+
(Teacher)  “When we are on the playground, we share, we walk on the sidewalk, and we remember to get a sip of water.”  (sets expectations)

+
When giving the directions to the class, the teacher specifies the time needed to complete the assignment.  The teacher sets a timer to signal the time to stop the activity.  (establishes standards)

+
A student rocks himself back and forth while doing his assigned work; other students do not pay attention.  The teacher ignores the rocking behavior.  (behavior ignored)

-
The bell rings, students leave their materials, and run out of the classroom.  (no evidence of rules)

-
The teacher frequently says “shhh” but never gets results.  (does not reinforce expectations)

-
A student hits another student, but the teacher ignores the behavior.  (no evidence of rules)

A high 2 rating on this Attribute indicates that teacher and student behavior clearly demonstrates the teacher’s constant attention to high standards and expectations for student performance.  A low 2 rating indicates that the teacher teaches and reinforces expectations, but attention given is somewhat sporadic.

Attribute IIC2:  Uses monitoring techniques to facilitate learning
This Attribute addresses the procedures the teacher uses to maintain appropriate learner conduct and to deal with behavior problems when they occur.

To maintain appropriate student conduct, the teacher must stop or redirect inappropriate student behaviors when they occur.  Further, sanctions or punishments for inappropriate behavior must be reasonable; i.e., the punishment should fit the crime.  Sanctions which are too lenient or too harsh do not lead to better conduct; they tend to foster greater more misconduct.

Finally, the best control of student conduct is lack of misconduct.  Effective teachers have what Kounin (a researcher) called “withitness.”  They are very much aware of the multitude of things going on in the classroom at any one time, are constantly evaluating those events and situations, and are taking action to head off problems before they can occur.  The teacher in whose classroom there are no discipline problems should not be penalized, but praised, for that.  Assessors should be looking for teacher actions that keep problems from occurring.  Evidence of such actions suggests that little professional development is needed.

Examples (Teacher Behavior):

+
The teacher uses hand signals to indicate less noise.  (correct behavior)

+
The teacher asks her paraprofessional to move a misbehaving student to a time-out area.  (corrects behavior)

+
The teacher moves close to two students who are shoving each other in line, corrects them firmly, and remains standing between them before resuming activity.  (corrects behavior)

+
A non-verbal student in a wheelchair is squirming and making faces.  The teacher smells an unpleasant odor and directs the paraprofessional to take the student to the bathroom.  (corrects behavior)

-
The teacher screams at a student who has just poked his neighbor across the aisle.  (inappropriate sanctions)

-
The teacher continually ignores students who push and pull materials from each other. (does not monitor rule adherence)

-
A student throws himself on the floor and the teacher sends him out of the room unattended.  (inappropriate correction )

Component IIIA:  The teacher delivers instruction effectively.
Domain III is instruction.  Component A of the Domain covers teaching strategies and methods, use of materials in the classroom, arrangement of activities and relationship of instruction to objectives.  This component is a major one covering a great deal of whatever is done to deliver content to learners.  The assessor must be aware that delivery of instruction can take several forms:  teacher presentation or demonstration, student group work (cooperative learning), student presentation or demonstration, question and answer, media presentation, etc.  All are valid methods of delivering instruction and can be assessed.  

Attribute IIIA1:  Uses technique(s) which develop(s) lesson/activity objective(s)
Component A of Domain III (Instruction) focuses attention on teacher delivery of instruction.  Attribute 1 of this Component requires the assessor to assess the techniques used to carry out the lesson objectives.  While the teacher may use either teacher-directed activities or student-centered activities, it is important that students are made aware of the purposes/objectives of the lesson, that the teacher secure their attention through the activities, and that the activities selected are congruent with the objectives.

Generally, a lesson that allows for maximum achievement of objectives includes a clear presentation to students of what they will be doing and why (overview), a technique for focusing student attention on the objectives and activities (establishing set), and a variety of teaching and learning activities to reach the variety of students being taught.  Activities used to teach and learn are congruent with the objectives to be accomplished.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:

+
(Teacher)  “Students, today we are going grocery shopping.  This morning we will make a list of what we will buy.  By this afternoon, we will have groceries to cook for our class tomorrow.”  (establishes set for learning)

+
The teacher has stated that the purpose of the activity is to learn how to use a vending machine.  The students are now at the vending machine.  The teacher asks a student what he’ll need next.  (match of activity to objective)

-
The teacher states, “We are going grocery shopping later today.”  Then the students begin to color animal pictures.  (failure to establish set)

-
The teacher has stated that the purpose of the activity/lesson is to determine the amount of money necessary to purchase an item from a vending machine.  All of the high school students are then given the exact amount of change to make a purchase.  (lack of match of activity to objective)

· The teacher enters the room and begins to assign tasks before gaining the attention of all students.  (does not secure attention)

A competent teacher, one who is performing at the highest level (e.g., very strong 2's), has clearly communicated the purposes of the lesson and the activities chosen, if not before activity use, then after.  He/she has worked to secure attention to and interest in the lesson in creative ways.  Activities and objectives match; there is never an inconsistency between what is done in the classroom (activities) and what students are supposed to know and be able to do (objective) when instruction has been completed.

A competent teacher, but one who can improve, performs quite acceptably in the areas being considered, but may not be so creative as he/she could be in establishing learner attention and interest.  This teacher may not be so thorough as he/she could be in providing an overview to the lesson or in employing a variety of activities.  In some cases, the selection of a different activity might have been more supportive of the teacher’s objectives.

Attribute IIIA2: Sequences lesson/activity to promote student learning/development

Effective instruction requires that the teacher provides continuity among past, present, and future lessons and activities; that information and activities within the lesson are presented in a logical, easy-to-follow sequence; and that information is organized.

Good teachers know that practice and review are critical to mastery of concepts and skills.  They also realize that independent practice (seatwork, homework) is of little value, if students do not understand what has been taught.  For that reason, the effective teacher regularly follows initial instruction with guided group practice of some sort before requesting learners to complete independent practice activities.

It may be helpful to the assessor to think of many lessons as containing a set of functions that have a more or less natural ordering:



Overview:  The teacher establishes objectives/purpose; he/she relates this lesson to previous and future lessons, securing student interest and attention.


Content Focus:  Activities focus on learning new concepts or skills.  They are not always teacher directed.  (Content for some classes(e.g., kindergarten(could be social skills.)


Guided Practice:  Students practice newly learned concepts or skills in settings where the teacher can easily monitor for student understanding.  (Have they learned what I wanted them to learn well enough to use it/practice it on their own?)


Independent Practice:  Individual students work independently or in small groups to complete their homework and/or seatwork and practice newly learned concepts and skills.  Teacher may be present, but doesn’t lead this function.


Review:  The teacher or students briefly emphasize what has been learned.  The review can occur at the beginning of a lesson (initial review), at one or more points within the lesson (mid-point review), or at the end of the lesson.


Monitoring:  Monitoring (informal assessment of learner knowledge and understanding) can go on during content focus, guided practice, or independent practice.  It involves teacher behaviors and practices designed to provide the teacher information about what students have and have not learned.


Feedback:  Like monitoring, the feedback function cuts across the other functions in the instructional process.  Feedback occurs wherever a teacher provides students qualitative information about their performances.

In a cooperative learning classroom, there will still be a set of functions much like this one.  Guided and independent practice may not be noticeable, and students may provide the content focus and the review within their groups, but there are functional order and sequence facilitated by the teacher.

Sequencing a lesson to promote learning means that the teacher accounts for all the major functions essential to learning in some way within the lesson.  A complete, well-sequenced lesson embodies multiple functions in a sequence that moves the student ever closer to mastery of concepts and skills.

In special education settings, a “lesson” may seem to be unrelated sets of activities.  However, these activities often represent the breakdown of a complex task into smaller steps or subtasks, each of which must be mastered before the student can perform the larger complex task.  The key is the individual functioning levels of the students.

Examples of positive (+) and negative (-) practices related to this Attribute include:

+
The students have been studying each step in preparation for planting tomato seeds.  Today, the teacher directs them to complete all of the steps to plant their own seeds independently.  (guided practice)

+
As a review for logical sequence, the students are given task cards picturing the previous group activity.  The directions are for them to sequence the cards independently. (review)


+
The teacher begins the lesson with a calendar of the week.  He/she and the students plan the daily activities that will enable them to have a successful trip to the grocery store at the end of the week.  The calendar remains posted for all to see with pictures and activities drawn in.  (continuity)

-
The teacher allows the students to select a book for story time.  After reading the story, the students go immediately into an unrelated mathematic activity.  (lack of focus)

-
The students use pictures of money to determine how much they will need to purchase an item at the store.  They are then taken to the store to buy the item they selected.  (lack of guided practice)

-
The teacher goes on a field trip with his/her students to the grocery store.  She tells her paraprofessional to assist the students while she shops for her own groceries.  (lack of monitoring)

Attribute IIIA3:  Uses available teaching material(s), equipment, and environment           to achieve lesson/activity objective(s)
An effective teacher uses materials creatively to accomplish objectives, meet individual differences, maintain student interest, and provide variety in instruction.  Obviously many schools are limited in the availability of commercially produced materials, but effective teachers have never been hindered by this fact.  They create and/or encourage students to create materials that will enhance the teaching-learning process.

In special education settings, the assessor also needs to attend to the teacher’s use of adaptive equipment and assistive technology to enable students to meet objectives.  Further, it is essential that special education teachers choose environments (settings other than classrooms) consistent with knowledge and skills being taught, particularly when those skills are practical, life-coping skills.

The difference between a high 2 and a low 2 teacher in this Attribute, as in many others, is qualitative.  The competent teacher is using the standard materials (textbook, chalkboard) and some additional materials (e.g., transparencies, worksheets, necessary adaptive technology).  The more expert teacher is constantly using a variety of materials for specific purposes and for particular learners.  His/her classroom is an enriched, exciting place.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:

+
The teacher uses a variety of materials, media, and technology in the lesson/activity.  (variety of materials)

+
The students go to the farm to see first hand how a cow is milked and from where milk comes.  (environment)

+
The students are allowed to use a variety of coins and paper money for counting purposes.  (variety of real-life materials)

+
The students are allowed to use a telephone to call someone.  (real-life

           equipment)

-
The teacher shows a film that is unrelated to the stated objective.  (materials not related to objectives)

-
The teacher uses a cardboard box as a “play” vending machine when a coke machine is available outside the classroom door. (lack of use of real-life materials)

-
All of the students color pages unrelated to lesson.  (materials not related to stated objective)

The Scripting Form (Supplement) contains a special area where the assessor can mark the types of materials and equipment used and their relationship to the lesson’s objectives.  When complete, this list also provides a picture of the teacher’s efforts to accommodate the perceptual learning styles of students (Attribute IIIC1).  

Note:  Some learners with disabilities need particular types of materials or equipment to compensate for their disabilities.  There can and should be a variety of materials and equipment available to those other than compensatory items.  Learning styles and disabilities are not synonymous.

Materials/Equipment Use
The materials/equipment block focuses attention on the variety and types of materials and media  used to address learner differences.  The assessor can check the blanks that represent all the materials and media/equipment used during the observation.

· Visual


This category refers to materials or equipment that are primarily visual in nature.  Examples include pictures, film, transparencies, graphs, slides.  Visual materials are essential for visual learners.


Note:  Some materials and activities embody more than one of the senses, so more than one blank can be checked.  For example, a sound film has both a visual and an auditory dimension.

· Kinesthetic/Tactile/Haptic


The materials/equipment appeal to and depend on touch, grasp, and body movement.  Examples include clay, sculpture (also visual), woodcarvings, and materials that require movement of parts or all of the body.  Kinesthetic and tactile learners need these types of materials.

· Auditory


The materials are meant for listening.  Recordings, sound tracks, and the like are auditory materials.  They are important for students who learn primarily by listening (aural learners).

· Realia/Models


Real or simulated items fall into this category.  Skeletons, globes, worms, snakes, plants, and driving simulators are some examples of commonly used realia and models.  Most or at least many of these items appeal to several senses and learning styles.

· Print

This category includes books, newspapers, magazines, or the printed word on slide, film, or computer screen.  Some learners depend largely on print for whatever they learn.

· Olfactory


Materials or equipment coded in this category are designed to draw upon the senses of smell and/or taste.  Scratch and sniff stickers, perfume, scented pens (ink), spices and food items would qualify among other items.  Some learners learn primarily from smell and/or taste (olfactory learners).

· Verbal/Interactive


Any material or equipment that causes the learner to talk back to it or respond verbally to it in some way is interactive.  Language laboratories, computer programs that require verbal responses, or other materials requiring students to interact verbally with them qualify.

Attribute IIIA4:  Adjusts lesson/activity when appropriate
When delivering instruction, an effective teacher uses informal data collected from the class to adjust instruction constantly to meet learner needs.  Adjustments include transitions to new topics to capture the “teachable moments” or movement to a different instructional method.

Not all lessons need adjustment.  Therefore, some NO ratings could be expected for this Attribute.  A NO rating should be awarded when no adjustments are made at any point in the lesson and when learners appear not to need adjustments;  i.e., all students are comprehending the instruction and actively participating in the activities presented.

Examples of positive (+) and negative (-) practices related to this Attribute include:

+
The students ask several questions about a procedure they are using to solve problems.  The teacher says, “I don’t think we all understand this procedure.  Let’s stop, and let me explain it and demonstrate it again.”  (reteaching)

+
The students appear bored.  The teacher stops the current activity and moves to a new method/activity.  (adjusts instruction)

+
The students are given actual coins to match when they are unable to match pictures of coins.  (adjusts instruction)

+
The lesson begins with chalk board and flannel board activities. (Both the chalk board and flannel board illustrate the equation, 2 + 2 = 4.)  The students seem confused and do not understand.  The teacher changes to manipulative materials including familiar items: money, apples, and candy.  The students are allowed to manipulate items.  (adjusts instructions)

-
The student is reprimanded for being unable to read the task cards independently.  (no reteaching)


-
When the students are unable to follow oral directions to locate their coats, no assistance is given.  (loss of teachable moment)

· The students are making cookies during a cooking activity.  One student uses his finger instead of spoon to put the cookie dough on the cookie sheet.  The teacher ignores the situation.  (loss of teachable moment)

Attribute IIIA5:  The teacher integrates technology into instruction

Technology is a catalyst for change in the teaching and learning process. Technology must be considered in the context of curriculum standards, classroom management strategies, new designs for learning and the most effective pedagogical practices. In the Special Education II setting, technology also refers to the use of assistive technology designed to increase student access and participation in a rich learning environment. 

Not all lessons call for the integration of technology.  Therefore, some NO ratings could be expected for this Attribute.  A NO rating should be awarded when the use of technology is not observed.

Note: For a student with a disability to benefit from an Individualized Education Program (IEP), an assistive technology solution could include any item, piece of equipment or product system that has low technology or high technology components or a combination of both. 

Assistive Technology Devices include: “High” technology (e.g., electronic voice output communication, screen reader, speech recognition software, assistive listening device) “Low” technology (e.g., pencil grips, electromechanical switch, hand held magnifier, calculator)

Examples of positive (+) and negative (-) practices related to this Attribute include:


+ 
The teacher prompts the student in use of an augmentative communication

                       device. (appropriate use of high technology device)


+
The teacher provides activities while the student is positioned in a prone stander. (appropriate use of equipment designated as assistive device - low technology)


+ 
The teacher provides developmentally appropriate software for the student. (use 

                       of technology to assist with instruction)


+
The teacher prompts the student in the use of a name stamp for a variety of 

                       purposes.  (use of assistive device – low technology)

· While in a community based setting, the teacher totals the student’s purchases 

            rather than encouraging the use of a calculator.  (lack of independent practice)

· The teacher pushes the student in the wheelchair rather than encouraging the 

            student to maneuver independently. (lack of independent use of equipment)

· The teacher tells the students that they can “play on the computer” after their 

            work is completed. (lack of planning for technology to enrich instruction)

Component IIIB:  The teacher presents appropriate content.
Component IIIB addresses the teacher’s mastery of content and the ability to convey it.  The assessor is looking for the accuracy of the content presented, the teacher’s ability to communicate content at a level where students can understand it, the teacher’s ability to relate the content to “real world” applications, and his/her command of content-related resources that will assist students in their learning.

Attribute IIIB2:  Presents relevant subject matter/curriculum content in appropriate settings
An effective teacher uses accurate and up-to-date information and adjusts instruction to compensate for text or other material that is out of date or inaccurate.  A teacher’s knowledge of content is partially demonstrated by his/her responding accurately to student questions and his/her command of resources (reference materials, activities, and places) that can provide needed information.  Further, special education teachers must consider the relevancy of what they teach.  Knowledge and skills taught should be consistent with the abilities and capacities of the students.

When rating this Attribute, the assessor should carefully review the Script for the whole lesson.  The assessor should remember to look for a) patterns of behavior that indicate that subject matter has been presented inaccurately or an indication that what has been presented is out of date or b) patterns of behavior that indicate that this teacher is exceeding what might be expected in efforts to provide accurate and up-to-date subject matter.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:

+
The teacher is teaching students who require a lifeskills/functional curriculum how to shop at a grocery store.  (relevancy)

+
A student is guided in the use of his new electric wheelchair through a daily review of the switch movements.  (consistent with ability)

+
The teacher is demonstrating how to prepare packages properly to be mailed.  The students then prepare some packages, go to the post office, and mail their packages.  (relevancy)

-
The teacher is trying to teach sight words to students who have not learned  visual discrimination skills.  (materials not adjusted to capabilities of students)

-
The teacher talks to the children about the correct procedure for washing their hands instead of modeling the correct technique using soap and water.  (setting not appropriate)

-
The teacher tells the students to prepare a package to be mailed, and the teacher mails the packages for them.  (lack of use of appropriate setting)

Attribute IIIB3:  Illustrates applications of content through examples, unexpected  

                           situations, and other means
Effective presentation of content requires that the teacher a) relate content to life experiences and current events and b) teach real-life applications of knowledge and skills.  In special education settings, this strategy may mean relating an unforeseen problem (illness, loss of lunch money, etc.) to the practical knowledge and skills being taught.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:

+
(Teacher) “George just told me he can’t find his lunch money.  What should he do?  Remember, we’ve been learning what to do in an emergency.”  (unexpected situation)

+
The children are working on the color red, and the teacher instructs them to walk around the room to find red items.  (examples)

+
During community-based training in a store, a student suddenly has to go to the bathroom.  The teacher escorts the student to the bathroom.  He reminds the student of the correct procedures to use in the bathroom. (generalization of school instruction)

-
A bird flies into the classroom and is the focus of all the children’s attention.  The teacher continues to talk about the weather chart.  (unexpected situation)

-
The group is learning to shop for items in a clothing store, and the teacher tears pieces of green paper to represent dollars.  (inappropriate example)

-
During community training, George needs to use the bathroom, so the teacher says, “We’ll have to go back to school quickly.  We’ll shop another day.”  (Teacher unprepared for situation and does not provide training in a new environment)

Component IIIC:  The teacher provides opportunities for student involvement in the learning process.

The observational focus for Component IIIC is the teacher’s effort to get and keep students involved in learning.  When students participate verbally or physically in a learning activity, they are obviously involved, but involvement is more than verbal or physical participation.  We are also looking for strategies and techniques that ensure continuous mental involvement at the level of the student’s capability.  Involvement of all students will not be present unless the teacher seeks to accommodate individual differences in students, communicates effectively with them, encourages their active participation, and uses questions and activities that cause them to think.  Obviously, the teacher cannot ensure involvement, but he/she must provide every opportunity for it to occur.

Attribute IIIC1:  Accommodates individual differences

Component C of the Instruction Domain (III) focuses attention on the teacher’s techniques for involving students in the learning process.  Attribute C1 requires that the teacher recognizes that students perform at different levels and in different ways.  Obviously she/he must provide different learning tasks and opportunities to meet the range of differences found in a single class.  Different activities, materials, equipment, timelines, objectives, and assessment methods will be used to address different learning styles, rates of learning, response mode, levels of response, maturation levels, achievement, ability, functional levels, interests, and physical abilities.

Examples of positive (+) and negative (-) practices in this Attribute include the following:

+
Students are given activities that differ with their ability levels.  (planning for individual differences)

+
All of the children in the group are all working on sorting skills:  some children are sorting one attribute, and others are working with more complex sorting skills.  (differing rates of ability)

+
The teacher works with children on a switch that reinforces their preferred modality.  (accommodates multiple styles)

+
Students plan, set up, and operate a school store.  Each student’s responsibility in the operation of the store is based on physical ability, functional level, interest, etc.  (a variety of abilities, levels, and interests are accommodated)

-
Children who have limited movement are sitting in chairs watching the other children in the class manipulate a ball.  (ignores ability differences)

-
A student with a short attention span is required to continue working on the same activity for thirty (30) minutes.  No progress is noted.  (ignores maturation differences)

-
The teacher presents all of the information to her class orally.  (accommodates only auditory style)

Attribute IIIC2:  Demonstrates ability to communicate effectively with students
An effective teacher uses correct oral and written communication, gives clear directions, and uses vocabulary appropriate to the level of the students.  Further, he/she listens carefully to students and builds instruction on what they say.

It should be noted that a teacher’s speaking pattern can be rich with regional flavor and personal uniqueness, yet at the same time meet standards of clarity, correctness, and coherence.  The underlying assumption is that a teacher’s speech should be readily understood by students and should establish a model for them.

The effective teacher gives concise, but sufficient directions, and presents directions in logical order and an easy-to-follow form.  He/she provides examples of how to complete tasks and identifies steps in tasks when directing students to them.  Clear, sufficient directions on the part of the teacher are often indicated by a lack of students’ procedural questions.

Effective communication is a two-way process.  Not only must a teacher be adept at communicating to students, but she/he also must “hear” what students are saying, both verbally and nonverbally.

In this Attribute, an expert teacher consistently demonstrates the ability to give clear, logical directions, and his/her direction-giving includes, when appropriate, examples of how to complete tasks and the identification of steps necessary to complete tasks.  The teacher also shows attentiveness to student ideas and responses, and his/her oral and written communications are a model for others.  A competent, but less expert, teacher does not have difficulty communicating with learners.  The teacher's written and oral communication are correct.  However, the more sophisticated levels of direction-giving and sensitivity to student cues may be minimal.  Professional development is possible and needed.

Examples of positive (+) and negative (-) practices in this Attribute include the following:

+
(Teacher)  “John, the look on your face tells me you have a question?”  (attention to the student’s response)

+
(Teacher)  “Point to the picture of the red ball.”  (clear precise directions)

+
The teacher greets one student with a “hello,” shakes hands with another, and signs to a third student. (oral, non-verbal, and signed communication)

-
The teacher turns her back on a student with a hearing disability.  The student needs to lip or speech read. (lack of accessibility to communication)

-
After the teacher gives many directions, the students just sit indicating they are unsure of what to do.  (unclear directions)

· The teacher mispronounces four technical terms. (inaccurate content)

Note:
A special box has been provided in the optional Observation Supplement where student procedural questions can be tallied.

Attribute IIIC3:  Stimulates and encourages independent performance and optimal 

                          levels of  thinking

Optimal level of thinking will vary with the capacities of students, but special education students are capable of higher-order thinking.  Higher-order thinking doesn’t just happen.  It requires that teachers encourage both critical and creative thinking.  There are two primary ways in which this encouragement and the teaching of higher-order skills can be developed:  teacher questions and classroom activities.

Questioning is one essential element in teaching thinking; the teacher’s questions about various types and levels of thinking among students are explained in the section of this manual devoted to higher-order thinking skills.  Further, effective questioning for higher-order thinking has several dimensions.  They include

· use of a variety of questions;

· use of single rather than multiple questions (i.e., questions that focus on a single concept or issue and call for a single answer rather than questions that focus on multiple concepts and require multiple responses);

· provision of time for students to formulate responses (as opposed to encouragement of instantaneous responses).

Many activities are by definition higher-order activities; i.e., they require either critical or creative thinking for completion.  For example, cooperative learning activities require learners to think in several ways.  An activity requiring construction of something usually requires the application of skills and concepts previously learned.  An activity that requires criticism or critique of someone else’s processes, products, activities, or ideas requires evaluative thinking.  Many activities require problem solving, as do activities in which hypothetical or real-world problems are addressed by either individuals or groups of learners.

One teaching myth suggests that higher-order thinking is restricted to older learners or more able learners.  This belief is untrue.  Learning to tie one’s shoe involves higher-order thinking as well as a certain level of psychomotor (physical) skills.  In assessing any teacher’s performance in this Attribute, an assessor must look for both teacher questions and classroom activities that foster higher-order thinking in students at their developmental levels. Even though evidence of higher order thinking may not be readily observable to the assessor, questions/activities which prompt the development of these higher order thinking skills should be included as part of the lesson presentation. There will be some special education settings where there can be little or no encouragement of higher-order thinking, and a rating of NO is acceptable.

To encourage higher-order thinking, the teacher must use a variety of questions that include questions calling for several levels of cognitive processing:

+
(Teacher)  “Julie, can you tell us how to tie our shoes?”  (application)

+
(Teacher)  “Jeffrey, What would happen if you went to the store without any money?”  (evaluation)

+
After a student has completed the task of washing the glue off the table, the teacher asks him what he thinks he should do with the sticky rag.  (evaluation)

+
The teacher demonstrates correct hand washing procedures.  The students tell and then follow the procedure for washing their own hands. (application)

A second aspect of effective questioning is the teacher’s use of single questions.  Research indicates that double or multiple questions generate confusion and do not contribute positively to student learning.  Probing questions are also very important to learning and higher-order thinking.  Probing questions are “second questions” or follow-up questions used to make a student think more deeply or to cue him/her toward a more appropriate response.  When teachers ask higher-order questions, it is important that they give students “think time”:  i.e., time to formulate answers appropriate to the question.

-
(Teacher)  “Look at the vending machine and tell me how much money you need to put in.  Hurry!”  (no response time)

-
(Teacher)  “Sam, where are you supposed to be, and why are you just standing there?”   (multiple questions)

-
Teacher asks, “What can you do to clean up?”  (Asking too broad a question)

-
In the kitchen, the students are doing a cooking activity that requires a sequencing of steps.  The teacher tells students exactly what to do without giving them an opportunity to think about the sequence first.  (lack of opportunity for students to think)

Activities that encourage higher-order thinking are often those that employ cooperative or collaborative work among students and/or activities that require problem-solving or decision-making. 

Attribute IIIC4:  Promotes student participation

The Special Education II teacher uses a variety of techniques to elicit student participation, and specific plans are made to involve students in an age- appropriate, natural environment.  Instruction for preschoolers and K-12 students should include the social and academic skills for use in a variety of settings; e.g., the general education classroom, the cafeteria, the playground, the library, the computer lab and the school bus.

Student participation is one aspect of involvement.  It is defined as active verbal or physical behavior on the part of a student.  Teachers who encourage participation seek participation from all students (not just volunteers).  They use student ideas and responses to further interaction.  They refer student questions and ideas to other students, and they continually encourage student sharing of ideas and information.

In some special education settings, teaching students how to carry out routine tasks independently is appropriate content (working a switch, opening and heating a can of soup, going to the bathroom without help, and dressing oneself).

If these tasks are carefully analyzed, one can see that they do require several levels of thought as well as motor activity.  It is critical that teachers actively engage students in the process of learning how to perform these tasks.  Hands-on learning is a necessity.

Examples of positive (+) and negative (-) practices include:

+
The teacher instructs the students with severe disabilities ( mental and physical)  to  practice the operation of a switch to turn off and on a light repeatedly.  (active engagement)  

+
The teacher and students are at a vending machine.  After explaining what must be done to obtain crackers from the machines, the teacher allows each student to complete the process.  (active engagement)  

+
The teacher nods and smiles at students as they sing.  (encourages response)

+
(Teacher) Show us how you can lift your head, press the button, and turn the lights on.  (seeks participation)

-
The teacher and the students are at a vending machine.  The teacher explains how it works and demonstrates using it.  The teacher asks the students whether there are any questions.  (students not actively engaged)

-
The children are standing in a circle watching the teacher sort pictures.  (students not actively engaged)

-
(Teacher) “Put your hands down; I don’t want you to interrupt me until I’m through.”  (discourages response)

-
The teacher determines a single activity requiring independent seatwork.  Some students are confused and idly sit.  (students not actively engaged)

     
Note:
The Observation Supplement provides a space to record the number of students who participate during the lesson/activity.  This type of record can be helpful in portraying the level of participation fostered by the teacher when he/she is working with multiple students.

Component IIID:  The teacher demonstrates ability to assess and facilitate student academic growth.               

Component IIID addresses the teacher’s assessment practices.  Teacher assessment of student progress and teacher uses of assessment data are considered to be critical aspects of instruction.
Attribute IIID1:  Consistently monitors ongoing performance of students
Component D of Domain III requires the teacher to assess student progress effectively.  Attribute IIID1 focuses on the teacher’s informal assessment techniques, better known as monitoring of academic progress.  Monitoring in this Attribute should be clearly distinguished from monitoring of student behavior and self-management in IIC2. If, however, the focus of instruction in a special education setting is student self-management, it replaces academic work and the teacher’s monitoring of student performance would be assessed here.

Monitoring of student performance includes checking for student understanding, often through teacher questions, at least some of which should be higher-order questions (questions calling for thought).  The assessor should be aware that “monitoring” questions can be differentiated from questions requiring students to present content for themselves and their peers by location in the lesson.  “Monitoring” questions occur after something has been taught.  The teacher is using the question(s) to see whether students “get it.”

Three other forms of monitoring are teacher movement about the room during student practice to assess student progress (checks for understanding), requests by the teacher for student demonstration of what has been taught and learned, and teacher solicitation of student questions.

Examples of positive (+) and negative (-) practices related to this Attribute include the following:

+
The teacher directs the paraprofessional to move from learning center to learning center with checklist to tally what students are doing and any problems they are having.  The teacher does the same. (monitors for understanding)

+
(Teacher) “What would happen if you bought a meal at Burger King and didn’t have any money, Joe?”  (monitoring for understanding)

+
The teacher watches the student turn the switch on and off and charts the number of times the student responded correctly to the directions.  (monitors for understanding)

-
When sorting a basket of circles, a student mixes the red and green circles together.  She puts the basket back on the shelf, and no one corrects her mistake.  (no monitoring)

-
A student works for eight (8) minutes with an augmentative communication device.  No record is kept of the responses given by the student.  (no monitoring)

-
The teacher provides a daily checklist for students to follow.  She does not check the results or tally the outcome.  (no monitoring)

The quality of the monitoring behavior differentiates the minimally competent from the more expert teacher.

The Observation Analysis and Scoring Summary

After the lesson has been scripted on Observation Scripting Forms (as many as needed), the assessor must use the Observation Analysis and Scoring Summary to summarize pertinent information from the script for each observed Attribute and to develop ratings for the Attributes and the Components (Assessment Semester only) to which they relate.  It may take as much as an hour to complete the analysis of scripted data from a 30 or 40-minute observation.  These ratings will later be transferred/entered to the Team Summary Report.

Step one in completing the Observation Analysis and Scoring Summary involves careful reading of the script and data collected during the observation.  After reading the script, the assessor will analyze and synthesize the data for each attribute and enter the attribute codes into the Attribute Coding column on the Observation scripting forms.  Attributes should be coded with a positive (+IIB2) or negative (-IIIC4) symbol depending on the teaching behavior observed.   

Following this step the assessor should transfer any line references from the analyzed script to the Supporting Scripted References column.  Supporting attributes may be accomplished with a combination of page-line references and/or statements in the Supported Scripted References column. References for each attribute should be coded positive (+) or negative (-), depending upon the teaching behavior observed. Once data entry for the attributes has been completed in the Supporting Scripted References column, the assessor will be ready to rate each Attribute with the appropriate rating.  

The assessor must be prepared to use the teaching behaviors cited in the line references to support at least two Strengths Exhibited and at least two Areas for Improvement on the Postobservation Conference form.  Although not required, assessors are encouraged to provide line references for every attribute.  Any attribute awarded a “1” rating, must have a supporting line reference and/or statement.  

The next step is developing Component ratings from the Attribute ratings.  The assessor develops Component ratings for all of the Components appearing in the Observation Analysis and Scoring Summary and enters them in the boxes provided for that purpose to the left of the Component statements.  

Note: Ratings for Components IIIA, IIIB, and IIID are not determined until the portfolio is assessed.

Rating the Attributes

The same rating scale is used in the observation process as is used in all other aspects of the Louisiana Teacher Assistance and Assessment Program.  Teacher performance in each Attribute observed is rated according to the following scale definitions:


2
COMPETENT


Performance in this Attribute consistently meets established standards.  Improvement can be made, but current practices are clearly acceptable.


1
NEEDS IMPROVEMENT


Performance in this Attribute is sometimes inadequate. Competence in this area can be questioned.  Improvement is needed.  Close supervision and assistance are required.

    NO
NOT OBSERVED


Performance in this Attribute was not observed.  No rating can be awarded.  (This rating applies only to IIIA4 Adjusts Lesson when Appropriate and IIIA5 Teacher integrates technology into instruction.)
When applying the rating scale to observation data, the assessor should keep in mind the following guidelines:


A rating of 2 means that the new teacher consistently demonstrated competence in this Attribute throughout the lesson.  A few negative evidences of practice/behavior might have been present, but those were neither serious nor numerous.  Improvement can be made, but competence, as demonstrated in this one lesson, is not in question.


A rating of 1 means that there is a pattern of both positive and negative performance indicators.  With supervision and assistance, the new teacher may become competent in this Attribute, but data from this observation suggest that the new teacher needs help.  Performance will need to improve before certification can be awarded.
E.
Louisiana New Teacher Portfolio

The Louisiana New Teacher Portfolio is a collection of documents that depicts the story of teaching as it develops over a period of time.  The documents become evidence that reflect the teacher's understanding of content knowledge and the ability to effectively teach.  The portfolio is a way to document not only what the teacher and students say and do, but it is also a reflection of the teacher's thinking, decision-making, and professional development.  

Submission and scoring of the Louisiana New Teacher Portfolio will be according to the guidelines  and criteria established. The ratings generated from each assessor’s scoring of the portfolio will be combined at the assessor team meeting. If a new teacher does not submit a portfolio, he/she will automatically receive scores of “1” in all Attributes related to the portfolio, and therefore will not meet the assessment standards for certification in the assessment semester. Feedback on the portfolio will be provided through the discussion of the Team Summary Report at the assessor team meeting.

Portfolio Scoring Procedures

The scoring of the Portfolio consists of four steps:

1. Determining the Organization and Completeness 

2. Reading and Analyzing the Portfolio Entries 

3. Evaluating the Quality of the Artifacts

4. Assigning Attribute Ratings 

Determining Organization and Completeness 

All materials must be organized and assembled in a one-inch three-ring binder for the portfolio to be considered complete (i.e., scoreable).  The four entries (A-D) represent sections, and its labeled divider must separate each section.  For example, the first divider must be labeled “Entry A - The Teacher Work Sample,” the second divider must be labeled “Entry B - Professional Development,” etc.  Forms, artifacts, and supporting evidence must be inserted behind the appropriate labeled divider.  All entries including artifacts must be submitted on paper no larger than 8 ½ inches by 11 inches.  

The inclusion of video or audiotapes as supporting artifacts is optional.  Should the teacher decide to include a video or audiotape, it must be included in a plastic pocket or sleeve and submitted within the one-inch binder.  All entries including artifacts must be submitted on paper no larger than 8 ½ inches by 11 inches.

Before a portfolio can be scored, it must be complete, and its contents must meet the requirements that have been communicated to the new teacher in the Louisiana New Teacher Portfolio Handbook. The team leader should first check the portfolio for completeness, and if it is not complete, he/she should return any copies of to the new teacher. The new teacher then has three working days to complete all entries in the portfolio.  If the new teacher fails to return the portfolio, the new teacher will automatically receive scores of “1” in all Attributes rated in the portfolio.  If the new teacher returns an incomplete portfolio after three working days, the portfolio is scored as is.  All Assessors will use the Assessor Portfolio Contents Checklist on the following page to determine the completeness of the portfolio.  

	Portfolio Entry, Form or Artifact(s)
	Yes
	No

	Candidate Information Sheet
	
	

	Mentor Signature Page
	
	

	Entry A – The Teacher Work Sample

	A 1. Teaching Context
	
	

	A 2. Describing the Work Sample
	
	

	A 3. The Assessment Plan
	
	

	Pre and Post Assessments
	
	

	A 4. Analyzing the Results
	
	

	A 5. Reflecting on the Impact of Instruction
	
	

	A 6. Communication and Follow-Up
	
	

	A 7. Work Sample Lesson Plan
	
	

	                      Work Sample Lesson Plan Portfolio Entry Form
	
	

	Entry B – Professional Development

	B.    Professional Growth Plan
	
	

	Entry C – School Improvement

	C 1. School Improvement Portfolio Entry  (Grade-level and subject area

        curriculum planning and evaluation, Attribute VA1.)
	
	

	              Supporting Artifact
	
	

	              Artifact Verification Form
	
	

	C 2. School Improvement Portfolio Entry (Serves on tasks force(s) and/or

        committees, Attribute VA2)
	
	

	              Supporting Artifact
	
	

	              Artifact Verification Form
	
	

	C 3. School Improvement Portfolio Entry (Implements school improvement plan

        at the classroom level, Attribute VA3) 
	
	

	              Supporting Artifact
	
	

	              Artifact Verification Form
	
	

	C 4. School Improvement Portfolio Entry (Encourages parents/caregivers to

        become active partners in their children’s education and to become

        involved in the school and classroom, Attribute VB2)
	
	

	              Supporting Artifact
	
	

	              Artifact Verification Form
	
	

	C 5. School Improvement Portfolio Entry (Seeks community involvement in the

        instructional program, Attribute VB3)
	
	

	              Supporting Artifact
	
	

	              Artifact Verification Form
	
	

	Entry D- Technology

	              Technology Portfolio Entry (Attribute IIIA5)
	
	

	              Supporting Artifact
	
	


Assessor Portfolio Contents Checklist

Reading and Analyzing the Portfolio Entries 

Each assessor will use a holistic approach when interpreting portfolio entries. The first step in the interpretation of a Portfolio Entry involves careful reading.  The assessor must review all four sections of the portfolio. While reviewing the portfolio, the assessor must remember that the Portfolio contains more than one reference point for many of the attributes.  Each reference point contributes information about the manner in which the attributes should be scored.  The Portfolio Scoring Worksheet lists specific data sources or reference points that should be used when rating each attribute.  Questions about each of the attributes are included on the Scoring Worksheet, and each assessor must determine the answers to all of the questions before a rating can be assigned.  Ratings of “1” or “2” are then entered in the space provided on the Portfolio Scoring Worksheet.

Evaluating the Quality of the Artifacts

The artifacts contained in the Louisiana New Teacher Portfolio will be assessed for their relationship or alignment to the Attribute being assessed and their evidence of impact on professional growth, instruction, and/or student learning.  Artifacts must represent the teaching practices or skills that are defined by the Attribute for which they have been selected.  If a new teacher submits student work or student photographs as artifacts, the new teacher must have Student Release Forms on file in his/her classroom.

A Portfolio Entry Form must accompany each artifact for Entry C – School Improvement and Entry D-Technology. Item one on the Portfolio Entry Form provides an annotation that describes the artifact (includes information about the context, content, conditions, etc.).  Item two on the form provides the rationale for including the artifact.  The rationale must provide evidence or a connection to the development of the skills that are defined by the Attribute.  Additional items on the Portfolio Entry Forms provide the teacher opportunity to comment about the artifact as well as to include evidence of the artifact’s impact on student learning and/or instructional practice.

Assigning Ratings
The Louisiana Teacher Assistance and Assessment Program uses a two-point (dichotomous) rating scale in assessing the portfolio entries.  Individual assessors will rate each Attribute and will combine the ratings into Component ratings.  The team will meet at the end of the assessment to complete the Team Summary Report.

The Rating Scale

The two-point rating scale will be used in scoring the portfolio to determine ratings on all Components and Attributes. The two points are defined as follows:


2
COMPETENT
Performance in this Component/Attribute meets established standards.  Improvement can be made, but current practices are clearly acceptable.


1
NEEDS IMPROVEMENT
Performance in this Component/Attribute is sometimes inadequate or unacceptable.  Improvement is required.

Note:  No attribute in the portfolio can be rated an “NO” (Not Observed). 

Portfolio Scoring Worksheet

Assessors will use the Portfolio Scoring Worksheet when assigning ratings to the nineteen attributes that are represented in the new teacher’s portfolio.  

Demographic Information

Information requested at the top of the portfolio scoring worksheet may be completed prior to the actual portfolio evaluation.  It is important that the assessor enter the teacher’s name, social security number, school district and name.  The date of the review and the type of teacher (i.e., regular or special education – I) must be supplied in the appropriate blank.

Scoring Questions, Ratings, and Comments

Item numbers representing the attributes that receive ratings in the new teacher portfolio are listed on the portfolio scoring worksheet.  Beside each item are the various attributes to be rated.  Below each attribute is a series of questions that must be answered “Yes” or “No” before assigning the rating.  Assessors should enter a check in the appropriate column beside each question to indicate “Yes” or “No” for each question.  If the answers to all of the questions below a given attribute are “Yes,” the attribute rating is “2”; however, if the answer to one or more of the questions is “No,” the attribute rating is “1.” Ratings are then entered in the “Ratings/Comments” column.  A comment must be supplied for any attribute rated “1.”   Comments will be used when preparing feedback for the new teacher about the portfolio and when developing team rationales on the Team Summary Report.

Note:
 Assessors must follow the exceptions that are noted within the questions for attributes IA4, IIID2, and IIID4 when assigning ratings. 

Return of the Portfolio

All copies of the portfolio are returned to the new teacher if he/she meets the LaTAAP  assessment standard for certificationi in the assessment semester.  If the new teacher has not met the assessment standards for certification, the principal will maintain both copies.  In the fourth semester, the new teacher must create a new portfolio without any repetition of any entries from the previous portfolio.  

Once the new teacher successfully meets the LaTAAP assessment standard, all copies of all portfolios are returned to the new teacher.  If the new teacher has not met the assessment standards for certification in the fourth semester of the LaTAAP, all copies of the portfolio are retained.
Scoring the Louisiana New Teacher Portfolio

Entry A - The Work Sample

Entry A ( the Work Sample is a one- to six-week body/unit of instruction in one subject area for one class. The Work Sample includes 1) plans for instruction and assessment that are aligned with the learning outcomes desired; 2) the teaching of the content; and 3) the collection, interpretation, and reflection upon evidence of student progress toward attainment of the desired learning outcomes. Entry A ( the Work Sample consists of the following forms.

	Forms
	Description of Form

	A1. Teaching Context 
	Completing this form of the Work Sample provides detailed information about the students, the class, and the school that will be useful in planning instruction.  Knowing contextual detail is the first step in planning and conducting effective instruction; i.e., instruction that produces high achievement.

	A2. Describing the Work Sample


	After selecting the content (topic, knowledge, skills) for the Work Sample, a description should be written.  The description must include the length of the unit (number of days/class periods), the objectives, a plan for accomplishing the objectives, a plan for accommodating individual differences, and any additional adjustments made.  It is important to remember that the objectives selected for the Work Sample should relate directly to the Louisiana Content Standards, the school improvement plan, and/or an analysis of student data.

	A3. The Assessment Plan 
	The third form of the Work Sample provides information about the assessment plan; the pre- and post-assessments; and the alignment of objectives, assessments, and instruction.

	A4. Analyzing the Results


	Reflection about students' performance must include pre- and post-assessment results to determine student gains in knowledge or skills.

	A5. Reflecting on the Impact of Instruction


	This form will be used to describe the impact on student achievement through an analysis of and a reflection upon student performance.  Included in the reflection will be a description of the refinement of future lesson(s) in order to improve student achievement. 

	A6. Communicating and Follow-Up
	This form will be used to describe the feedback about the work sample to students, parents/caregivers, and colleagues.

	A7. Work Sample Lesson Plan
	The final section, A7, is a lesson plan and a Lesson Plan Portfolio Entry Form that will be used to provide data related to one of the lessons that will be taught as part of the Work Sample. 


Note:  Teachers of PreK - 3 are required to develop Work Samples in language arts or mathematics, unless the teacher has a unique teaching situation.  The Work Sample must reflect the new teacher’s teaching assignment in the assessment semester.
Entry A – The Work Sample measures twelve Attributes.  The following charts and the Portfolio Scoring Worksheet should be used in determining ratings for each of the Attributes.  Potential problems that assessors should avoid when assigning ratings are listed below the rating statements.

	Attribute IA1:  Specifies learner outcomes in clear, concise objectives

	Data Sources:
	· A 2, Describing the Work Sample, Item 4



	Questions for Assessors:
	1. Are there two or more objectives, which clearly specify what students should know or be able to do after the instruction is completed?  (i.e., Do the objectives specify outcomes?)

2. Does at least one of the objectives target higher-order thinking skills as appropriate?



	Rating Statements:
	If the answer to both questions is “yes,” the score for IA1 is “2.”   If the answer to one or more is “no,” the score is “1.”




Problem Area for IA1:

Some new teachers do not know how to write objectives that specify outcomes that can be measured.  New teachers may incorrectly write what students or they (teachers) are going to do during the lesson; i.e., they describe activities, not outcomes.

	Attribute IA2:  Includes activity/environment that develop the objectives 

	Data Sources:
	· Work Sample Lesson Plan (which follows A  7)
· A 7 Entry Form



	Questions for Assessors:
	1. On Work Sample Lesson Plan (which follows A7) and/or A7 Entry Form, has the teacher clearly described the activities of the students?

2. On Work Sample Lesson Plan (which follows A7) and/or A7 Entry Form, has the teacher clearly described his/her and paraprofessional’s activities during the lesson?

3. On Work Sample Lesson Plan (which follows A7) and A7 Entry Form, do the student and teacher activities described match the objective(s) stated in the Lesson Plan?



	Rating Statements:
	If the answer to all three questions is “yes,” the score for IA2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute IA4:  Identifies materials/equipment/resources/adaptations/technologies other than standard classroom materials, as needed for the lesson/activity

	Data Sources:
	· Review of Materials/Technologies on Lesson Plan

· A 7 Entry Form, Item 3



	Questions for Assessors:
	NOTE: If the teacher has listed the materials/equipment/ resources/adaptations/technologies (other than a text) that were used in the lesson, answer only question 1. If not, answer only question 2. Either Question 1 or 2 should  be left blank.

11.  Work Sample Lesson Plan: Has the teacher listed the  materials/equipment/resources/adaptations/technologies (other than a text) that were used in the lesson, AND were the materials/equipment/resources/adaptations/technologies aligned with the objective(s) of the lesson?

                                                 OR

2. Work Sample Lesson Plan and A7, item 3: If no additional materials were used, has the teacher provided a creditable explanation of why none were needed? 



	Rating Statements:
	If the answer to question 1 or 2 is “yes,” the score for IA4 is “2.”

If the answer to either question is “no,” the score is “1.”




	Attribute IA5: States method(s) of evaluation to measure learner outcomes

	Data Sources:
	· A 3, The Assessment Plan, Items 1, 2, and 3



	Questions for Assessors:
	1. Has the teacher provided a clear description of the assessment plan?

2. Has the teacher described the pre and post-assessment methods?

3. Have the pre- and a post-assessment or student directions been attached?


	Rating Statements:
	If the answer to all three questions is “yes,” the score for IA3 is “2.” If the answer to one or more questions is “no,” the score is “1.”




Problem Areas for IA5:

1. Teachers unfamiliar with sound assessment practices will sometimes try to use some form of testing that is not aligned with the objective.  For example, the objective states that students will be able to perform a particular task, but a method for assessing the performance is not developed.

2. Using a test as the assessment when the objective clearly calls for another form of performance assessment may be a problem for the new teacher.  For example, the objective states that the student will “construct” something, but the assessment is a paper-pencil test.

3. An assessment method (or even some items within a test) that has no relationship to the knowledge/skills specified in the objective is problematic. 

	*Attribute IA6:  Develops an IEP and/or IFSP as needed for the lesson

	Data Sources:
	· A 1, Teaching Context, Section II

· A 2, Describing the Work Sample, Item 6



	Questions for Assessors:
	1. Has the teacher completed information for all items in Section II of A 1?

2. On A 2, item 6 has the teacher described specific accommodations in content, instruction, or assessments to meet individual differences in students within the specified needs group? 

3. Do the accommodations appear to be appropriate for the differences identified?


	Rating Statements:
	If the answer to all three questions is “yes,” the score for IA6 is “2.” If the answer to one or more questions is “no,” the score is “1.”



	NOTE: *Attribute IA6 is rated for Special Education teachers only.  By definition, special needs students represent differences from a general education population.  However, the teacher cannot get credit for addressing individual differences without addressing unique differences of individuals within a special needs group.




	Attribute IIIB1.  Presents  functional content appropriate to the learner’s capacities.

	Data Sources:
	· A1, Teaching Context, Section II

· A2, Describing the Work Sample, Items 2, 6 and 7



	Questions for Assessors:
	1. Does the teacher indicate the level of diversity within the class on A1 Section II?

2. Is the content described on A 2, Item 2 appropriate for all students taught?  

3. On A2, items 6, and 7, were adjustments made to ensure developmentally appropriate content for all students? 



	Rating Statements:
	If the answer to all three questions is “yes,” the score for IIIB1 is “2.” If the answer to one or more questions is “no,” the score is “1.”




	Attribute IIID1:  Consistently monitors the ongoing performance of students

	Data Sources:
	· A 2, Describing the Work Sample, Item 4

· A 3, The Assessment Plan, Item 1



	Questions for Assessors:
	1. In item 1 of A 3, has the teacher described procedures for informally assessing (monitoring) student progress throughout  work sample instruction?

2. Do assessment procedures in A 3, item 1 appear appropriate to the objectives in A 2, item 4?



	Rating Statements:
	If the answers to both questions are “yes,” the score for IIID1 is “2.”  If “no” for one or more questions, the score is “1.”


Problem Area for IIID1:

Item 1 on A 3 calls for a description of the entire assessment plan including the assessment points (i.e., When is assessment done?) and the identification of all methods used for assessment throughout the work sample.  Some teachers may not provide all of the information requested.  

	Attribute IIID2.  Uses assessment techniques effectively 

	Data Sources:
	· A 3, The Assessment Plan, Items 2 and 3

· Attachments to A 3



	Questions for Assessors:

Questions for Assessors

IIID2: (cont’d)
	1. Were the pre- and post-assessment methods and instruments appropriate for measuring the knowledge and skills described in the objectives?  (See items 2 and 3 of A 3 and attachments.)

2. Did the pre- and post-assessments measure the same knowledge and skills in the same way?  (See items 2 and 3 of A 3 and their attachments.)

3. Do assessments adhere to the principles of good test and/or performance assessment construction? (See tests or directions for students attached to A 3.)

NOTE: If only paper-pencil tests are used, consider only items listed under “Tests.”  If only assignments/activities are used, consider only items listed under “Assignments/Activities.” If both paper-pencil and performance assessment are used, both must be analyzed using the criteria established for each.

Tests

· Complete and clear directions for students

· Unambiguous test items

· Appropriate organization

· Specifications of points awarded for each item 

Assignments/Activities

· Complete and clear directions for students

· Specifications for scoring/grading

· Specifications of conditions for performance

· Specification of timeline(s) for completion 



	
	4. In item 4 on A 3, is it apparent that the teacher understands alignment, and is there evidence that there has been a genuine attempt to align these elements of the instructional process?



	Rating Statements:
	If the answers to all four questions are “yes,” the score for Attribute IIID2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




Problem Areas for IIID2:

1. Some teachers fail to develop a plan for assessment that relates to the content or body of instruction that is being presented.

2. Pre-and post-assessments are inconsistent with the demonstration of knowledge and/or skills called for in the objectives.  (See examples given in Attribute IA5, Problem Areas.)

3. For pre- and post-assessments to be valid, they must measure the same knowledge and skills in the same way.  For example, objectives in the special education settings are sometimes measured by using an observable behavior checklist. It is important that the assessment tool match the objective.

4.  Performance assessments (projects, portfolios, performance tasks, etc.) require that students know exactly what to do, how to do it, and what the criteria and timelines for the performance will be.  Assessors should look for these elements in the directions the teacher has provided to students.

	Attribute IIID3.  Provides timely feedback to students, caregivers, parents, and appropriate professional personnel regarding student progress.

	Data Source:


	· A 6, Communicating and Follow-Up, Item 1

	Questions for Assessors:
	1. On A6, Item 1, did the teacher describe multiple points during the Work Sample for providing feedback to students, caregivers, parents, and appropriate professional personnel about student progress?

2. On A6, Item 1, did the teacher describe several methods that he/she provided feedback to students, caregivers, parents, and appropriate professional personnel about student progress?



	Rating Statements:
	If the answer to both questions is “yes,” the score for Attribute IIID3 is “2.”  If the answer to one or both questions is “no,” the score is “1.”




Problem Areas for IIID3:
1. Feedback needs to be timely; i.e., it needs to be continuous and to come at times when students can learn from it.  For example, daily feedback from informal assessment (monitoring) should be an expectation.  When quizzes or activities are used to assess progress, they should be evaluated and returned to students quickly with discussion of right and wrong/good and bad responses.

2. Feedback should come to students in several ways; e.g., formal assessment results, verbal feedback, written comments, etc.

	Attribute IIID4.  Produces evidence of student academic growth under his or her instruction 

	Data Sources:
	· A 4, Analyzing the Results 

· A5, Reflecting on the Impact of Instruction; Items 1, 2, 3, 4, and 5



	Questions for Assessors:
	1. In A5, Item and A4: Did more that 50% of students meet all objectives, and is this consistent with the information on A4? NOTE: If all students met all objectives, the rating for IIID4 is “2.” Assessors may then disregard questions 2-4.

2. In A5, Item 2 and A4: Does the teacher report that at least 80% of the students not meeting all objectives made substantial gains from pre-assessment to post-assessment? NOTE:  Flexibility in determining the amount (percentages) of students varies in the special education setting depending upon the caseload of the teacher.  If all students not meeting objectives make substantial gains, assessors may then disregard question 3.
3. In A5, Items 2 and 3, and A4: For each student who demonstrated little or no gain from pre-assessment to post-assessment, is there a plausible explanation of circumstances that may have impeded student learning? 

4. In response to items 4 and 5 on A5, does the teacher describe strategies he/she has used or has planned to use to help low achieving students accomplish the objectives of the work sample since its conclusion?



	Rating Statements:
	If the answer to all four questions is “yes,” the score for IIID4 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”  If all students met all objectives, the rating for IIID4 is “2.”  Assessors may then disregard questions 2-4.




Problem Areas for IIID4:

1. Teachers may need assistance in the synthesis and reporting of data on A 4, Analyzing the Results.  The accurate reporting of this information influences the response to items 1 and 2 on A 5, Reflecting on the Impact of Instruction.

2. It is unlikely that all students in a class will accomplish all objectives established.  However, a substantial number (a majority) of students should meet the objectives.  If not, there is something wrong with a) content selection, b) objectives, c) instruction, or d) assessments.  When a majority of students are unsuccessful accomplishing the objectives, the teacher should be able to explain instructional problems (content, objectives, instruction, assessments) that contributed to low achievement (item 3, A 5).

3. Even if a number of students don’t accomplish all objectives, the vast majority (all but 3 or 4) should have made substantial gains in knowledge and skills.  If the majority of students do not make substantial gains in knowledge and skills, there are instructional problems that should be addressed.
4. Teachers may need to be reminded that on A4 and A5 Items 2 and 3, they must provide a plausible explanation of circumstances that may have impeded student learning for each student who demonstrated little or no gain from pre-assessment to post-assessment.
Note:  Substantial gains are defined as gains in knowledge and skills from pre-test to post-test that are large enough to be readily apparent and to demonstrate that the student has learned a lot, not a little.  Substantial gain is relative for individual students and should be determined by the new teacher.  Sometimes pre-assessments will reveal that some students have already mastered or nearly mastered the objectives and/or the content to be taught.  The assessor should be aware that if several students demonstrate high levels of prior knowledge and skill, the teacher is expected to vary content (and probably instruction) for those students.  
Entry B - Professional Development

Opportunities for planned professional development must occur throughout the new teacher’s career.  Working with mentors, developing action plans, attending postobservation conferences, and creating Professional Growth Plans based upon the Louisiana Components of Effective Teaching represent a few of these opportunities.

Entry B in the New Teacher Portfolio will emanate from the teacher’s work in the Louisiana Teacher Assistance and Assessment Program.  The new teacher’s completed Professional Growth Plan from the Assistance Period and a Portfolio Entry Form will be submitted.  The objectives of the Professional Growth Plan must relate directly to the Components and/or Attributes identified as needing the most improvement through the mentor’s and principal’s informal advisory observations in the second semester of Assistance.  (Refer to the Louisiana New Teacher Portfolio Handbook for additional information about the Portfolio Entry B.)

The following charts provide the data sources, questions for assessors, and rating statements for the two Attributes in Domain IV Professional Development that will be rated in the New Teacher Portfolio.

	Attribute IVB1.  Identifies areas of instruction that need strengthening, develops with mentor or principal a plan for improvement, and works to complete the plan 

	Data Sources:
	· Professional Growth Plan Items 9,10,13,15,16, and 17 



	Questions for Assessors:
	1. Has the teacher submitted a professional growth plan?

2. Has the professional growth plan form been completed? (Entry B)

3. Have all or most of the activities on the professional growth plan been successfully completed? (Items 10,13, and 16)

4. Is there evidence that the teacher has accomplished or is well along toward accomplishing the professional growth objectives? (Item 15 for objectives 1 and 2)

5. Is there evidence that the teacher’s professional growth activities have had an impact on student learning / achievement? If it is too soon for evidence of student learning/achievement, is there evidence that the activities have impacted the teacher’s instruction? (Items 9 and 17)



	Rating Statements:
	If the answer to all five questions is “yes,” the score for IVB1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute IVB2. Seeks ideas and strategies from resources (i.e., books, professional journals, websites, etc.) or colleagues that will improve teaching and learning and employs them

	Data Sources:
	· Professional Growth Plan, Items 10, 11, and 18



	Questions for Assessors:
	1. Has the teacher incorporated ideas and strategies additional to those listed in items 10 and 11 into his/her professional growth plan? (Items 10,11, and 18)

2. In item 18, has the teacher provided a clear explanation of how the specific ideas/strategies gained from the additional resources will impact instruction and/or student learning/achievement?  



	Rating Statements:
	If the answer to both questions is “yes,” the score for IVB2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




Entry C – School Improvement

The fifth Domain of the Louisiana Components of Effective Teaching to be rated in the portfolio is School Improvement.   This section of the Portfolio must include five artifacts and their corresponding Portfolio Entry Forms. One of the artifacts will document the teacher’s work at the classroom level to participate in grade level and subject area planning. A second artifact will document the teacher’s efforts in working collaboratively with colleagues to serve on task forces and/or committees to implement his/her school’s improvement plan. The third artifact will provide evidence to implement the school’s improvement plan at the classroom level. The remaining two artifacts will demonstrate efforts to involve parents/caregivers and community resources in the instructional program. These artifacts must represent the teacher’s personal efforts to involve parents/caregivers in the instructional program and may not be regular communications of the school such as a report card or a scheduled progress report. 
The following charts provide the data sources, questions for assessors, and rating statements for the six Attributes in Domain V School Improvement that will be rated in the New Teacher Portfolio.

	Attribute VA1. Participates in grade-level and subject area curriculum planning and evaluation 

	Data Sources:


	· School Improvement Portfolio Entry Form C1, Items 1, 2, 3, and 4

· Artifact for C1



	Questions for Assessors:
	1. Does the artifact presented and the teacher’s explanations in response to Items 1 and 2 on Form C1 provide clear evidence of the teacher’s participation in activities designed to improve teaching and learning within the school?

2. Has the teacher provided a clear explanation of the impact of the activities represented by the artifact on curriculum and instruction in the classroom and/or grade-level? (C1, Items 3 and 4.) 



	Rating Statements:
	If the answer to both questions is “yes,” the score for VA1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VA2. Serves on task force(s) and/or committees 

	Data Sources:


	· School Improvement Portfolio Entry Form C2, Items 1, 2, 3, and 4

· Artifact for C2



	Questions for Assessors:
	1. Do the Artifact presented in C2 and the teacher’s explanations in response to Items 1, 2, and 3 on Form C2 provide clear evidence of the teacher’s participation in the professional life of the school?

2. Has the teacher provided a clear explanation of the benefit of the activities represented by the artifact to the school? (C2, Items 3 and 4)



	Rating Statements:
	If the answer to both questions is “yes,” the score for VA2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VA3. Implements School Improvement Plan at the Classroom Level

	Data Sources:


	· School Improvement Portfolio Entry Form C 3, Items 1, 2, 3, and 4

· Artifact for C3



	Questions for Assessors:
	1. (Form C3, Items 1, 2, and 3) Do the artifact submitted and the teacher’s explanations in Items 1, 2, and 3 on Form C3 provide clear evidence of the teacher’s efforts to improve teaching and learning designated in the school’s improvement plan?

2. (Form C3, Item 4) Has the teacher provided a clear explanation of the impact of the activities represented in the artifact on learning in his/her classroom?



	Rating Statements:
	If the answer to both questions is “yes,” the score for VA3 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB1. Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning

	Data Source:


	· Work Sample A6, Communication and Follow-Up

	Questions for Assessors:
	1. On A6, Items 1 and 2, Do the teacher’s descriptions of communications with parents/caregivers and colleagues include communication before, during, and after the instruction (What will happen, what will be expected, student progress, and student accomplishments?)

2. On A6, Item 2, Does the teacher explain how the information learned as a result of communications is used? 

3. On A6, Item 3, Does the description of communication with parents/caregivers and colleagues include how he/she attempted to involve them in the learning process?



	Rating Statements:
	If the answer to all three questions is “yes,” the score for VB1 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB2. Encourages parents/caregivers to become active partners in their children’s education and to become involved in school and classroom 

	Data Sources:


	· School Improvement Portfolio Entry Form C4, Items 1, 2, 3, and 4

· Artifact for C4



	Questions for Assessors:
	1. On Form C4 Items 1, 2 and Artifact: Has the teacher provided a clear description of the relationship between the artifact submitted and the Attribute for which it was been submitted?

2. On Form C4, Item 3 and Artifact: Do the artifact and the teacher’s response provide evidence of the teacher’s efforts to get parents/caregivers involved in their children’s education, the classroom, or the school?

3. On Form C4, Item 4: Has the teacher provided evidence that his/her efforts to get parents/caregivers involved have benefited teaching and learning?


	Rating Statements:
	If the answer to all of the questions is “yes,” the score for VB2 is “2.”  If the answer to one or more of the questions is “no,” the score is “1.”




	Attribute VB3. Seeks community involvement in instructional program 

	Data Sources:


	· School Improvement Portfolio Entry C 5, Items 2, 3, and 4

· Artifact for Portfolio Entry C 5



	Questions for Assessors:
	1. Has the teacher provided a clear explanation of the relationship between the artifact submitted and the Attribute being assessed? (C 5, Item 2 and Artifact.)

2. Do the artifact submitted and the teacher’s response on C 5, Item 3 provide evidence of efforts to involve the broader community in the instructional program?

3. Does the teacher’s response provide evidence of the benefits of his/her efforts to involve community in the instructional program? (C 5, Item 4.)



	Rating Statements:
	If the answer to all three questions is “yes,” the score for VB3 is “2.” If the answer to one or more questions is “no,” the score is “1.”



	NOTE:  The intent of this Attribute is to assess the teacher’s efforts to make use of community resources, either bringing them into the classroom or taking learners into the community.  Resources may include people, connections through technology, places such as museums, presentations of the arts (theatres, symphonies, exhibitions, industries, businesses, etc.).




Entry D -  Technology

Technology must be considered in the context of curriculum standards, classroom management strategies, new designs for learning, and the most effective pedagogical practices. The Louisiana K-12 Educational Technology Standards defines technology as consisting of any electronic tool used for solving problems, communicating clearly, processing information, increasing productivity, accomplishing a task, making informed decisions, and enhancing the quality of life.  
The new teacher is expected to include in the portfolio one artifact or evidence of how technology is used in his/her classroom and why it is appropriately integrated into the instructional process.  In addition, the Portfolio Entry D must accompany the artifact that is included in the portfolio.  

	Attribute IIIA5. The teacher integrates technology into instruction.

	Data Sources:
	· Technology Portfolio Entry Form D, Items 1, 2, 3, and 4

· Artifact for D



	Questions for Assessors:
	1. Has the teacher described the artifact and provided a clear explanation of its relationship to the Attribute? (Entry Form D, Items 1 and 2 and artifact)

2. Is there a clear explanation of the teacher’s integration of

technology into instruction? ( D, items 3 and 4 and artifact)



	Rating Statements:
	If the answer to both of the questions is “yes,” the score for IIIA5 is “2.” If the answer to one or more questions is “no,” the score is “1.”




Problem Areas for IIIA5:

1. Teachers may equate technology exclusively with the use of a computer. 

2.
Special Education II technology includes many types of assistive devices that are not electronic in nature (i.e., Prone stander, specially designed tables, feeding devices, positioning equipment. New teachers of these students might need help in developing competence in the use of assistive devices.) 

Note:  The artifact that is included may or may not relate to the Work Sample or Classroom Observation.
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